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	Primary Writing Units – Autumn 2

	




	Text and Author: 
	
 Robot Girl by Malorie Blackman
	Year Group: 
	Year 5
	Term: 
	Autumn 2

	
	
	Final Outcome: 
	Sci Fi Narrative


	
	Key Learning
	Autumn Term 

	Spelling 
	Follow the progression of your Spelling Programme to ensure pupils have sufficient practice to master the Y5 Spelling objectives. 

	Handwriting
	Follow the progression of your Handwriting Programme to ensure pupils have sufficient practice to master the Y5 handwriting objectives. 

	Vocabulary, Grammar and Punctuation
	· Create complex sentences by using relative clauses with relative pronouns who, which, where, whose, when, that
e.g. Sam, who had remembered his wellies, was first to jump in the river. The thief broke into the house which stood on the top of the hill.

	· Create complex sentences by adding a relative clause using a relative pronoun: who, which, where, whose, when, that e.g. Prince Llewellyn had a baby son who was his pride and joy.
· Using relative pronouns who, which, where, whose, when, that, create complex sentences by using relative clauses, both at the end of sentences and embedded within, e.g. The animals watched the man who had been chopping down the tree. The man, who had been chopping down the tree,
stopped to rest. 

	
	· Demarcate sentences, including complex sentences, using commas in order to clarify meaning.  
	· Demarcate sentences using commas where fronted subordination is used to ensure clarity.


	
	· Use devices to build cohesion within a paragraph
	· Use pronouns and conjunctions to build cohesion within a paragraph

	
	· Use expanded noun phrases to convey extra information concisely e.g. carnivorous predators with surprisingly weak jaws and small teeth
	· Explore, identify, collect and use noun phrases e.g. Gelert stared in horror at the upturned crib with splatters of blood and scratch marks


Teacher info- Science fiction, also often known as 'sci-fi', is a genre of literature that is imaginative and based around science. It relies heavily on scientific facts, theories, and principles as support for its settings, characters, themes, and plot. Many of the storylines and plots within pieces of science fiction are possible or plausible according to science.
Science fiction is usually futuristic and often presents alternative ways of life and living that are made possible by technological change. Science-fiction novels are similar to fantasy in that they imagine alternative worlds that exist outside the realms of our real world.


	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1 
L.O. To explain and justify opinions 




Resources needed:

Paper for children to work in groups (could be flipchart sheets or A3 depending on how teachers want task completed)



	Explain to children that we will be reading a new book over the next couple of weeks. Share with them some book covers and film titles on slides. (You may wish to tweak these according to your school’s book spine)

Which do they know already? What do they spot that the pictures or titles have in common?

Take responses and spot similarities. Explain that these all belong to the ‘sci-fi’ genre. Share child friendly definition of sci- fi. 

	Share the cover and title of Robot Girl by Malorie Blackman. What clues can children spot that tell them this belongs to the sci fi genre? Have they heard of Malorie Blackman? 

Share info and video to ensure children are familiar with the significance of Malorie Blackman’s work and the impact she has had. Share book covers of some of her work- do they children know any of these? Which have they read before?


Pose the question If you could design the perfect child using technology, what would they be like? (Children may interpret this differently- that’s fine! They may want to think about what their idea of a perfect child would be or what an adult’s idea of a perfect child would be. All of this will prompt thinking and discussion!)

Give children time to talk in pairs and share ideas. Teachers ask children to write expanded noun phrases or adjectives on whiteboards to describe both the child’s appearance and personality. Teacher to scribe ideas on flipchart for children to refer back to when completing task. E.g. kind, caring, well-behaved, funny personality, 

Explain that children will be working in pairs/ groups (however teachers wish to carry out task) to explore this and come up with their own idea of a perfect child created with technology. 


 
	Children work in pairs or groups to create an outline for their own perfect child. They could do this on flipchart paper and draw round one child, teachers may want children to do this on A3- as long as children are able to write and record ideas ready to discuss as a class at the end.

Children to annotate their outline, referring back to whole class discussion ideas if needed, describing personality and appearance of a perfect child using adjectives and expanded noun phrases. Children discuss why they have selected these qualities e.g. I have written ‘good manners’ because it’s important to say please and thank you. I have written ‘funny’ because it’s good for children to be able to laugh. 


	
Pairs/ groups to share some of their key qualities of a perfect child built through technology and justify their reasons. 

	Lesson 2 
L.O. To add extra information using relative clauses


Before this lesson, read or re-read chapters 1, 2 and 3 and 4 of Robot Girl.

Resources needed:

Task sheet
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Ask children- what were some of the ideal qualities of a perfect child that they would include in their own ‘Robot Child’?



 
	Remind children that we have already learnt about relative clauses this year. Share the slide with the definition of a relative clause and remind children that we shared this with them during our learning on The Whale. 

