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	Primary Writing Units – Autumn 1 Year 3 The Secret of Black Rock 
	




	Text and Author: 
	The Secret of Black Rock by Joe Todd-Stanton 
[image: ]
	Year Group: 
	3
	Term: 
	Autumn 1

	
	
	Final Outcome: 
	Narrative extract (Story build up)



LSP Writing Progression Learning Objectives:  
	  
	Key Learning 
	Autumn Term

	Spelling  
	Follow the progression of your Spelling  Programme to ensure pupils have sufficient practice to master the Y3 Spelling objectives.  

	Handwriting 
	Follow the progression of your Handwriting Programme to ensure pupils have sufficient practice to master the Y3 handwriting objectives.  

	 Vocabulary, Grammar and Punctuation 
 
	· Use the comma to separate clauses in complex sentences where the subordinate clause appears first, e.g. Although it was raining, we decided not to take our coats. 
	· Identify clauses in sentences. 
· Explore and identify main and subordinate clauses in complex sentences. 
  

	
	· Explore, identify and create complex sentences using a range of conjunctions e.g. when, if because, although, while, since, until, before, 
after, so. 
	· Explore, identify and create complex sentences using a range of conjunctions e.g. when, while, before, after. 

	
	· Select, generate and effectively use adverbs e.g. suddenly, silently, soon, next, eventually. 
	· Identify, understand and select adverbs to complete sentences e.g. suddenly, silently, eventually, cautiously, timidly. 

	Composition: Planning 
	· Identify and discuss the purpose, audience, structure, vocabulary and grammar of narrative, non-fiction and poetry. 
	· Identify purpose and audience for writing, e.g.to retell events from Walt Disney’s life for our Year 2 audience. Discuss the vocabulary, grammar and structural organisation needed, e.g. chronological order, information organised in sections/paragraphs, past tense, adverbs to signal time. 

	
	· Discuss and record ideas for planning using a range of formats, e.g. chunking a plot, story maps, flow charts, boxing up. 
	Discuss and record ideas for planning using a range of formats, e.g. chunking a plot, story maps, timeline, boxing up. 

	Composition: Evaluating and Editing 
	· Proofread to check for errors in spelling, grammar and punctuation in own and others’ writing. 
	· Proofread to check for errors in taught spelling, grammar and punctuation in own writing. 




	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1 

L.O. To compose and punctuate questions correctly (Year 2 objective).

Resources needed:

Message in a bottle

	Retrieval of Year 2 objective: Use and punctuate questions correctly. 

Hook- Share message in a bottle and read aloud to children 
“To whoever finds this… I saw something out at sea. A dark shape. Everyone says it’s dangerous, but I’m not so sure. I have to find out the truth. If I don’t return… tell them it’s not what they think.”
Ask the questions 
“Who do you think wrote this?”
“What do you think they saw?”
“Would you go out to sea to find out?”

	[image: ]
 Share a series of pictures which make links with the new text ‘The Secret of Black Rock’. Lead discussion in relation to the characters going on a dangerous journey and the second set of pictures where stories are set in/ near the ocean. (It may be helpful to record some of these ideas on flipchart paper to support children to refer back to themes when writing questions linked to the text)

Reveal front cover and explain that this is the story we will be exploring for the next couple of weeks. We will be able to spot some similarities with the ideas we just discussed as we get to know the story. Explain that the front cover can give us some clues and that we are going to ask some questions about it which we will hopefully be able to answer once we have read the story. 
[image: ]
Model looking at the front cover and spotting the lighthouse. Model writing the question ‘Why is there a lighthouse?’ Model checking for capital letter, spelling of ‘why’ and question mark.

Give children time in pairs to discuss what they can spot on the front cover and what questions they have. Teacher to focus on pairs/ key individuals who will need support facilitating this discussion. 
[image: ][image: ]	
Children orally rehearse then write question on whiteboard-
Is it punctuated correctly? Read good examples aloud and potentially scribe a few on flipchart to use as scaffold (make clear to children these are not to be copied but they could reword with similar idea or theme if they need

Examples-  Does the main character feel trapped in some way? Is the story set at sea? Who will be saved? 
	[image: ]Children to write a series of questions. Provide question stems on hand and word bank linked closely to scaffold.

