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	Primary Writing Units – Autumn 2 Year 4 Once upon a Raindrop  1
	




	Text and Author: 
	James Carter and Nomoco: Once Upon a Raindrop 
[image: ]
	Year Group: 
	4
	Term: 
	Autumn 2

	
	
	Final Outcome: 
	Narrative Poem 



	
	Key Learning
	Autumn Term 

	Spelling 
	Follow the progression of your Spelling  Programme to ensure pupils have sufficient practice to master the Y4 Spelling objectives. 

	Handwriting
	Follow the progression of your Handwriting Programme to ensure pupils have sufficient practice to master the Y4 handwriting objectives. 

	Vocabulary, Grammar and Punctuation
	· Create complex sentences with adverb starters e.g. Silently trudging through the snow, Sam made his way up the mountain.
· Use commas to mark clauses in
complex sentences.
	· Create and use sentences with an adverb starter e.g. Cautiously, Lila approached the fire fiend. Use a comma after an adverb starter.

	
	· Create sentences with fronted adverbials for when e.g. As the clock struck twelve, the soldiers sprang into action.
· Create sentences with fronted adverbials for where e.g. In the distance, a lone wolf howled. Use
commas after fronted adverbials.
	· Create sentences with fronted adverbials for when e.g. As the clock struck twelve, the soldiers sprang into action. Use a comma after the fronted adverbial.

	Composition: Planning
	· Read and analyse narrative, non-fiction and poetry in order to plan their own versions.
· Identify and discuss the purpose,
audience, structure, vocabulary and grammar of narrative, non-fiction and poetry.
	· Identify and discuss the purpose and audience of the writing. Discuss the structure, vocabulary and grammar needed, e.g. logically sequenced steps and technical vocabulary.

	 
	· Link ideas across paragraphs using fronted adverbials for when and where
e.g. Several hours later…, Back at home…
	· Link ideas across paragraphs using fronted adverbials for when and where
e.g. Several hours later…, Back at home…

	Composition: Evaluating and Editing
	· Proofread to check for errors in spelling, grammar and punctuation.
	· Proofread to check for errors in spelling, grammar and punctuation in own writing.

	
	· Discuss and propose changes to own and others’ writing with partners/small groups.
· Improve writing in light of evaluation.
	· Discuss own writing with the teacher or a partner and make some improvements the light of evaluation.

	Performing
	· Use appropriate intonation, tone and volume to present their writing to a range of audiences
	· Use appropriate intonation, tone and volume to present their writing to a group or class, e.g. pausing at commas which follow adverbs.


           

	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1 
L.O. To generate ambitious noun phrases 

Resources needed: Word banks and pictures to stick into books
	[image: ]
Share with children that our writing over this sequence will be based around poetry. Pose the questions on the slide and prompt children to think about poetry they know, making links to what they’ve read and previous year groups. Share ideas.

Display questions on slides from the beginning of the book and a question to get children thinking about their existing knowledge.

 Do you know why the Moon’s so dry and yet our world is wett?
How many types of water can we think of on Earth?

 ‘Why does Earth have oceans, rivers, streams, snow and ice, clouds and steam?’ 
Think, pair, share.








	Read the book ‘Once Upon a Raindrop’ aloud to the class. 
[image: ]



Opportunity for book talk- use some specific questions about the text e.g. ‘What bodies of water were mentioned in the text?’ ‘Agree or disagree- All bodies of water are exactly the same.’
‘True or false? These bodies of water are ever changing.’

[image: ]
Move on to ask children what they know about the phrases displayed. This is a good opportunity to review knowledge that children should already have about word classes. Check for understanding by listening in to key children.
Children should notice that they are all noun phrases.
All contain a noun related to water. All contain an adjective- N.B.  pupils may notice some of these end in –ing and misconception could be this is a verb but it is an adjective in this context
[image: ][image: ]

Opportunity again to assess pupils’ understanding of expanded noun phrases. Share with chn the different bodies of water shown in the book- displayed on slides (river, stream, sea etc.) Elicit quick responses through pair share and whiteboard work- check children have used noun phrases and see what ideas they can generate. Teacher can note these down to use alongside provided word bank later.

[image: ]Agree or disagree? 
Show picture of ocean with vocabulary related to it on the slide. Explain that teacher has written these to describe the scene.

-Discuss which vocabulary is relevant (the picture is stormy, some vocabulary is not) Discuss with children we want to select the most appropriate adjectives to describe the body of water. 
[image: ]Chn select appropriate vocabulary from word mats and generate expanded noun phrases to describe the river. Teacher take responses and add to whole class flipchart for chn to refer back to. 
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Chn record vocabulary ideas in books to refer back to when they write poems later in the week. They should have expanded noun phrases for both the river and the sea as both of these will help them later in the week.

