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	Primary Writing Units – Autumn 2 Year 5 The Whale 
	1




	Text and Author: 
	Ethan and Vita Murrow
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	Year Group: 
	5
	Term: 
	Autumn 2

	
	
	Final Outcome: 
	Formal Information Text 



	
	Key Learning
	Autumn Term 

	Spelling 
	Follow the progression of your Spelling Programme to ensure pupils have sufficient practice to master the Y4 Spelling objectives. 

	Handwriting
	Follow the progression of your Handwriting Programme to ensure pupils have sufficient practice to master the Y5 handwriting objectives. 

	Vocabulary, Grammar and Punctuation
	· Create complex sentences by using relative clauses with relative pronouns who, which, where, whose, when, that
e.g. Sam, who had remembered his wellies, was first to jump in the river. The thief broke into the house which stood on the top of the hill.

	· Create complex sentences by adding a relative clause using a relative pronoun: who, which, where, whose, when, that e.g. Prince Llewellyn had a baby son who was his pride and joy.
· Using relative pronouns who, which, where, whose, when, that, create complex sentences by using relative clauses, both at the end of sentences and embedded within, e.g. The animals watched the man who had been chopping down the tree. The man, who had been chopping down the tree,
stopped to rest. 

	
	· Create and punctuate complex sentences using ed opening clauses
e.g. Exhausted from the race, Sam collapsed in a heap.

	· Create and punctuate complex sentences using ed opening clauses
e.g. Exhausted from the race, Sam collapsed in a heap.

	
	· Link ideas across paragraphs using adverbials for time, place and numbers
e.g. later, nearby, secondly.
	· Link ideas across paragraphs using adverbials for time, place and numbers
e.g. later, nearby, secondly.



   
        

	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1

L.O. : to explore and engage with a new text

Resources needed:

Animal cards

A3 copy of newspaper article from start of book 1 between 2 
	Hook
Share advert from newspaper about the whale hoax. 
Pose questions and children to discuss.


 Explain that a hoax is ‘where someone deliberately shares false information to trick someone into believing something that isn't true.’


	Share the famous Cottingley fairies hoax with children and share pictures. 

On next slide, explain that some animals, when they were first discovered, were thought to be made up! 
Children to spend 5 minutes looking at animal cards and discussing which they think are real and which are hoaxes. Teacher share answers on next slide. 

Read newspaper about the hoax aloud to the class and ensure children have a copy one between two to follow carefully. Children re-read in pairs.

[image: ]
Split flipchart paper into two halves using a ruler. One side with the title Questions and the other Thoughts and Opinions.

Model using the information from parts of the newspaper to write a question and an opinion to think aloud and orally rehearse question/ thoughts e.g. 

‘I have a question to ask first of all. The newspaper says people are still talking about the hoax 50 years later. If they really thought it wasn’t true, surely they’d have moved on and forgotten about it? So why are they still talking about it? Orally rehearse question before writing-
‘Why are people still talking about it 50 years later if they thought it was a hoax?’
Re-read aloud to check for sense. 


Based on this part of the newspaper, it says they had a picture of the whale. I know that pictures can easily be faked now but would it have been so easy back then? I wonder if it could actually be true because they have that picture. I want to write that as my first opinion. Orally rehearse whole sentence aloud before writing- 
I think it might be true because they had a picture as evidence.  Ask children to spot the subordinating conjunction used to justify this opinion. This is what we want to see in their writing too.  
	[image: ][image: ][image: ]


Oral rehearsing of questions with talk partners based on the newspaper article. Children to write an example of each on their whiteboard.
Children to use subordinating conjunction to justify their thoughts/ opinions. Teacher to circulate to check for understanding and support/ listen in to key children. Teacher to record further examples on flipchart. 

[image: ]
Independent task

 Underneath L.O., children split page in half using a ruler in columns or use top half of page for questions and bottom half for thoughts. 

Draw children’s attention to fronted subordination and comma used in example on the independent work slide. 