Guide children towards using all of the ideas discussed in the lesson - include questions that draw on the themes and ideas gained collectively from the picture stimulus provided. (i.e.Children should not write questions based on the individual images, e.g Does Nemo find his dad? It is more about ‘Does a character become separated from their family at sea?’

Teacher work with guided group of children who need support orally rehearsing questions.
	Can the children formulate and demarcate questions correctly? 

Did reading the blurb allow children to answer any of their questions?


Share the first two pages of the story. Using the observations and questions generated during this session, children predict what the danger may be. Children can also draw here on background knowledge – of experience, the world and other stories. 


	Lesson 2 

L.O. To identify and discuss the structure of narrative. 

Resources needed:

Story pictures 1 each

A3 story mountain 1 each
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Do now
Children to look back in their books at questions they wrote about the story yesterday. We might be able to answer some of these today.

Then, show the cover and title and read the whole text to the children, pausing to allow them to recognise themes and make further connections. 
[image: ]
Refer back to yesterday’s predictions on flipchart- were any of them correct? Children discuss and share any relevant ideas.

Explain that all narratives have a common structure: Opening, Build Up, Problem, Resolution, Ending. 

	Explain that we will be using a story mountain today to help us to understand the structure of the story. 

Share BBC bitesize video to support with this- 
https://www.bbc.co.uk/bitesize/articles/zk8qnrd#zvdgg7h

Opening – introduces main characters and familiar setting. 
Build up – the part that leads to the main event or problem. New characters and settings may be introduced here. There could be set backs or smaller problems to overcome. 
Problem – the main problem happens here. This is the problem that requires a resolution. 
Resolution – How is the main problem is solved.
Ending – Loose ends are tied up. Actions for the future are taken. Lessons are learned. 

[image: ]
Model a simple oral retell referring to the definitions of parts of story mountain shared. Erin Pike, a curious and brave girl, longs to join her mother at sea despite the village's fear of the mysterious Black Rock. One day, she secretly boards her mother’s fishing boat and ends up falling into the ocean near the feared rock. Instead of danger, she discovers that Black Rock is a gentle, living creature that protects sea life. Erin returns to the village and tries to convince the adults, who plan to destroy the rock, of its true nature. When the adults go out to destroy it, Erin races ahead to get there first and protect Black Rock. The adults see how kind Black Rock is and what a beautiful habitat it creates. In the end, the villagers know they must not harm Black Rock and learn to respect and protect the natural world around them. 
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Share with the children the pictures taken from ‘The Secret of Black Rock’. Work together to identify the ‘Problem’ section of the story.
	Children work with the prepared pictures to discuss the structure and chunk the text into: Opening, Build Up, Problem, Resolution, Ending. Cut and place them on their own A3 blank story mountain that we can refer back to during this sequence.

Re-read the story and children to check pictures on their A3 story map are in the correct place. Then stick in place with correct answers on teacher version on flipchart to support. 
 

Erin Pike, a curious and brave girl, longs to join her mother at sea despite the village's fear of the mysterious Black Rock. One day, she secretly boards her mother’s fishing boat and ends up falling into the ocean near the feared rock. Instead of danger, she discovers that Black Rock is a gentle, living creature that protects sea life. Erin returns to the village and tries to convince the adults, who plan to destroy the rock, of its true nature. When the adults go out to destroy it, Erin races ahead to get there first and protect Black Rock. The adults see how kind Black Rock is and what a beautiful habitat it creates. In the end, the villagers know they must not harm Black Rock and learn to respect and protect the natural world around them. 

	[image: ] 

Cold call/ target key children or pairs to share an idea to match part of the story mountain to retell the whole story as a class. 

	Lesson 3 

L.O. To say and write compound sentences using  ‘and, but, so’. (Year 2 recap)

Resources needed

Task sheet 1 between 2 

Cloze procedure
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Do now
Children practise simple retell aloud of the story using story mountain to help them.

Read the whole text to the children, pausing to allow them to recognise themes and make further connections. 

	Today, we are going to practise writing some compound sentences based on the story.

Revise what a compound sentence is. Compound sentences have more than one verb and contain two or more clauses. The clauses in a compound sentence still make sense on their own. Share simple explanation of when to use each conjunction. 

Explain we will be writing some compound sentences based on the story today.