Star challenge- Don’t encourage children to rush as we want them to carefully choose adjectives to match the pictures. They can then move on to another, contrasting body of water to extend their application of appropriate adjectives. e.g. the stormy sea picture or waterfall.


	[image: ]
Children share their strongest vocabulary choices with the class 

	Lesson 2 

L.O. To write descriptive sentences using ambitious vocabulary


	[image: ]



Revisit word classes from yesterday- display table of words and  children to name the word classes. Briefly discuss the shared suffix -ing for present form of the verbs displayed (Y1 learning)


[image: ]




Think pair share- spot the odd one out within the group of words according to their word class. Finger vote or vote on whiteboards. Use this opportunity to check for any gaps in pupils’ understanding and note down who may need extra support.


	[image: ]
What do you notice? Ask children to use their knowledge of word classes to explain to their partner how the sentences have different impacts on the reader. Children to use the expert vocabulary on the slide- can children identify the nouns, adjectives, verbs and adverbs within the sentences? How do the vocab choices change the impact of the sentences?

[image: ][image: ]



Hinge- chance to assess chn’s existing knowledge and possibly inform guided group work
Spot the verb within the sentence
Spot the adjective within the sentence
Spot the adverbs within the sentence
Spot the noun within the sentence


Teacher model one example
[image: ]Teacher begin by modelling one sentence, referring back to yesterday’s vocabulary, how to compose an ambitious sentence to describe the river. E.g.I want to think about how calm and quiet the river is. I could use the adjective tranquil. The tranquil river… How could it move? It’s quite gentle or quite lazy… The tranquil river flowed lazily. Model how we could swap the order of the sentence so that the adverb comes first. Rewrite underneath- The tranquil river lazily flowed.



Whiteboard work
Use scaffold sentence structure of adjective/ noun/ verb/ adverb to begin with. Children who are feeling confident can practise using a different sentence structure after this as challenge e.g. swap the order of adverb and verb- could use a fronted adverbial. Children keep sentences on whiteboards to remind them for when they work in books. 
[image: ]
[image: ]
Children write another sentence- use this as a point to check for understanding around sentence structure and word classes. 
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Children write sentences following modelled structures underneath pictures of different bodies of water. Remind chn to continue to refer back to the ideas they generated yesterday. 


	
[image: ]
Repeat the hinge question from beginning of lesson if necessary to check any misconceptions have been addressed. 

Assess pupils’ understanding during writing task to pick up on any misconceptions.


	Lesson 3 
L.O. To write using the structure of  a kenning poem

(This lesson may be split across two lessons if teachers would like to spend a whole lesson exploring poems children already know, sharing poetry books, sharing poetry videos- depending on how familiar children already are)

Resources needed: success steps
	[image: ]


Ask children what they know about poems already. Which poems/ poets do they know?

Share KS2 clips on poetry (in PPT notes)

Gather ideas around how many poems/ poets they know. Make links to poems/ poets previously learnt. Share poetry books if time/ share favourite poems

	[image: ]
Show 3 examples of Kennings-ask children to identify what the poem  is describing and what they spot about the structure.

Explain what a Kennings poem is and explain we will build some Kennings using water vocabulary today. Provide word mats- water vocabulary.

Share with children some of the different ‘formulas’ or combinations of word classes we could use to build our kennings- 
adjective + noun  
verb + preposition (of place)
verb + adverb

teacher model for one body of water following the structure of verb + preposition for waterfall 

[image: ]
Shared ideas as a class- give chn chance to generate some two word lines based on the waterfall and on the river (use ideas from books yesterday to help!) 
Chn can follow the ‘formula’ or structure of verb + preposition to begin with. Provide preposition word mats/ prompts if needed. If children need to see another example, create a shared write kenning poem using children’s ideas from whiteboards.  



	






















[image: ]
Children complete kennings in books independently. They have already seen a modelled kenning for the waterfall and generated phrases for both the waterfall and the river.  Children to write at least one kenning for each. They may then choose to write one about the third picture- the sea. For those children needing extra support, they can stick to one ‘formula’ if that makes it more straightforward. Some children may want to create their kenning using a mixture of structures- use teacher judgement to guide pupils. 

Chn have written and performed their own kennings based on different bodies of water. 

Chn perform to partners/ table groups/ class and others to infer what the poem is describing
	You may wish to use success criteria stuck into books or you may wish to display a simple success criteria on the board. When assessing and providing feedback, children need to have easily actionable next steps so need to be able to check against success steps or similar. 

