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	Primary Writing Units – Autumn 1 Year ?  Book  
	1





	Text and Author: 
	The Dam by David Almond 



Teacher Info-
The story at the heart of this book is true. A dam was built to create the Kielder Water reservoir. A village was flooded to make way for it, and early one morning a father and daughter really did play and sing in every house. That girl was Kathryn Tickell.
	Year Group: 
	6
	Term: 
	Autumn 1

	
	
	Final Outcome: 
	Persuasive Letter 



LSP Writing Progression Learning Objectives: 

	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	
L.O. To explore and respond to a new text

Resources needed:
	Hook
Share message about the reservoir.
[image: ]
Children discuss- would they go to Kielder Water to explore? Why would those objects be there? 
	Share the story The Dam. Pause to check for understanding or to discuss key points as needed. 
[image: ]
Pause after reading. Discuss key questions- what is being lost? What will change? Why do the characters care so deeply?
On the next slide, explain what our final piece will be based on the book and share key facts that The Dam is based on. 
[image: ][image: ]
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Next, share pictures of Plashetts village before and after the flood. What do children notice?Think, Pair, Share and cold call/ discuss as a class. They may pick up on the types of jobs that people had, what the landscape looked like, what some of the important places were within the village. 

Then, share pictures of Kielder Water. What do you notice? What do you wonder?

Share the page “Archie Dagg the piper played here… There were dances here…” and show children an example map of what the village could have looked like. Explain that all of the places in the village would have held special meaning for the people who lived there. Each of the locations held special memories. 


	[image: ]
Suggested groups of 4

Children’s task today is to create their own interpretation of the village on a map. They will receive a blank map and need to label important locations (based on the photos we have seen and based on their own inferences about the place) and they will need to think in role as one of the characters and place a memory next to a [image: ]location on the map. 




Extension- to add extra information creating links/ adding figurative language 


	[image: ]
Spend time discussing class reflection questions. 

[image: ]
Children think about one of the four characters they placed on the map (Archie, Gracie, Willy or Bill) and reflect on what they would want others to remember about the village.  

	Lesson 2 
L.O. To use synonyms and pronouns to build cohesion 

Resources needed:

Mini word bank

Thesauruses
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Do now
Children reflect and discuss yesterday’s question- What would your character want people to remember about this place?




[image: ]



Retrieval
Can children define synonyms, pronouns and cohesion? Share definitions. 

	Explain to children that we already know lots of strategies to build cohesion in our writing- quickly share different strategies and examples to remind children of how they have learnt to do this in previous year groups. 

Share story The Dam with class again. 
[image: ]


Explain that we will be writing a setting description of the valley tomorrow. We will aim to make this cohesive using some of the devices we have discussed. Share a paragraph from the WAGOLL and children discuss how it is cohesive (includes pronouns, conjunctions, synonyms)

On the next slide, share a description that is not cohesive. Ask children to discuss how we could improve this. (avoid repetition using pronouns and conjunctions for example).
[image: ] [image: ]
Explain that we will do some work on building cohesion with a focus on synonyms and pronouns today. This will help with writing our setting description tomorrow. Teacher to model improving the example on slides, thinking aloud and working on avoiding repetition. Model reading the whole paragraph aloud so that the children can hear how ‘clunky’ it sounds Then model some oral rehearsal and some editing/ crossing out/ swapping on the board before a final write up of the sentences on the flipchart. ! e.g. ‘ I might keep the first sentence the same as it introduces who is singing. Gracie Gray sang in the valley. Instead of using her name again in the second sentence, I will use a pronoun to start it so I don’t repeat it again. I could say ‘she’ or ‘the girl’…  She had a beautiful voice. I don’t want another simple sentence so I could join it to the next sentence using a conjunction if that works… and performed at every festival in the region.’ 
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Give children mini word banks in pairs.
Children follow the same process with the four sentences on the board. Encourage them to focus on how they can use synonyms and pronouns to avoid repetition but they may also naturally find they want to use conjunctions/ adverbials too. Teacher to work with guided group who need support during whiteboard work.

[image: ][image: ] 




Children complete similar task independently in books where they redraft sentences into a more cohesive paragraph. Once they have redrafted once, they will redraft again, building on their improvements, using conjunctions and adverbials. (mini word bank available for this if needed)
	
[image: ]

Children share their improved paragraphs in pairs and with the class if time. 