[image: ]
Model creating compound sentence by joining two independent clauses with a coordinating conjunction. Ensure modelling aloud experimenting with different conjunctions to make sure it makes sense. 
‘Her mum was a fisherwoman. She knew how dangerous the water could be. I think we want to join the two sentences using a conjunction that shows her mum’s job explains how she knows the sea is dangerous. The two ideas are linked so I don’t think it would be ‘but’ or ‘or’. I could try ‘and’ - Her mum was a fisherwoman and she knew how dangerous the water could be. That might work. Or I could try ‘so’. Her mum was a fisherwoman so she knew how dangerous the water could be. I think that makes the most sense so I will write that as my compound sentence. I need to make sure I take off the full stop and replace it with my conjunction.’ Model writing the sentence but include the capital letter of the second sentence(Her mum was a fisherwoman So she knew how dangerous the water could be.)  Ask children to discuss the mistake and cold call. Model correcting on flipchart. 

Model for next pair of sentences-
‘Erin knew the sea was wild. She still wanted to explore. These two sentences are opposite ideas. I know that I would use the conjunction ‘but’ to show two ideas are opposite to each other. How does it sound? Erin knew the sea was wild but she still wanted to explore’. Model writing sentence up with correct punctuation. 

[image: ]
Guided composition to select the conjunction which is the most appropriate and the changes necessary when joining the two clauses (i.e. removal of the capital letter at the start of clause 2). 

· Share original sentences.
· Children orally rehearse turning the sentences into compound sentences with talk partners. 
· Children write their chosen conjunction on boards and show teacher- check for understanding
[image: ]
Hinge question – children complete independently on whiteboards and wait until told to show. Challenge on board for children who finish quickly. 
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See lesson task sheet
N.B. The first two examples of the task are examples used in the lesson input. This is to reduce cognitive load  and ensure children are correctly removing the full stop, adding the conjunction and taking away the capital letter from second clause. 

Scaffold:  A cloze procedure is provided as a scaffold. This means children need only focus on selecting the most appropriate conjunction. Opportunity for oral composition should be built in here. 
	[image: ]




Tick or fix answers. Use assessment to potentially inform children to support in subsequent lessons/ support children needing extra interventions for sentence structure.  

	Lesson 4 
L.O. To select and apply appropriate adverbs (how and where).  

Resources needed: 

Adverb word banks 1 between 2 

Picture strips to stick in 


	
[image: ][image: ]
Do now
Write a compound sentence for each picture on whiteboards. Teacher use this as chance to check for understanding. Check in with children identified as needing extra support yesterday.

Share L.O. again 


	Explain to children that they already know 4 kinds of word class- share pictures and definitions briefly.

Then, children sort nouns and verbs on whiteboards. Challenge- Use questions to prompt children to think more deeply- children will notice proper nouns have capitals and the verbs are in different tenses.
[image: ][image: ]



Children generate a noun and verb on whiteboards to match each picture. Record lots of examples on flipchart to use later on. E.g. Archie looked. Erin waited. They watched. Erin tumbled. The boat sailed.  
Explain that we don’t want to write sentences like this all the time- that would be boring! 

Retrieval- remind children they started learning about adverbs in year 2. Share bitesize video. 

On next slide, give the examples of adverbs in sentences relating to the context of the story. Explain that lots of adverbs do end in the suffix -ly but some do not. Explain the ‘job’ of an adverb is to describe how, when or where the verb is happening- it describes the verb.
[image: ]Children to spot the verb in each sentence that is being described by the adverb. Cold call answers (target key children). 
On the next slide, explain that we can use adverbial phrases to describe verbs too. This is a group of words doing the same job as an adverb. 
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From next slide, model adding adverbs/ adverbial phrases to the simple sentences using the word bank. Explain any more challenging adverbs that will be appropriate to use today e.g. defiantly. Model choosing one adverb/ adverbial phrase to show where and how for each. E.g. ‘Erin waited. I want to describe the verb waited by saying where she did it- Erin waited outside? Can I be more specific? Erin waited at the dock.’ Write onto flipchart. ‘Now I want to describe the verb by saying how she waited. I think she is having to wait for quite a long time for the boat to arrive so she is having to be very patient. Erin waited patiently.’ Write onto flipchart. 
‘For my next example, I want to describe what Archie the dog is doing. I will think about where he is looking first of all. I think I have a couple that would work quite nicely from looking at the word bank so I will see which sounds best. Archie looked into the water. Archie looked over the edge. Archie looked close by. I think I like over the edge the best. Archie looked over the edge.’ 
[image: ]
Have word banks one between 2. 
Children complete - The boat turned_______. X 2 so that they have tried both a where and how. Check whether children have used most appropriate adverbs.