Share with children examples of relative pronouns and highlight to them that we only focused on practicing two of these previously- who and which. Today, we will use two new relative pronouns to- whose and that.

 Explain difference between who and whose. Share clear definitions. Ensure clarity around difference between who’s and whose.
 [image: ]
Be prepared for children to make the mistake of using who’s instead of whose. Explain that in the example sentence – ‘Her father, whose hands were shaking with excitement, told her the experiment was ready.’, the hands belong to her father so we are using the relative pronoun whose to add extra information about her father. On the next slide there is another example using whose. Remind children that we should be able to take a relative clause out of a sentence and be left with a main clause that can stand alone.
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On the slides are two simple sentences that we are going to model adding detail to with a relative clause. The noun in bold is the noun we will add detail to. Teacher model this on flipchart- writing out the sentence and modelling thinking aloud about the detail to add. 

1. She had a world famous dad. (The noun in bold is the noun we are expanding). 
Model adding the relative clause after the main clause to add detail e.g. 
What do we know about Claire’s dad? His work seems to be very important. I want to practise using the relative pronoun ‘whose’ so maybe I can think about the work that belongs to him! She had a world famous dad, whose work was very important. ‘whose work’ shows that it is the work belonging to Dad. Remember that the relative clause doesn’t make sense as a sentence on its own but our main clause does. 

Go through second example in the same way. Model thinking aloud in red script example. 
2. He worked in a lab. 

Explain that we want to add detail about the noun ‘lab’. We are trying to use our new relative pronouns if we can so we can try and use ‘that’ because we know the lab isn’t a person! The lab could be full of technology or machines. ‘He worked in a lab that was full of machines’. Or ‘He worked in a lab which was full of machines.’ Practise modelling saying each sentence aloud. In this case, either pronoun could work. Just ensure children are remembering that we can only use ‘who’ and ‘whose’ when we talk about a person. 
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1. Dad led them to his lab, that _________

2. Claire looked at the AI-E’s  material, which ________

Children to add relative clauses to add more detail to the noun in bold. Scaffold responses for those who need it by talking through what detail we know about the noun. Check for understanding as children are working and when they show whiteboards. 

E.g. 1. The lab could be full of machines or computers or we could think about where the lab is- it could be far away from their home.  2. What do we know about the material? What is Claire doing to the AI-E’s face? It looks very soft or squashy. 
Example answers- Dad led them to his lab, that was full of computers. Dad led them to his lab, that was far away. Claire looked at the AI-E’s material, which was very soft. Claire looked at the AI-E’s material, which was very supple. 
[image: ]

Children add a relative clause to the main clause using the extra information given. We are looking to see if children recognise where to use the new relative pronoun ‘whose’ as well as their general understanding of how to add a relative clause to the identified noun. Use this as another opportunity to CFU and identify those needing extra support.

I looked at mum who frowned at me.
I looked at dad whose eyes lit up. 
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Children complete sentence level task in books. Teacher to work with children who need extra support based on AfL during the lesson.
	Tick or fix answers for task
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Hinge question/ exit ticket- children vote and teacher to note down any children who have not got correct answer.

	Lesson 3 
L.O. To build cohesion using complex sentences 

Before this lesson, read chapters 5, 6 and 7

Resources needed:

Example email to uplevel

Teacher prep appropriate subordinating conjunctions on word mat or written on flipchart  if needed
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Show two examples of a main clause with relative pronouns on board as a prompt. 
Clare’s friend tries to reassure her.
The project was a complete mystery.
Possible answers
Clare’s friend tries to reassure her that her father cares about her. 

Claire’s friend, who had just emailed, tries to reassure her that her father cares. 

The project, which her father had been working on, was a complete mystery. 

Ask children to add extra detail to the main clauses using a relative clause including the appropriate pronoun. Children show whiteboards and teacher to read aloud some good quality answers. Use this as an opportunity to prompt children to correct where needed and note down any pupils still unsure about how to use relative clauses. 
	Explain to children that we are going to look at writing emails today and tomorrow based on those we see in the book (in chapter 7). Today, we will be writing in role as Claire to Maisie, explaining what we have seen of dad’s invention. We are going to practise using complex sentences to add detail and link ideas (build cohesion). We will use both relative and subordinate clauses.

Read aloud the example email (this is not a WAGOLL as it doesn’t contain the cohesive devices we are practicing) which contains the key information to include in the email to Maisie about the discovery of the AI-E.  We will use this as a starting point for writing our emails but we need to improve it using relative and subordinate clauses to help the cohesive ‘flow’.

Work through the beginning of the email as a scaffold, adding extra detail using relative or subordinate clauses. Teacher model adding a relative clause to the stem sentence then support pupils with two ‘we do’ sentences adding extra information. E.g. 
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I do
I’m sorry I didn’t reply to your last message right away but something came up. Could I add some extra information about what it was? Or how it made me feel? I’m sorry I didn’t reply to your last message right away but something came up, which you won’t believe! 