Example responses (teacher could use these ideas to refer back to as a basis for working with a guided group to support them to orally rehearse and write their ideas) 

Potential questions 
1. Why does the newspaper say the whale might be a hoax?
2. Who were the two youngsters who saw the whale?
3. Why has the story lasted for fifty years if no one proved it was real?
4. What is a “Great Spotted Whale”?
5. Why is there a viewing platform on Puffin Island?
6. Why didn’t anyone believe the children’s story?
7. What does the headline “Fisticuffs!” mean?
8. What is happening with marine life in decline?
9. Who are the people in the pictures underneath the headline?
10. Why would elderly people want a whale sonar device?
Example thoughts and opinions justified with conjunctions
1. I think the whale might be real because the children had a photo as proof.
2. It seems unfair that no one believed the children because they might have been telling the truth.
3. I don’t think it was a hoax because the legend still continues and people are still interested.
4. I believe the platform on Puffin Island is exciting because it helps people look for the whale.
5. I feel sorry for the children because they were called fraudsters for something they believed they saw.
6. The headline is interesting because it makes me want to read more about the whale mystery.
7. I think people are still curious about the whale because it’s such a rare and strange creature.
8. I think the story might be made up because no scientists have found the whale yet.
9. The article is confusing because we don’t know who the two children were.
10. I think the elderly residents are funny because they want to track a whale in their boat!
 
	[image: ]

End the lesson, if appropriate, by sharing this video about ‘fake news’ from Newsround. Explain that the news has changed a lot in the last 50 years, and we need to be able to spot what is real and what is not.

https://www.youtube.com/watch?v=p3NaMEYs04M




	Lesson 2

L.O.  – to use illustrations to create an oral narrative

Resources needed:

A3 story pictures 1 per child

Teacher script for story telling (suggested script in lesson 2 resources)
Teacher story pictures on flipchart (with words/ phrases pre-prepared if preferred)
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Do now
Children write down what we know from the newspaper article we looked at yesterday.

Teacher take responses and scribe these on flipchart to keep as reference. Cold call (target key children) for responses. On the next slide, we have possible responses. 



	Share the front cover of The Whale. Explain that we are going to read a story based on this newspaper report. 
[image: ]
What do you notice? What do you wonder? Share responses.

Explain that the book is wordless, so we are going to spend time as a class exploring and looking carefully at the pictures first. Teacher guide some discussion and observations as we look at the pictures.E.g.  We can see a boy and a girl. I wonder if they’re the children mentioned in the article? Their approaches look quite different. I think she seems more technological whereas he is perhaps more practical and methodical. I wonder if his maps show the original sighting of the whale. 

[image: ]
Tell the story using teacher script if using. 
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Tell story again (with suggested teacher script if using) and children jot down key words or phrases on their a3 copy of the pictures. Teacher or TA can record these key words or phrases on their own flipchart version as they speak or have this pre-prepared. 

[image: ]
Children work together using pictures and notes to orally narrate the rest of the story. As children spend more time looking at the pictures in detail, they may spot more they want to add to their retelling. Questions/ thoughts may come up in paired work to be shared with the class. 
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Cold call pairs to give a sentence per picture so that we have whole class retelling of the story.

	Lesson 3

L.O. : to practise using time adverbials to sequence key events

Resources needed:
Adverbial word bank

Picture and L.O strips to stick in books
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Do now
Identify the adverbials in the text- opportunity to assess children’s learning from y4. 

Two children set off early in the morning on an exciting journey to uncover the truth about the mysterious whale sightings. With their boat packed and camera ready, they drift carefully along the misty shoreline, scanning the water intently for any sign of movement. After hours of patient waiting, the children suddenly spot the majestic creature surfacing gracefully, its enormous form breaking through the waves. They marvel silently at the wonder before them, realizing how connected they are to the natural world around them.
	Using the slide, define adverbial phrases and and explain that we will focus in on using them to create chronology. We are going to practise applying time adverbials to sentences to describe pictures from the text today. 

[image: ]
Model using time adverbials to write a sentence about the first illustrations. Model selecting the most appropriate time adverbial (some are not appropriate to use for this image). Pay attention to punctuation of fronted adverbial as you are modelling.

After seeing the billboard, the local girl prepared her whale spotting equipment to photograph the whale.

	[image: ] Check for understanding during whiteboard work. 
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Using the list of time adverbials, children discuss in pairs write a sentence. Share on whiteboards. Feedback discussing appropriateness of time adverbial chosen.
[image: ]
Children work on sentence independently. Teacher CFU. 

[image: ]
Using the prepared images from key points in the story, children independently write sentences starting with time adverbials.  Explain that we are not using pictures from every part of the story, just those that show a clear shift in time. 
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Use hinge question to clarify understanding.

	Lesson 4
L.O. : to identify the language features of a formal information text.