	Lesson 3 
L.O.  To write a cohesive setting description using senses

Resources needed:

Picture sheets 
	[image: ][image: ]


Do now
Children list as many synonyms/ pronouns as they can for each of the words displayed. 

Share ideas and teacher scribe on flipchart to use during the lesson. E.g. people/ inhabitants/ they/ them
water, reservoir, wicked water
vale, people’s home, landscape, precious place
Kathryn, she, her, the little girl
The beautiful sound, harmony, tune

	Encourage children to imagine what they could see, hear, feel and smell walking through the valley in this picture. What memories would it evoke for someone who used to live there?

Share the WAGOLL aloud and, as children listen, encourage them to think about what they can picture, what they can hear, what they can feel. 

Give children picture sheets 1 between 2 and give children 3 minutes to write expanded noun phrases specific to the valley- they could label the pictures/ write around them. Then, read the WAGOLL once more and encourage children to jot down any key words/ phrases they would like to ‘magpie’. 
[image: ] [image: ]
Model the beginning of 1st paragraph (1 or 2 sentences) with a focus on the valley in general. Encourage children to think about what the man and child can see from where they are in the picture. Remind children that we want to use senses to build description and we are also thinking about how to build cohesion. Think aloud while writing, demonstrating some oral rehearsal while writing and referring back to success steps and word bank. E.g. 

I want to try and set the scene for what they whole valley is like. The thing that makes it really atmospheric for me is the mist so I will include that in my first sentence. I want to think about what it would sound like as well- if it’s very early in the morning and we know the village is empty it will be very quiet so maybe the only thing you could hear is the sound of the grass swaying in the wind. I could start with ‘Beneath the mist’ but maybe I want to be more specific about the time of day ‘Beneath the early morning mist’ what was happening? The grass was swaying in the wind? Maybe I want that to sound more gentle and quiet- I could say breeze? Beneath the early morning mist, the long, golden grasses swayed gently in the breeze. Maybe I could add one more detail to that sentence. I could challenge myself to personify the grass- maybe it could be whispering in the wind about something. Maybe it could whisper secrets about the valley.  I’ll add that detail to my sentence. 
Beneath the early morning mist, the long, golden grasses swayed gently in the breeze, whispering secrets only the land could understand. A hush fell across the valley where time seemed to stand still, and nature clung to the quiet beauty of its final moments.
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Children draft the beginning of their second paragraph where we describe the village. Teacher may want to re-read the WAGOLL aloud. Encourage chn to use their word bank and they could use the sentence starter to help them. Teacher check for understanding, looking for good examples of cohesion being built and good examples of vivid description. 
[image: ][image: ]



Children write first part of setting (this could be two paragraphs- one about the valley in general and one about the village). Give children 10 minutes or so then stop and check in. 
[image: ]
[image: ]Give children opportunity to stop and review. Teacher use this opportunity to check for understanding and see if any particular children need more support.
[image: ]


Children have a few minutes to decide on which ideas they will focus on in the rest of their writing.
 Then, continue with writing using prompts on board. 
	Children spend time re-reading and checking. Chn share best sentence aloud with the class if time. 

	Lesson 4 

To write an emotive diary entry using cohesive devices
	[image: ][image: ]

Do now

Do now
Children discuss the question, ready to share-
How would it feel to know your home would soon be underwater?

	[image: ]
Role play/ hot seating to answer questions on the board. One child to take on the role of the father and the other child of Kathryn. Then swap over. Use the questions as prompts, imagining how the conversation would go when Father tells Kathryn they must leave. Cold call/ share as necessary to support children to think about the thoughts/ emotions that would arise. 

[image: ]
On the next slide, share a WAGOLL diary entry. Explain that the WAGOLL is written from the father’s perspective when he tells Kathryn about the flood. Children will write a diary entry in the role of Kathryn so the WAGOLL will help them to think about their reactions/ feelings. 

Explain that we are going to work on cohesive devices again in this lesson. Can children spot examples of cohesive devices we have been working on? They could highlight these on a printed copy or jot down ideas on whiteboards.
[image: ][image: ]




Today he told me. He sat me down. He told me that our valley would be flooded. I was so upset. 

Model rewriting the few sentences displayed on the slides using emotive language (the word bank is snipped on the slide) and the cohesive devices we have been working on. Teacher explain that the sentences are all simple sentences and they do not ‘flow’. They are not emotive. Model talking through the process of building cohesion and adding in emotive language e.g. 