Maybe I could add a sentence in to explain where we went straight after After you sent your email, we went off to my dad’s lab. My dad- the so called genius- has invented what he calls ‘the future’. He’s built a walking, talking computer that can think for itself. 
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Children complete the next two sentences on whiteboards using subordination and relative clauses. The first sentence is started for them and they need to complete After I messaged you ____________, we went off to my dad’s lab.

 My dad- the so called genius- has invented what he calls ‘the future’. He’s built a walking, talking computer that _____________________

[image: ]Children write their own version of the email making sure they use relative clauses and fronted complex sentences. They also use the key points to help them. They can use their sentences from whiteboard work. Pupils needing extra support may benefit from having the whole email to look back at and edit. Those who are feeling more confident may wish to just use the key points to help them. 
	
Children re-read their writing aloud and check for sense.






Teacher feedback and marking

Identify where children have been successful in using relative and subordinate clauses. Identify where children may be missing accuracy with punctuation to ensure purposeful editing tomorrow. 

According to feedback and marking, if there are any misconceptions, build this into tomorrow’s modelled write. 

If children need to use more variety, pick up on this in tomorrow’s lesson!

	Lesson 4 

L.O. To build cohesion using complex sentences 


Finish reading/ re-reading book over the next couple of days before pupils plan their own narrative
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Children to spend time re-reading their email from yesterday’s lesson and respond to key feedback (as per your school’s marking policy) to ensure they have included the complex sentences we have been focusing on. For those children needing extra support, teacher to work with a guided group to add in/ edit complex sentences. Children to be ready to share an improvement/ good examples with the rest of the class. 
[image: ]Children look at what examples they’ve used and identify any they could try and challenge themselves to use today. 

	Explain to children that we will be writing a second email today but this time in role as Maisie replying to yesterday’s email. 

Explain to children that we will be practising the same skills of relative clauses and subordination but we are writing from a different perspective and we will not give them as much of a scaffold as yesterday. 
[image: ]
Read children the email from the book on page 32 once and ask them to listen. Read the email again and ask them to jot down any key points on their whiteboards they think they should include in this short write. This will support their listening and note taking skills, building their fluent writing. Read the email aloud once more if needed. NB the email from the book does contain some subordination and relative clauses already so this won’t be used as an example to uplevel in the same way as yesterday.

Dear Claire,
What are you going to do? Please don’t do anything before you have time to think. I’m sure your father’s new invention means you no harm. Why don’t you try to get to know it first before you make up your mind to hate it? I know that’s easy for me to say because I’m not in your shoes but I’m sure your dad loves you and would do anything to make you happy. I really think you don’t know how lucky you are. I would give anything to be in your shoes. If I had one wish in the world, it would be that I could get away from my father. I’ve never told anyone that but you. But I know I can trust you. 
Please be careful. You’re a true friend and I don’t want to lose you. Take care. 
Your friend
Maisie.

Explain that you will model the first part of the email, we will then work on the next part together before children complete the rest. 
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I do

Model writing the beginning of the reply email from Maisie. Explain that we are again trying to add detail using subordinate or relative clauses. 
Dear Claire, 
What are you going to do? Please don’t do anything without thinking about it.  I think I could add some more information here about why I don’t want her to do this like ‘because it might be something you regret’. Maybe I could use a different subordinating conjunction like ‘as you may regret it.’ Please don’t do anything without thinking about it as you may regret it. 
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Children then use the two ‘we do’  sentences as a prompt with the top tips to help. This is not broken down in as much detail or as guided as yesterday so some children may need more prompting to think about how they could create a complex sentence using a relative or subordinate clause. 

Try not to jump to conclusion about your father’s invention. Try not to jump to conclusions about your father’s invention, which you know he has been working on for such a long time. 
Why don’t you try to get to know it first before you make up your mind to hate it? If you try to get to know it first, you might realise you don’t really hate it.


You do 
Children continue to write the rest of the email using the prompts shared to support them with the content of the email.

Teacher to work with guided group using shared write prompts to support.  
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Children swap books and read their partner’s work aloud to them so that they can hear their own writing read aloud. Check for sense and any errors that need correcting.  Children to work together to spot the relative clauses and subordination used. 

	Lesson 5 

L.O. To plan a narrative including dialogue 

Resources needed:

Planning sheets 1 per pupil

A3 planning sheet for teacher modelling

Completed teacher example planning sheet (for teacher reference)
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Share short paragraph based on yesterday’s task for children to spot mistakes in clause structure and correct on whiteboards. 

‘Please don’t do anything without thinking. As you might regret it. When you get to know it. Then you might not think so badly of it.’ Corrected: Please don’t do anything without thinking as you might regret it. When you get to know it, then you might not think so badly of it.