 
NB- this lesson will involve highlighting information on model texts and whiteboard work. Work in books isn’t necessary (but if you wish to record some sentences in books, you can!)

Resources needed:
WAGOLL information text- Grace Darling 1 between 2 

Copy of final newspaper report 1 between 2 
	Do now
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Quick partner talk to identify time adverbials.

Explain that we are going to create an information board which will accompany the statue commissioned by the mayor, on Puffin Island, recounting this remarkable tale. Have children seen an information text like this before? Show them part of a newspaper article that says a statue has been commissioned. 





	Explain to children that we will need to write our report including facts and in a formal, informative way. We have a WAGOLL to look at and we will be writing in this style. 

Read the Grace Darling WAGOLL. Can children spot where time adverbials have been used to link ideas and build chronology? Teacher circulate and check for understanding. Quickly cold call answers at the end of the task so that children can check they have all examples. 

On the next slide, and overleaf on the children’s WAGOLL, show children the final news report and explain that this will be the inspiration for our final written outcome.

Teacher give children time to explore (support group of lowest attaining readers and read aloud to the group) and highlight key facts from newspaper that we would need to include. Bring children back together and record key info on flipchart. 

For the rest of the lesson, we will introduce relative clauses and spend some time practising on whiteboards. We will work on this more tomorrow. By the end of the lesson, we will have some shared sentences on flipchart paper that we can refer back to in tomorrow’s learning. 

Talk through explanation of what a relative clause is and relate this to children’s existing knowledge of subordination. Share two relative pronouns we are going to focus on (there are, of course, other relative pronouns but we won’t introduce these at this point.)

[image: ] 
Model adding a relative clause to a main clause. E.g.  ‘The whale swam through the sea is my main clause. Sea is in bold so that is the noun I am going to add some more information to. Maybe I could describe how choppy or calm it is? I think it looks calm here. I am going to use the relative pronoun ‘which’- the sea is not a person so I won’t use ‘who’. The whale swam through the sea, which was calm. My next sentence I need to add some more information to has the noun boy in bold. If the whale splashed the boy, how might he react or how might he feel? He would be amazed or shocked maybe. It splashed the boy and I want to use the relative pronoun who because he is a person…It splashed the boy who… squealed in delight. 

 
	
[image: ]
Share two sentence stems with a main clause and relative pronoun ‘which’  chosen. Children complete sentences. Check for understanding- have children added appropriate information relating to the correct noun?

Repeat same process with two sentences where children use relative pronoun ‘who’.
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Children vote on which sentence using is correct- they should select the sentence including ‘who’ because it refers to a person. Teacher use this to record which children need support choosing correct relative pronoun. 

	Lesson 5

L.O. : to practise using relative clauses to create complex sentences

Resources needed:

Task sheet 1 each or one between 2 
	[image: ][image: ]
Do now
Children partner talk to identify relative clause. Give the clue that they need to spot the relative pronoun at the beginning. 
Listen to key pairs discussing to inform. 
Cold call and highlight correct answer on the board. 
	Remind children of the definition of a relative clause. Remind children of relative pronouns but explain that we are only going to focus on who and which today. 

[image: ]Part 1 – following clause

Using picture stimulus to model turning simple sentences into complex sentences by adding a relative clause. Think aloud and scribe e.g. 
‘The girl held a telescope. I know that telescope is the noun I want to add information about. I wonder if I could link it to the girl’s grandfather who appears in the news story? Maybe he gave it to her? The girl held a telescope, which her grandfather gave her. I’ve used ‘which’ because I am adding extra information about an object, not a person.’
Model similarly with next simple sentence- The children scoured the ocean for the whale. 
[image: ] Part two- embedded 

Once children have practised adding following relative clauses, come back together to look at how we use embedded relative clauses. Share an example sentence which highlights how the relative clause links to the noun it is adding detail to. Point out how the clause is separated using a pair of commas.

Model adding embedded relative clauses. E.g. 
‘In this sentence, the noun in bold is community. What extra detail could I add about them? They will be really pleased that the children are back having found the whale and they will be pleased they are safe! I don’t just want to say pleased… I could say delighted. I know I want the relative clause to come after the noun community so I will practise aloud.’ Model writing the sentence without the commas. Underline the relative clause and remind children we should be able to take this out and the main clause be left which makes sense by itself. Check this. Then, show how we demarcate the clause with a pair of commas. 
The community, who were delighted, welcomed the children back.
Follow the same process with next simple sentence.