How could I make it clear that my father was upset about telling me? Maybe his voice could tremble? E.g. Today my father told me, in a trembling voice… What did he tell me? That our village would be flooded- how could I describe the village? Precious? Wonderful? Beautiful? Today my father told me, in a trembling voice, that our precious valley would be flooded. Maybe my reaction here could be that I felt confused as I don’t understand why it’s happening. From our roleplay, we asked that question didn’t we? From the word bank ideas I could say that I furrowed my brow and asked why. I furrowed my brow as he talked.  I’ll check for my cohesive devices- I have used a conjunction and I have used pronouns. I’ve used some ideas linked to emotions too! 
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Children complete sentences on their whiteboards, adding emotive language using word banks and cohesive devices if appropriate. Keep these on boards to use while writing. 
[image: ][image: ]



Children write short diary entry from Kathryn’s perspective using prompts on the slides, we do whiteboard sentences and word banks to support. 
	[image: ]
Children re-read work aloud to their partner. Partner to give feedback on cohesive devices and emotive language used and self - edit/ improve. 

Teacher assessment- could use success steps or just indicate where children have been successful in using cohesive devices and emotive language. Focus on these aspects to build into editing in next lesson. 

	Lesson 5 

L.O. To identify and apply formal and persuasive features   

Resources needed:

Persuasive word bank

WAGOLL (Could print) 

AFOREST language features printed to share 1 between two AND teacher copy to stick on flipchart
	
[image: ]

According to school’s feedback policy, give children time to respond and edit for cohesive devices and emotive language. 
	Explain to children how we will be switching perspectives today. We are working towards writing an advert in role as a councilor who supports the dam being built. We have thought about how it would feel to live in the valley being flooded. Today, we are going to switch our perspective and think about taking on the role of someone who wants to create the dam.
[image: ]
Children decide which statements are formal and which are informal. Explain that to persuade people that the dam is a good idea, we will need to write formally and persuasively.
[image: ]Share a WAGOLL advert for a proposed road development. Ask children ‘would this persuade you?’ Ask children to decide on which features are persuasive- what vocabulary is used? What kind of tone?
[image: ][image: ][image: ]
Share AFOREST acronym with children and explain that these are useful features to use within a piece of persuasive writing. Explain any features that need further clarifying. Children work in pairs to identify examples in pairs. Record examples on teacher A3 or flipchart sized AFOREST list. Examples are highlighted on the next slide. 

Explain that today we will practise a short piece of persuasive writing, applying some of the persuasive features we have looked at. Make it clear that this is an opportunity to try these features and see how they change a piece of writing. 

[image: ]Model turning a few sentences into more formal and persuasive writing. Model thinking aloud, improving formality and including emotive language. It’s gonna be flooded. Loads of people are gonna be sad, but it’ll be good for jobs.
 E.g. This is obviously very informal at the moment and a member of the council would not write an advert or a letter like this to try and persuade people! The sentences also talk about creating lots of jobs so maybe I can include statistics here- how many jobs it could create and maybe some emotive language to tell people how amazing the opportunities will be. 
So instead of it’s gonna be flooded, we need it to be more formal. For the benefit of everyone in the local area, the council proposes flooding the village of Plashetts. 
So now instead of saying ‘Loads of people are gonna be sad…’ We could make that more formal. We understand that many people will be concerned about losing their homes. And then maybe in my next sentence I will explain how great the jobs will be and how many jobs will be created to persuade people. However, building a dam will create hundreds of well-paid, wonderful jobs.
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Children improve paragraph in similar way, using the word bank and AFOREST sheets (if you wish to have them on tables) to support. Use top tip- focusing on emotive language (positive) to describe the homes being built. 

[image: ]

Children practice applying formality and some features of AFOREST to a short paragraph, improving the example shared on the slides. Use persuasive word banks to support. Teacher work on shared write with children needing more support. 
	
[image: ]
Children read their paragraph aloud to their partner, taking on the role of a councilor. How has the impact of the writing changed? What makes it more persuasive?

	Lesson 7


To use colons and bullet points to punctuate lists consistently 

Word banks
	[image: ]Children quiz their partner on persuasive features from AFOREST. [image: ]
	Explain that we are going to continue thinking about writing in role as a councillor today. We are going to write a persuasive advert tomorrow about building the dam. Yesterday, we thought about using formal language and persuasive features. Today, we are going to practise creating lists using bullet points. This will allow us to present information clearly and allows people to pick out the main points easily.