	Lesson 4 
L.O. To understand the structure of a haiku poem. 

Resources needed:

Task sheets- syllables


	[image: ]
What kinds of poems do we already know?
What kind of poems did we write yesterday?

[image: A graphic of two heads with light bulbs and arrows

Description automatically generated]
Show sentences from the book and ask children to identify how many syllables. Check for understanding of syllables. 


	Teacher explain syllables and demonstrate. Share video and children to practise clapping syllables.
[image: ][image: ]	

Go through words in pairs and guide pupils where needed to identify number of syllables.

Children sort words from the board into correct columns. Stick into books and mark as a class.[image: ]

Children add words from slide to table in correct column for number of syllables. Mark as a class. Use as an opportunity to check for understanding and identify who needs extra support with this.

Introduce what a haiku poem is and its structure. Explain that we will shared write a Haiku together today using all our knowledge of syllables- again we have a ‘formula’ or pattern to follow like we did for our kennings. 
[image: ]
Teacher model finding number of syllables in each line of the poem based on the ocean


[image: ]
We do- identify number of syllables together. Could clap or put hand under chin and keep count of number of syllables.



	
[image: ]

Whole class shared write Haiku applying syllables work

Using word banks (all work from this week so far!), shared write as a class a haiku using structure on the board. Keep this on flipchart to use tomorrow.


	Children check shared Haiku against success criteria

	
Lesson 5 

L.O. To correctly structure and write a haiku poem

Resources needed:

Success steps
	Remind of rules of Haiku. Teacher pick up on any misconceptions from yesterday. Revisit marvellous mistakes building on yesterday’s lesson. Remind children of the structure of syllables. 
	[image: ]Shared write Haiku about a waterfall, reminding chn of the syllable structure. Ensure chn look back at their vocabulary from the week to help. 

[image: ]Children to write a Haiku based on one of the bodies of water shown on slides. Encourage chn to draft and redraft before deciding on their final idea to write into books. Use word banks, syllable tables, Kennings ideas.

Once they have finished one, they can select another.

	[image: ]Teacher model how to read Haiku poem using prosody and intonation to bring words to life. 


Children perform their Haikus in pairs/ aloud to class. Give each other kind, specific and helpful critique on how to read with prosody.

	[image: ]Children check their haiku against success criteria.

Children perform aloud. 

	Week 2 Lesson 1

L.O: To carefully select vocabulary for a narrative poem 

Resources needed

Printed WAGOLL
Planning sheet
	Introduce- What is poetry? 
What is a narrative?
What is a narrative poem?


Watch video from BBC Bitesize on narrative poetry to further embed.

Explain that we will be working towards writing a narrative poem based on the raindrop’s journey in the book. We will be writing in first person and imagining that we are the raindrop.


Look at double page- journey of the raindrop. Ask chn to discuss what would be happening to them/ how they would be feeling during each stage of the journey.