	






[image: ][image: ]Part 1- following clause

Children work on whiteboards to add relative clauses to the simple sentences.
The whale leapt over the boat. 
The whale leapt over the children. 
Example answers
The whale leapt over the boat, which was rocking on the waves.
The whale leapt over the children who couldn’t believe their eyes.









[image: ][image: ]Part two- embedded

Children complete sentences with embedded relative clauses- check children have punctuated correctly. 
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Children identify correct sentences (numbers 2, 3, and 5). Discuss why/ why not correct. From this question and assessment throughout the lesson, identify who will need further support with task.






Scaffold sheet – cloze procedure where children add relative clauses to create complex sentences. 

Challenge: children create simple sentences themselves and then turn into a complex sentence using a relative pronoun. 
	


	Lesson 6

L.O. : to practise using time adverbial and relative clauses effectively -
Short burst write

Resources needed:

A3 story pictures
 
Word banks

Cloze procedure/ teacher shared write script
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Children practise adding relative clause to the sentence. There is scope to add either following or embedded. 

Explain that we will be using relative clauses and time adverbials today to write a short burst narrative about the beginning of the story. If it is helpful, children can get their A3 picture sheets back out to help them to look back at their notes/ phrases for the first few pictures.
	Share pictures and prompt questions to show children which parts of the story we will be focusing on today. 

Read WAGOLL aloud with children twice so that they can hear what they are aiming for. 

[image: ]
Referencing word bank and pictures, model writing first two sentences to open narrative. 

On Tuesday the 28th August, a local girl noticed a large billboard, which called her community to action. Meanwhile, a boy was intrigued by the same challenge set by a reporter in his local newspaper. 

. 
	
[image: ]
Children complete first two sentences on whiteboards following modelling, using their word banks to support. 

Children complete a short burst write narrative using the pictures and word bank as scaffolds. 



Teacher can use cloze procedure sheet as a starting point for scaffolding- e.g. provide 2 of the paragraphs for children to complete independently while working with another group using the cloze as a script for a shared write
	Children self assess against SC.

	Lesson 7

L.O. :To  practise generating complex sentences using -ed opening clauses. 


Resources needed:

Adjective/ noun word banks 

-ed clause word bank
Copy of passage to be improved 1 between 2 if wanted
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Do now
Chn add a relative clause to the sentence. Use this opportunity to check for understanding. Children may choose to use embedded or following. Teacher model example on board. 

Children spend time editing according to school’s feedback policy. Proof reading- spellings and punctuation. Then, edit and redraft for vocab, relative clauses and time adverbials. Teacher support children who need to work on improving these.  Examples of relative clauses and adverbs on slides as a prompt. 








	Introduce the idea of complex sentences starting the -ed openers. Show a definition and examples.

I do: model changing simple sentences to complex by adding 
Show Teacher version of Grace Darling text. 
Discuss features already identified and practised and explain there is one more SPAG element we will work on including in our writing. Share examples of -ed opening clauses in WAGOLL. 

On next slide, make explicit that we are creating complex sentences using -ed opening clauses as these are an example of a subordinate clause. Remind children of the infographic where main clause ‘stands alone’ and subordinate clause leans on it. Explain that an -ed opening clause allows us to make our writing more interesting and detailed. It tells the reader how or why something is happening.
[image: ][image: ]


Model adding an -ed opening clause to a simple sentence, 
‘I want to say how they ended up crashing into each other. I know it was stormy and the waves were battering them.’  Practise oral rehearsal of the complex sentence. 
Simple: The children’s vessels crashed into each other 
Complex: Battered by the waves, the children’s vessels crashed into each other.

Follow the same structure with the following sentence. ‘I want to explain how or why the boat came to be destroyed. I know it was battered to the waves and smashed up. I could say it was smashed into pieces. Smashed to pieces… the boat lay destroyed.’ Practise oral rehearsal and model checking which is subordinate by removing from the main clause. Then model demarcating the sub clause. 

Simple: The boat lay destroyed.
Complex: Smashed to pieces, the boat lay destroyed. 

To give children more context of how we can use these clauses to build cohesion and add detail, share both paragraphs side by side. 
	[image: ]

Children to match -ed openers and main clauses aloud in pairs. Remind them that the -ed clause explains how/ why the main clause happened. Teacher cold call and talk through answers quickly. Then, move onto looking at paragraph and encourage children to select a couple of sentences where they could add -ed openers to add more detail about how/ why (using their word banks). Teacher use some shared class ideas to model adding -ed clauses. 