[image: ]Children write two sentences for each picture using word banks. They can use the given sentence for the first one if they wish- The water crashed. Refer children back to examples of nouns and verbs on flipchart to help with second picture sentence. Check whether children are using most appropriate adverbs to describe. Use this as hinge question to inform which children need more support on independent task.
	
[image: ]
Children write sentences containing adverbs and adverbial phrases to accompany the the illustrations on their strip. Use sentences on flipchart and adverbial word banks.

Scaffold displayed on slides for first 3 pictures. Children select from the adverbs/adverbial phrases provided to complete the sentence starters given. Children can then use sentences collected as a class to improve with adverbs. This gives possibility for teacher to set children off with the scaffold who need support and check understanding of others in class if needed.  
	
Assessment- 
Have children written full sentences containing appropriately selected or generated adverbs/adverbial phrases?

	Lesson 5
L.O. To effectively use adverbs in our writing.

Resources needed:

Adverb word banks (there are shorter/ simpler word banks available if lowest attaining chn need them to support with just using adverbs and not needing to select most appropriate)

Scaffold task sheet (either for children to use independently or for teacher to use as basis for guided group)
	[image: ][image: ]



Do now
Children identify noun, verb and adverb:

Erin waited calmly.
Archie looked into the water.
The boat swerved violently. 

Cold call/ listen in to partner talk to check for understanding.


Then, explain that we will be using adverbs in our writing today as well as conjunctions that we worked on earlier in the week. 
	[bookmark: _GoBack][image: ]Read WAGOLL aloud without showing it.
Read WAGOLL again with text on screen. Give children a couple of minutes in pairs to spot adverbs and conjunctions used. They could write on whiteboards or just do this verbally. Teacher cold call ideas and record examples of adverbs on flipchart paper. 

Explain that we are going to write a short part of the story today, focusing on what it was like when Erin fell into the water. We are going to include adverbs and conjunctions to apply our learning. 
[image: ][image: ]



Share a short piece of writing for children to practise applying adverbs. Children to discuss ideas in pairs and then write down on whiteboards. 

Example:
Suddenly, Erin jumped back into the water and she saw the most wonderful creatures swimming everywhere. Glowing jellyfish drifted gently past and she couldn’t believe her eyes. Enormous koi carp swam past her. 

Check in with children who need more support and help them to structure ideas aloud instead of writing (it may be worth teacher or TA having a small guided group for this and the next activity to help structure ideas; they could record on flipchart paper for these children to use later). Take a few ideas to share with class. Don’t rub it off! Children can use this to help when they write in books. 


On the next slide, share another short piece of writing. Explain that we have lots of simple sentences and we want to join some of these ideas using conjunctions. Children partner talk and write some ideas on whiteboards. Again, don’t rub it off! Children show whiteboards to share.  

Example:

Erin floated gently and she could see deep scrapes on Black Rock. They were filled with colourful paint from boats. He watched her carefully so he could keep her safe.  There was a net tangled on his hand but wasn’t supposed to be there. 

[image: ]
Modelled write first two sentences on flipchart., focusing on the first picture and first idea on slide (Erin fell off the boat and into the water)
Think aloud and orally rehearse sentences, incorporating adverbs. E.g.  ‘I want to talk about Erin falling off the boat first of all before I move on to talk about what she saw in the water. We know the boat turned around quickly to try and avoid Black Rock which emerged from the fog. Then she fell into the water. I might use an adverb to start my sentence… Instead of The boat swerved suddenly I could say Suddenly, the boat swerved. Can I add a bit more detail? Suddenly, the boat swerved through the choppy waves. Then what happened to Erin? She was thrown into the sea. I can use an adverb to describe how she was thrown into the sea- I might try violently because it definitely wasn’t gentle! Erin was violently thrown into the sea. Now could I add another sentence using a conjunction. What happened next? And she sank deeper and deeper? Erin was violently thrown into the sea and she sank deeper and deeper.’