[image: https://attachments.office.net/owa/PoppieJones%40sppschool.uk/service.svc/s/GetAttachmentThumbnail?id=AQMkADJkNDM0MTRlLTQ5YjAtNGU1My04NDE1LWNiNmE1ZGZhNWY0ZQBGAAADcFXh0Zu740SrhKEwjXa7lwcAx38oclSa7UqbWpZmUuApNQAAAgEMAAAAx38oclSa7UqbWpZmUuApNQAITRkFuQAAAAESABAAafdnc3xHF0m6VjcKycO0Cw%3D%3D&thumbnailType=2&token=eyJhbGciOiJSUzI1NiIsImtpZCI6IkU1RDJGMEY4REE5M0I2NzA5QzQzQTlFOEE2MTQzQzAzRDYyRjlBODAiLCJ0eXAiOiJKV1QiLCJ4NXQiOiI1ZEx3LU5xVHRuQ2NRNm5vcGhROEE5WXZtb0EifQ..vxxw9UiAClhE9LKxKRcPoYnhoC9FFfCIjQkTjmqLB_w2wIKQWmJXDssmkNEZaRGbyYMLaK27oEhBVPHCINmt-HiTUiWW_aQ_qm-DNqhkjzhqvQlx-erlMMlUOrJJ9WyMXwD3Fpp4SmCrvsQq-InJwGy41moXzypgHkZAHy0yCLEBYKaQQl1rjRueG5omc062x4jY0h0vtgo2i73OAVyPzV2pTCbdi7_0bE7vhLMJkiVJFXUh_OLZomNBHthyRO-y2KMwn4mMjgLd1H4fTTvs5s5VtOrFA46H7Cvkk85XV_SaxDpjeXn0ZmxUCxH1d5seBhMTqrHrM2UHIT7ch1_KAQ&X-OWA-CANARY=bdvoV9NoXWoAAAAAAAAAAIDo5RgT3twYOnPMriGesR5zFVXpgMwv--PLEA1dYMa85Uq66EoxqkY.&owa=outlook.office.com&scriptVer=20240913004.17&clientId=C36678BF9C464C8C864D1F06148539EE&animation=true][image: https://attachments.office.net/owa/PoppieJones%40sppschool.uk/service.svc/s/GetAttachmentThumbnail?id=AQMkADJkNDM0MTRlLTQ5YjAtNGU1My04NDE1LWNiNmE1ZGZhNWY0ZQBGAAADcFXh0Zu740SrhKEwjXa7lwcAx38oclSa7UqbWpZmUuApNQAAAgEMAAAAx38oclSa7UqbWpZmUuApNQAITRkFuQAAAAESABAA5LXmelJRDku8geJ5ox6ccQ%3D%3D&thumbnailType=2&token=eyJhbGciOiJSUzI1NiIsImtpZCI6IkU1RDJGMEY4REE5M0I2NzA5QzQzQTlFOEE2MTQzQzAzRDYyRjlBODAiLCJ0eXAiOiJKV1QiLCJ4NXQiOiI1ZEx3LU5xVHRuQ2NRNm5vcGhROEE5WXZtb0EifQ..vxxw9UiAClhE9LKxKRcPoYnhoC9FFfCIjQkTjmqLB_w2wIKQWmJXDssmkNEZaRGbyYMLaK27oEhBVPHCINmt-HiTUiWW_aQ_qm-DNqhkjzhqvQlx-erlMMlUOrJJ9WyMXwD3Fpp4SmCrvsQq-InJwGy41moXzypgHkZAHy0yCLEBYKaQQl1rjRueG5omc062x4jY0h0vtgo2i73OAVyPzV2pTCbdi7_0bE7vhLMJkiVJFXUh_OLZomNBHthyRO-y2KMwn4mMjgLd1H4fTTvs5s5VtOrFA46H7Cvkk85XV_SaxDpjeXn0ZmxUCxH1d5seBhMTqrHrM2UHIT7ch1_KAQ&X-OWA-CANARY=bdvoV9NoXWoAAAAAAAAAAIDo5RgT3twYOnPMriGesR5zFVXpgMwv--PLEA1dYMa85Uq66EoxqkY.&owa=outlook.office.com&scriptVer=20240913004.17&clientId=C36678BF9C464C8C864D1F06148539EE&animation=true]
	[image: ]


Recap what is a verb? Think back to last week’s learning on word classes. 
Re-read the story twice. First time, chn listen and look carefully. Second time, chn record as many verbs as they can hear. Give chn chance to share/ count up how many they got with partners. Cold call- take examples and add to class word bank.

Repeat the same process with WAGOLL narrative poem- collect verbs for word bank. Give chn a copy of the poem 1 between 2 and ask them to highlight the examples of verbs they can see.



Explain to children that we are going to act out the journey of the raindrop during the water cycle.

Teacher tell chn which phase of the cycle they are in:
1. In the sea and evaporating (at the end)
2. Inside the clouds
3. Rain falling
4. Travelling along streams/ rivers
5. Returning to the sea 

At each stage, take examples from children of verbs (these could be new examples or chn could use ideas from shared class word bank/ whiteboards)
	

Children add examples of ambitious verbs to their planning sheet for each stage of the water cycle journey. (The task sheet can be used for both today’s and tomorrow’s lesson to gather ideas.)
	[image: ]

Children share best verbs

	Week 2 Lesson 2 

 L.O. To correctly use and punctuate fronted adverbials
	[image: ]

Chn think back to work from yesterday- define what a verb is and share examples. 


	

Teacher explain what fronted adverbials are and how to identify them. Ask chn- can they spot how these are punctuated in the sentences?

[image: ]Can we identify the fronted adverbials in the poem? Remind children that we use a comma following a fronted adverbial.

Share examples of phrases without fronted adverbials
Discuss the way in which different fronted adverbials could change meaning/ picture the builds in the reader’s head

Practise as a class adding adverbials to given phrases. Discuss how different choices could change meaning. Could do verbally or whiteboard work. Teacher model selecting appropriate adverbials and children practise aloud or written with different adverbials and settle on their favourite and most appropriate.