[image: ]
Children to improve the given passage by adding -ed clauses. 

Children’s work may read something like this 
e.g. Joining forces, the children climbed the lookout tower, which had mysteriously appeared on Puffin Island. Shocked and amazed, they heard an intriguing noise and saw a tail fin break the surface. In sheer delight, they phoned the news desk at Cape Chronical to report their whale sighting. Without hesitating, the children fixed their boats and headed back to shore.

Extension: Continue recounting the story using the images provided.




	

	Lesson 8
L.O. : to plan writing by drawing on a model

Resources needed:

Children’s highlighted copy of newspaper article 

Pupil planning sheet

Teacher A3 version/ flipchart size version of plan

Ensure pupils have access to word banks for adverbials, -ed opening, relative clauses from earlier in the week. They can use these if needed but also need to refer to their work in their books on these skills.
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Show Grace Darling text – 
Children to jot down examples of the 3 skills we have been practising that we will include in our writing- time adverbials, relative clauses and -ed opening clauses. 
	Explain to children that our report, like the Grace Darling report, will be written in chronological order, consistent past tense and include facts about the children’s voyage. It will be written in a formal tone because it is an information text being displayed alongside the whale statue. 

Children re-read their highlighted newspaper to remind themselves of key information we will need to include in our report. Display our shared class facts also. 

Show a model plan which includes key facts from the Grace Darling text. Draw chn’s attention to the fact that we are using bullet points to write down concise, key facts to be included. This is how we will use key facts from our highlighted newspaper/ shared class facts. 

Discuss how we can use the structure of Grace Darling to plan our information text. 

Use an I do, we do structure for each section of the boxing up plan. This will ensure chn have key facts included and will ensure they have prepared key SPAG examples.
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Teacher model taking key facts for each section of the plan and making bullet points. Model adding SPAG examples- time adverbials, -ed opening clause, rel clause. Work on shared example with those who need more support. 
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Children plan each section following teacher modelling. Children need to look back at their own work/ word banks to complete with their own examples that they will include in their writing. 
Complete example on slides. 
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Children talk through plan in pairs.

Teacher check plans to ensure children are prepared for writing. If needed, give feedback and support to ensure all aspects covered. 

	Lesson 9

L.O. : To write a formal information text  
	[image: ]
Do now
Children revisit their plans and read back to themselves to look at key information and SPAG ideas. Teacher cold call for a few key ideas to ensure children are engaging in the task and ready with their key information.
	Share SC criteria with children. Remind them that we have worked on practising all of these key skills together over the last couple of weeks. This is our chance to show off how well we can do this! 
[image: ]
Read the WAGOLL aloud to children to remind them of what the entire piece will sound like once it is finished.  Explain that we will focus on the first two sections today and we will finish the piece tomorrow. 

[image: ]
Show how you will you refer back to plan, share key questions and success criteria on the board (keep these on board for chn to refer back to)
Model writing the first couple of sentences, showing that these must include the key information and answer the key questions. E.g. 
I know that in my first paragraph I want to explain how the challenge to prove the hoax was shared and who responded to the challenge. I want to start by saying when this happened and I can take that from the newspaper report. On 28th August, (I have a fronted adverbial so I need a comma afterwards)  a reporter set a challenge to disprove a famous hoax. The newspaper article caught the eye of two young, intrepid children (could I add some extra information about them?) who love wildlife. 
[image: ]Part 2 
Before children move onto paragraph 2, stop to discuss building cohesion between paragraphs 
Show children the slide with first two paragraphs. Highlight how there is not a link between the first two paragraphs.  Explain we could use an adverbial of time to link the first to the second paragraph. Children discuss and feedback.  


 
	
















[image: ] [image: ]Part 1 
Children write their first paragraph. If they finish, they need to read through and proof read and check they have included key info from their plan. Encourage children to think about their second paragraph to be ready to write. 



















[image: ][image: ]	Part 2 
Children write their second paragraph using question and plan prompts. Ensure children use time adverbial to build cohesion as in ‘we do’ task. 
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Review against success steps to ensure cohesion and avoidance of overuse of particular feature. Share examples of each aspect of success steps. Cold call children to share ideas. 