Work through the slides explaining guidance on how to create a bullet pointed list following a colon. 

[image: ]Spot the mistakes- children work in pairs to spot mistakes. Rewrite correctly on whiteboards. Tick/ fix on next slide- teacher check for understanding.


[image: ]Model creating a bullet pointed list, ensuring we have a  main clause before the colon. Orally rehearse main clause before bullet points E.g. The reservoir will be beneficial because: 
 -it will create jobs… I haven’t got a main clause because that doesn’t make sense on its own. Could I try again to create a sentence about the benefits- The reservoir will be beneficial for many reasons: 
· It will create jobs
· It will bring tourists to the area
· It will provide sporting facilities
· It will be come a haven for wildlife
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Provide children with two lists they need to change into bullet pointed lists. Teacher CFU- ensure children are creating a main clause prior to using the colon and bullet points. Use this to inform guided group who need extra support. 


[image: ]
Ask children to select the correct list (number 1 is correct as it has a main clause and consistent punctuation) and explain errors in the others. 
	[image: ]
Children check each other’s lists to ensure main clauses before colon and bullet points.

Teacher assess and be ready to address any misconceptions to build into tomorrow’s lesson.

	Lesson 8 

L.O. To write a persuasive, formal advert

Resources needed:

WAGOLL

Success steps

Word banks
	[image: ]	[image: ]

What do each of the letters in AFOREST stand for? 

[image: ]Can children give an example of each element?

	[image: ]Children think about purpose of the advert- who is their target audience? How do they want to make the audience feel? We need to persuade the villagers that building the dam is a good idea. We need to tell them all about the benefits of leaving like moving to new houses, creating new jobs and playing an important part in history.
 [image: ]
Unpick structure of the WAGOLL- we will use a similar structure for our work-Facts/ Benefits of the dam/Bullet pointed list- personal benefits for the villagers/ Rhetorical questions/ Thoughts/ hopes for the future

[image: ][image: ]

Create a class set of notes relating to AFOREST using the fact sheet so that children have plenty of information to include in their advert. 
[image: ][image: ]
Model oral rehearsal of first sentence to introduce the plans and introduce the benefits. E.g. “This sentence sounds formal because it uses phrases like ‘pleased to share plans’ and ‘carefully planned project’. That makes it sound respectful and official.
The end of the sentence – ‘with the community, the environment, and the future in mind’ – uses emotive language to show that the plan cares about people, nature, and what happens next. It makes the reader feel hopeful and safe.”‘The local council is pleased to share plans for a new dam that will help protect our village from flooding – a carefully planned project designed with the community, the environment, and the future in mind.’
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Explain to children that they will draft their second sentence- In our second sentence, we will acknowledge that people may be worried but reassure them that it will be beneficial. E.g.
‘We know that some people may have concerns, but this dam will bring real and lasting benefits to everyone who lives nearby.’
[image: ]
Children write their persuasive adverts using prompts on the slides and word banks to support. 

	Children self assess against success steps. 

Using teacher assessment, inform guided groups for writing final outcome.  

	Lesson 9

L.O. To plan a persuasive letter including persuasive and cohesive devices 


Resources needed:

A3/ flipchart sized plan for teacher modelling

Word banks

Children’s planning sheets 1 each
	[image: ]
Children to remind themselves of all of the persuasive and cohesive devices we have practised so far. 
	
Explain our task for today- What would you say to the council, if you were trying to stop them from flooding your home? Today, we will plan a letter to persuade them not to flood the village.
[image: ]

Children to read their fact sheets again about Kielder and Chew Valley. This will support them to think about the content of their letter to the council.

Share WAGOLL letter and highlight AFOREST features if desired. Otherwise, you may wish to collect useful sentence openers and formal words/ phrases to add to plans today.

[image: ]Model using appropriate resources- fact sheets, word banks and previous work (class ideas on flipchart) to fill in key information and examples of cohesive/ persuasive devices onto boxing up plan. Children to complete their first section and teacher to circulate to check for understanding.
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Children work through adding key information onto their plans as well as key persuasive/ cohesive devices. Refer children back to their word mats, work in books and shared resources we have built together as a class. 
Pause and clarify as necessary when working through the plan. Teacher to work with guided group who need this learning broken down into smaller steps and fill in shared plan for whole class and group to refer back to. It will be important to have this filled out ready to support with writing the letter. 
	Children talk through plans with partners to ensure they are clear on key points, persuasive features and cohesive devices. 