Excitedly, the raindrops jostled and pushed
____________, the raindrops jostled and pushed


In an instant, all of the raindrops started to pour

____________, all of the raindrops started to pour (I do)

[image: ]




 Chn to select appropriate fronted adverbial for phrase- encourage them to think about context and meaning. Use this as a CFU opportunity. 
	[image: ]
Chn add adverbial examples to task sheet from yesterday to support their work and their poem this week.Guided group work with teacher for pupils who need more support selecting the most appropriate.

Teacher model using this planning sheet to write a sentence to match the picture including verb and fronted adverbial. If necessary, model two sentences before pupils write their own. E.g. I want to think about how I was moving around in the water before I evaporated. I’ll choose the verb ‘swirled’. I swirled around in the waves. Now I want to add a fronted adverbial- Deep under the sea I  swirled around in the waves. Pair talk- what’s the fronted adverbial? Where should my comma go? Cold call/ children to put hands up when they see where the comma should go.


Then, pupils generate sentences including adverbials and verbs to match the stages of the journey on task sheet.

Chn peer assess- check correct punctuation. Teacher use this opportunity to CFU and note children needing support, provide intervention with editing where possible. Note down children who may need support in following lessons.

	[image: ]

Children share examples after reading aloud to check for sense and correct punctuation.

	Week 2 Lesson 3 

L.O. To draft a narrative poem following a given structure
	
[image: ]
Children read through their plans from yesterday to remind themselves of key points and their best verb/ adverb choices.

Share WAGOLL poem again. Ask chn to think about which part of the journey is described in each stanza of the WAGOLL.
	I do, we do, you do- follow process to draft poem today.

Work through each part of the journey and each stanza following the given structure and prompts. Use all resources from work so far- encourage chn to look back in their books and look at whole class word banks etc. 

Each stanza is shown on the slide alongside question prompts. Chn can draft each on whiteboards and then write up into books. 




Model writing the first stanza: 

I swirled   through the clouds, light as the breeze  ,  
Quickly   falling as rain, dancing through tree tops .  
The sun   warmed the land, pulling me up  ,  
All of a sudden,   I rose to the sky  .

We do: edit and improve together with children working in pairs to re-write lines from this stanza
	[image: ]


Children write up this first draft on LEFT hand side of double page. This will help them to see poem to easily adapt/ improve for second draft tomorrow which they will write on RIGHT hand side. 
	
[image: ]

Chn can edit independently to change adverbials/ verb choices. 

	Week 2 Lesson 4

To edit and redraft my own writing.
	Ask children to proof read and correct a pre-prepared stanza of poem provided by teacher containing deliberate mistakes to be corrected. Think about misconceptions of own class e.g. punctuation errors with fronted adverbials. Pupils to identify and correct these errors in their first draft poem.


	[image: ] Give example stanza where adverbials and verbs are not necessarily most appropriate for context. Model and explain own thinking process for editing and improving this. Model improving vocabulary – more appropriate verbs and adverbs- see underlined words to model improving.

I walked around the shimmering sea, 
Slowly tossing and turning, the waves threw me, 
The sun beat down from the bright blue sky,
Eventually, I began to fly.

Example improved/ edited with more appropriate:

I swirled around the shimmering sea, 
Rapidly tossing and turning, the waves threw me, 
The sun beat down from the bright blue sky,
Swiftly, I began to fly.

[image: ]Chn improve on identified words from stanza on slides- provide adverbial word mats to support.



	
[image: ]Chn edit their first draft and improve/ rewrite the rest of the poem using composition cycle on RIGHT hand side of double page.

	[image: ]
Chn edit and check poem against their success criteria. 

	Week 2 Lesson 5

Perform and listen to others’ poetry


NB You may wish for pupils to use another lesson before or after this to publish their poem with a  focus on handwriting and letter transcription
	[image: ]
Children spend time looking at their poems from yesterday and respond to any teacher feedback- specific feedback around punctuating fronted adverbials, adverbial choices and verb choices.



Watch Joseph Coelho bitesize film about performance poetry How to perform poetry - BBC Teach
Ask children to share the different techniques you can use to perform a poem. 
	Share the definition of prosody with children.
[image: ]
Using stanza 1 of the poem, model performing without prosody. Children to give kind, specific critique to help improve.

[image: ] Children ‘assisted read’ stanza 1 following this modelling. Read with the teacher- read along together with prosody. Practise the stanza again in pairs to improve prosody. What is the impact on the listener?




	[image: ]
Pupils practise reading their poems aloud with prosody independently before performing to their partners and giving each other kind, specific and helpful critique. 

Teacher to check for understanding- as pairs are performing teacher to circulate to identify positives to share against different performance techniques identified. 

	[image: ]

Children perform poems to class/ audience/ lucky listener.
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