	Lesson 10
 
L.O. : To write a formal information text  
	[image: ]
Do now
Re-read yesterday’s writing to check for features displayed on board. Check for any errors in spelling (teacher identify any common errors across the class) and children check for punctuation- including correctly demarcating adverbials and relative clauses. 
	[image: ]

According to outcomes from yesterday’s writing, choose an area to focus on when modelling part of paragraph 3. 

[image: ] [image: ]
According to outcomes from yesterday’s writing, give children a focus on writing their own 2 first sentences of paragraph 3. Teacher circulate and check for understanding/ focus in on key guided group to support and take feedback. 
	[image: ][image: ]
Children complete final two paragraphs of writing, using their plans, question prompts and success steps as reference. 
	[image: ]

Review against success steps.

Teacher feedback and marking to inform editing session tomorrow. 

	[bookmark: _GoBack]Lesson 11

L.O. To edit and improve my writing



Add possible publishing lesson after this lesson- particularly if you need to set the standards for presentation/ handwriting for the year with a published piece
	[image: ]
Do now
Children look at feedback and success steps so that they are clear on their next steps in writing. 

Share example success steps and chn to discuss what next steps would be for this child to improve their writing. 
	
[image: ]
Example on the slides to improve and children to discuss- 

Two children saw something in the water. They went to the tower. The boy use a telescope to look at the sea. The girl made a phone call to the Cape Chronical. They decide to find the whale. 

Teacher model improvements if needed or discuss improvements from partner talk. E.g. 

Early that morning, two children saw something in the water. They went to the tower, which stood tall above the cliffs. The boy, who was carrying a telescope, used it to scan the sea. The girl, who had spotted a fin, quickly made a phone call to the Cape Chronicle. They decided to find the whale.
	[image: ]

Children read writing to each other and give specific feedback. They can use question prompts on the slide to support. 

Teacher to work with specific children/ group with similar edits needed.
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Children share what they asked their partner to improve and partner to  share an improvement aloud with the class.

	






The Whale – Example Narrative Script to support teacher retell and Lesson 2 
In a quiet coastal town, where the sea once whispered secrets and the fog rolled in like a thick blanket, a legend had drifted through the waves for fifty years.
They said a giant whale had been seen — a creature so enormous, so magnificent, that many refused to believe it. Some called it a hoax. Others, a dream. But two young explorers were determined to uncover the truth.
They had studied old photographs, examined faded newspaper clippings, and traced hand-drawn maps with eager fingers. They had read every rumour, every sighting, every scrap of evidence they could find.
Then, with great care and determination, they each prepared a boat. 
When the tide was right, they set off. Little did they know, a hurricane was coming. The sky had begun to darken. The waves grew restless. A storm was brewing — wild, cold, and unforgiving.
They pressed on. Through howling wind and driving rain, through crashing waves and swirling mist, they searched. They scanned the horizon. They listened to the sea.
Suddenly, the storm grew fiercer. The waves tossed their boats violently. In the chaos, the two boats collided — wood splintered, sails tore, and the children were thrown into the sea.
Clinging to the wreckage, they knew they had to make it to shore. They swam to safety together. They looked up — and there, in the distance, through the mist and foam, they saw it. A shadow. A shape. A whale.
It was real. Enormous. Beautiful. It glided through the water with ancient grace, silent and powerful, as if it had always been there — waiting to be seen. They climbed up high to get a better look and called the Chronicle with their unbelievable news.
When they returned to the sea, they carried not just their supplies, but a shared belief in the impossible. They watched in awe and wonder are the majestic whales swam all around them.
They returned to shore once more, not just with photographs and sketches, but with something far more powerful: proof that wonder still existed. That stories could be true. And that sometimes, the greatest discoveries were made by those who dared to believe.


The Whale- Example outcome for short write including -ed verb openers for Lesson 7 (just for teacher reference- could also be used as a basis for shared write in a guided group)
Fuelled by excitement, the children raced from the shoreline to the old lookout tower, their footsteps thudding on the wooden stairs. Breathless from the climb, they reached the top and scanned the sea. Amazed by what they saw, they froze—just beyond the waves, a dark, glistening fin broke the surface of the water. Gripped by curiosity, the boy raised his telescope while the girl lifted her binoculars. Eyes fixed on the horizon, they watched in silence as the creature vanished beneath the waves. Without wasting a moment, the boy grabbed the phone and called the Cape Chronicle, his voice shaking with excitement. Inspired by what they had seen, they looked at each other and nodded. United by a shared mission, they returned to the shore and began working together to rebuild the old wooden boat—its planks cracked, but its promise stronger than ever.
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