Teachers may wish to take these in and check them to ensure children have enough information. 

	Lesson 10 

L.O. To write a persuasive letter in role

Resources needed:

Children need completed plans

Teacher needs own plan to refer to during modelling and during guided group work
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Look back at your plan carefully from yesterday. 
Remind yourself of your key points and your persuasive/ cohesive devices.
Are there any points you’d like to add? Use this time to fill in any extra detail.
Share your key points with your partner once you have both looked back at your own plans.  




	[image: ]Model how to begin the letter, immediately introducing your feelings towards the flooding. Make clear reference to planning sheet and talk aloud to share thinking process, checking and re-reading.  E.g. 

I know that in my first line I want to state why I am writing so that it is clear straight away. 

Dear Councillors, 

I am writing to express my concern about the proposed flooding of Plashetts Village. I don’t know if I have made it quiet clear enough that I am truly against it! So I think I will write another sentence including some emotive language from my plan. I strongly oppose your heartbreaking decision to destroy our sacred land. 
	[image: ][image: ]





Children complete their own introductory paragraph on whiteboards.  This can often be the most challenging to balance giving enough information about why they are writing but not going into too much detail. Teacher support and circulate, checking children’s paragraphs. Children to share their paragraphs in pairs and give critique. 
	

	Lesson 11
[image: ]L.O. To write a persuasive letter in role

	




Do now
Children to re-read writing from yesterday and read to their partner. Children to identify areas to focus on in their writing today. 
	
Based on yesterday’s lesson and pupil outcomes, identify key areas to focus on in teacher modelling for paragraph 4. E.g. if pupils need to include more cohesive devices, focus on how to link paragraph 4 to the previous paragraph and how we can include some conjunctions to vary sentence types.

In paragraph 4, explain that we want to almost give the council benefit of the doubt by acknowledging their view point but ‘double down’ on our points. Explain that this would be a great time to use a rhetorical question- it may be beneficial to model writing one or work on a few shared questions together. 

Children may need to work on a shared write on whiteboards for paragraph 5 as it may be challenging for them to make convey their key points concisely without going into too much detail. Support children to summarise and write impactful sentences. 
	
	
Mark final piece against success steps and identify which pupils will need extra support to edit and improve writing. 

	Lesson 12 
L.O. To edit and improve my writing

[bookmark: _GoBack]Opportunity to publish also
	
	Follow school’s guidance and feedback policy to ensure careful editing according to success steps. 

Ensure children are not just completing proof reading but are redrafting sentences/ adding in extra sentences

Model the editing process, selecting examples from children’s work or teacher write a paragraph/ example sentences with deliberate mistakes or elements missing and show children how to successfully edit and improve. 
	
	



Final outcome- Letter- Potential WAGOLL 
Dear Council Members,
I am writing to express my deep concern and disappointment regarding the proposed development of a solar energy site on our valley land. While the need for renewable energy is undeniable, I urge you to reconsider this decision, which risks erasing not only a landscape of beauty but also the soul of a living, breathing community.
This valley is not just open land... it is a home. It is the place where generations have farmed, gathered, and celebrated together. The fields you intend to cover with solar panels are the very fields where my children took their first steps. Would you wish that kind of memory buried under metal and fencing?
You claim the solar farm will "power 80,000 homes" — but at what cost? Do statistics alone justify the destruction of habitats, heritage, and harmony? The birds that nest in our hedgerows, the local species that thrive here, and the families that rely on this land will all be driven away. This project will displace more than wildlife; it will uproot lives.
We believe that progress must include protection. Protection of the people who live here. Protection of the place that nurtured them. Protection of our shared history.
It has been said that “the future must be green.” We agree. But can a future truly be green if it turns vibrant meadows into industrial sites? If it silences the sounds of village life – the music, the laughter, the language of community?
Your intentions may be positive, but the consequences are irreversible. There are other locations better suited to this development – spaces that are not filled with generations of memory and meaning. Wouldn’t it be wiser to find an alternative that does not destroy what cannot be replaced?
We urge you to pause... to listen. Listen to the voices of those who live here. Listen to the stories of families who will be forced to leave. And most importantly, listen to your conscience.
Please, protect our valley. Protect our voice. Protect our right to stay.
Yours sincerely,
A Hopeful Resident
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