	[image: ]
Use the displayed pictures and prompts on the ‘I do’ slide. Use adverb word banks and ideas on whiteboards  to write a paragraph(s) into their books. 



Scaffold:  children to use  scaffold sheet to build the range of required sentences into a short paragraph. N.B on the scaffold sheet, children have coordinating conjunctions and a simplified adverb word bank, which only contains the most appropriate adverbs for this writing to support them to include these. 
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Children re-read their own writing aloud and share an adverb they have used in their writing through cold calling. 

	Lesson 6 
L.O. 
To create complex sentences using the subordinating conjunction ‘when’. 

Resources needed: 

Task sheets 1 between 2 
	[image: ][image: ]  




Share piece of writing  and ask children to identify the adverbial phrases: 

Black Rock lifted Erin up through the water. Erin looked around and she couldn’t believe her eyes. Brightly- coloured fish swam in every direction. She smiled. People thought that Black Rock was terrifying but he was actually a gentle giant.


	Explain to chn that we are going to create complex or multi-clause sentences today. Remind chn of some subordinating conjunctions they already know- because, if, then. 


Explain to the children that a complex sentence (or multi-clause)  is a sentence that contains a main or independent clause and a subordinate or dependent clause.  (This terminology is used interchangeably and both are used on the slides to ensure children are familiar with all but your school may choose to introduce terminology at different points- change as applicable)

NB The National Curriculum says the following about this terminology- A sentence may consist of a single clause or it may contain several clauses held together by subordination or co-ordination. Classifying sentences as ‘simple’, ‘complex’ or ‘compound’ can be confusing, because a ‘simple’ sentence may be complicated, and a ‘complex’ one may be straightforward. The terms ‘single clause sentence’ and ‘multi-clause sentence’ may be more helpful.
[image: ]
Encourage children in pairs to show action for main clause standing alone and subordinate clause leaning!
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On the next slide, demonstrate locating the subordinating conjunction ‘when’ and identifying the subordinate clause Copy sentences onto flipchart (or have pre-prepared and model circling subordinating conjunction and underlining the whole clause). Model reading the main clause that is left behind to check it makes sense.
On the next slide, model the same again with both sentences. Encourage children to read the main clause aloud to ensure it makes sense by itself. 
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Children copy sentences onto whiteboards, ensuring they circle the subordinating conjunction first before they underline subordinate clause. Check for understanding to inform guided group/ children needing scaffolds. 

On next slide, children create a complex sentence using the given clauses. Check for understanding. For those who have done this correctly, they can create another. 
[image: ]
Use hinge question to further assess and inform teacher groups. 
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Complete tasks in books. 
	[image: ]

Children tick or fix their sentences and teacher checks for understanding (this will help you identify key misconceptions to pick up in the next lesson) 

	Lesson 7

L.O. To write part of a narrative 

Resources needed:

Story mountains

Success steps
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Children use sequenced story pictures or story mountains to retell the story in pairs. 

	 Explain that we will be focusing on writing our story opening and build up today. 

Share the key events from each of these sections on the board so that children are clear on these. 

[image: ]Read the WAGOLL to children twice so that they are clear on what we are aiming for today. Ask children if they can spot examples from our success steps in the writing. Give children time to add ideas to their story mountains- this could also include adjectives/ any other ideas. 

[image: ]Using the simple sentences and picture prompts on the board, model rewriting these using appropriate adverbs and conjunctions on the flipchart. Model oral rehearsal and refer back to resources carefully (adverbs word mats from earlier in the week). E.g. I think the first two sentences could be related to each other and linked using a conjunction so I could try and use the conjunction ‘and’. I’ll try it out first- Erin lived in a small fishing village and everyone there was afraid of the mysterious Black Rock. How could I make this second sentence more interesting using an adverb? I have a few verbs I could try and describe- believed or crashed or vanished. I could try mysteriously vanished or violently crashed. They believed it was dangerous because many ships had violently crashed into it and vanished. 
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Children write the next part of the opening, focusing on the next two pictures (looking over the side of the boat and the boat heading into the fog). They can use the given adverbial to begin. Teacher to check for understanding and share good examples as children write. Encourage children to refer back to success steps. Do not rub off boards!

[image: ][image: ]


Children write opening and build up. Ensure they refer back to modelled write and whiteboard work to support. 
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Children check their own and partner’s work against success steps. 

