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Universal Provision     Physical adaptations
· Careful seating taking into account e.g. lighting, movement breaks, physical space
· Uncluttered learning spaces to avoid distractions
· Well organised/clearly labelled learning environment to ensure access to all for resources
· Where a Learner has identified medical needs, staff are trained by an appropriate professional around the specific need and any medication required. 
· Coloured overlays/background/paper used to reduce visual stress where identified.
· Fidget resources e.g. wobble cushions/elastic bands/chew brick used with identified students where proved to be beneficial to learning/emotional needs.
· Use of Visual timetables and social stories 
· Learners who have identified visual/auditory needs are encouraged to wear aids and seated in the optimum position with additional resources e.g. iPad to assist their sensory need.
· Classrooms chosen to support individual physical needs e.g. space, access and any specialist equipment installed to aid independence. e.g. frames/handrails.
Pastoral/Student Support
· Clear whole school behaviour policy.
· Consistent reward systems e.g. hot chocolate Friday, gem jar
· Consistent recording of incidents on CPOMs
· Transparent communication with parents
· Teachers/support staff use Nurture UK and trauma informed strategies for supporting pupils 
· Consistent use of rewards and sanctions, including restorative conversations and scripts.
· A range of opportunities for social and emotional development e.g. class partners, friendship strategies, circle time, Zones of regulation
· Access to identified quiet spaces e.g. wellbeing library pass, outside classroom, outside quiet zone.
· Identified safe spaces in class to support re-regulation.
· Transition Support
High Quality Teaching
· Staff are supported through CPD and training/ advice/ guidance offered by other professionals.
· A broad and balanced curriculum set within inclusive environments with policies in place for identifying and supporting children across the school. 
· All adults use explicit instructions with clear explanations, modelling before pupils move to independent learning. 
· Teachers and support staff are aware of metacognition and use this to help children understand the steps and application of their learning e.g. guided writing, modelling processes, guided reading.
· Teachers and support staff are aware of cognitive load theory and apply this to support learning within their class.
· Teaching approaches reflect an understanding of language and communication difficulties 
· Social skills are understood and interventions used to help children with social needs develop these at an appropriate level
· Scaffolds are used within learning until pupils are able to learn without them e.g. sentence stems, writing frames, word banks etc.  
· Flexible groupings are used in the class to enable focused teaching groups and support through talk partners.
· Technology is used to support learners e.g. with their writing, practise of skills, recording of ideas.
· Visual timetables are used and steps to learning made explicit to help children with poor executive function and working memory.
· Visual supports are used e.g mind-maps, checklists, now and next steps, chunking of information, highlighted texts.
· Additional adults in the classroom have a specific focus and are used to remove barriers to learning for groups and individuals.
· A wide variety of tools are used to ensure a thorough understanding of learners needs including parent feedback, AfL as well as specific assessments for identified barriers to learning e.g. dyslexic tendencies, dyscalculia, working memory etc.   
· Parents and carers have the opportunity throughout the year to meet with teachers during parents evening and are informed of any adaptations, interventions and strategies used to support their child’s learning. 
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