	Lesson 8
L.O. To write part of a narrative 

Resources needed:
Story mountain
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Children to spot which sentence demonstrates which aspect of success steps- compound, containing adverb or complex sentence
	[image: ]

Children talk through the problem, resolution and ending of the story. Teacher can model this before or after according to script used previously if children need more support. 

[image: ]Share WAGOLL with children and ask them to identify key aspects from the success steps. They can add ideas to their story mountain to help them. 

On the next slide, share the key points to be included in the problem section. 
[image: ]
Based on yesterday’s writing, model a particular aspect of the success steps when improving simple sentences on the board. 
[image: ][image: ]


Encourage children to work on a particular aspect if needed with sentences for resolution. Use this as opportunity to check in with key children and support them to make improvements. Do not rub off boards! Children can use this to support during writing.








	 

[image: ]

Children use modelled write problem to support as well as prompts on slides for resolution and ending. Remind children to think back to all of the learning they have done on conjunctions and adverbs and to show this off when finishing their writing today. Teacher to focus on children with particular misconceptions from yesterday/ pupils needing support with certain aspect of success steps. When appropriate, circulate, check for understanding and support with errors. 
	[image: ]


Children check against success steps. Children read aloud sentence they are most proud of.

	Lesson 9 
L.O. To edit and publish my writing 

NB There are ideas here for proof reading, editing and publishing but you will need to build in school specific aspects of feedback/ editing policy 
	[image: ]  

Children re-read whole piece of writing. 
	Teacher prompt children to proof read their writing. Encourage partner work to support with this once children have done this independently. 
[image: ]
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Children discuss what critique they would give and write improved sentences on their whiteboards. 
Explain that children will need to do the same with their own work next. 

Follow prompts on the board to edit. 

Publishing- follow steps on the board with ULS handwriting prompts to support. Teacher model publishing one or two sentences- focusing on key areas of identified weakness in handwriting in class. Model how to cross out a mistake with a ruler and how to re-read to check for punctuation etc. 

Share ULS ‘getting ready to write’ prompts as a reminder of how to sit for best handwriting. 
	 
	





Example final outcome narrative
Erin Pike lived in a small fishing village where everyone was afraid of the mysterious Black Rock, and they believed it was dangerous because many ships had crashed into it and vanished. Erin’s mother often warned her to stay far away from the sea, but Erin had always been fascinated by the stories. She longed to discover the truth for herself.
One sunny morning, while her mother prepared the fishing boat, Erin made a bold choice. She quietly climbed aboard and hid beneath an old net, her heart thumping with excitement. As the boat moved further from the shore, Erin stayed completely still, listening to the creaking of the wood and the splash of the waves. She waited until she was sure no one would spot her, then carefully peeked out from her hiding place.
At first, the sea was calm and the sky was bright, but everything changed quickly. Dark clouds rolled in from the horizon, and the wind began to howl across the waves. The boat rocked more fiercely, and Erin clung to the side. Suddenly, there was a huge crash when the boat struck something deep in the water. Erin was thrown overboard and plunged into the cold sea.
Under the waves, the world was quiet and strange. Erin opened her eyes slowly and gasped. The Black Rock wasn’t just a jagged, lifeless danger — it was alive. Colourful fish darted through glowing coral, and tiny sea creatures nestled in its cracks. The rock seemed to move gently with the current, as if it were breathing. She couldn’t believe her eyes when she saw a turtle glide past her and rest safely on the rock.
She knew exactly how she could get home and how Black Rock could help her. She cast a fishing line for all of the fish to follow and Black Rock slowly followed behind. Erin sat happily in his hand all the way to shore. Once she was back on dry land, she knew she had to tell the villagers all about it. When she explained how Black Rock had helped her, the villagers were shocked. Sadly, they were more convinced than ever that Black Rock was a monster that had to be destroyed!
The villagers gathered their tools and set off in boats, determined to destroy Black Rock once and for all. They were afraid it would sink another ship, and they believed getting rid of it was the only way to stay safe. When Erin saw them approaching the rock, she shouted and waved her arms wildly. She told them what she had seen beneath the water — the fish, the coral, and the gentle way the rock protected the sea life. At first, they didn’t believe her, but she spoke bravely and clearly, so they finally stopped and listened.
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