Check for understanding- children show whiteboards. Teacher either reveal answer on next slide or model turning the sentence fragments into correct sentences. Check whether children have punctuated the fronted subordination correctly- note down any children needing extra practice. 
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Explain to children that we will be writing a first person narrative in role as Claire this week. The work we did last week was all in first person also- remind children of this. Read aloud the teacher WAGOLL  so that children begin to get an idea of what we will be aiming for- explain that our version is obviously shorter and explain that we will be changing the ending slightly. 



Explain that we will be including dialogue in our narratives, which we did lots of work on in Y4. We will  have a quick recap of some of this at the start of this lesson to help us with our planning. 

[image: ]
5-10 minutes whiteboard work- Recap children’s knowledge on speech punctuation. Go through mistakes and note down which children are unsure. Use this CFU to inform any extra speech teaching needed or any children who will need more input on this during the week.
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Share simple story mountain that our narrative will follow. Children talk through key points. . (Editable as this is on a separate PPT if teachers need to add more detail or adapt as needed)
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Explain that we will be working on the first two sections of our plan today. Re-read the first two sections of the WAGOLL. As we won’t be changing much of the narrative, the key events on the plan are the same as the book. One change we will be making is the ending but we will look at that in more detail tomorrow.


Share the planning format with children and read through the key events on the plan of the opening and the build up with children. Point out the section of the plan with expanded noun phrases and dialogue- explain to children that we will generate these ideas during our planning lessons so that we do most of the thinking about this now and we have great ideas to include in our writing. 


Teacher model adding some adjectives/ expanded noun phrases to the opening on their own A3 plan. Model using word mat to support. [image: ]
I want to think about describing what Mum and Dad are like in my opening- both what they look like and their personalities or how they are acting at the moment. Looking at the word bank, I know I have some synonyms for secretive to describe Dad. Maybe I want to describe how I was feeling at this point too. I can also use some adjectives just to describe a little bit about what Mum and Dad look like and drop a few hints that they are robots like in the story but without making it really obvious at the moment. 

Share on the slides a few speech bubbles for the section including speech from the story. Model using this to help create our own dialogue ideas and putting into sentences. Encourage children to think about using a more interesting reporting clause to show more detail about the character. 


	





































































Children plan opening and build up

Teacher to work with lower attaining writers/ those who need more support with speech based on start of the lesson to plan. Shared write dialogue sentences to support children to write these accurately.



If possible, prompt or mini teach for pupils working at depth to think about planning dialogue which will advance the action
	Teacher to check pupils’ planning to identify anyone needing further support with SPaG elements already taught. Group children if needed according to any misconceptions spotted to address these before/ during writing.

	Lesson 6 

L.O. To plan a narrative including dialogue
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Pupils read back their plan from yesterday. 

[image: ]
Display story mountain on whiteboard. Children spend 1 minute talking through the key events in the narrative. 
	[image: ]Re-read the whole story WAGOLL. Ask children to look carefully at the key events of the problem and resolution on their plan. Explain that we will follow a similar process today to make sure we have some key dialogue and description on our plan to help us when we come to write. 


Teacher re-read the problem part of the WAGOLL. Pupils practise a conversation between Dad and Claire to help them think about what key dialogue they will include. Teacher to take some examples from the WAGOLL or from pupil discussions and scribe these for the class to scaffold dialogue ideas for them to add to their plan. 
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Teacher model adding some dialogue correctly punctuated based on ideas on slides/ from WAGOLL/ from discussions. Pupils then add ideas to their plans.
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Children work on problem, resolution and ending parts of plan. Pupils may not need speech added to the resolution part of their plan- they may just include it in the ending. Pupils may need to think about dialogue to include in their resolution based on what their ending will be.

Teacher to give challenge of dialogue to advance the action for pupils working at depth- they may need a mini teach on this
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Children read through their plan aloud to themselves to support them to rehearse their story structure and key details. Once they have had time to practise this, children to read their plan aloud to their partner and think about reading their dialogue with prosody to convey characters’ feelings. If they need to edit their speech verbs in reporting clauses, now would be a good opportunity.

	Lesson 7 
L.O. To write a cohesive narrative  
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Pupils read plans aloud to ensure they are confident.
	Share success steps with pupils and point out where we have practised these in our SPaG wok and on our plans.

Teacher explain we will be working on opening and build up writing today. Read those parts of the WAGOLL to pupils aloud to ensure they are confident on key events of narrative we will be writing today. Check against plans.

[image: ]
Share an example opening with speech incorrectly punctuated. Give pupils time to discuss and spot mistakes. Cold call from listening to pairs- pay careful attention to pupils previously identified as needing extra support with speech punctuation. [image: ]
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I do - Model opening using teacher’s pre-prepared A3 plan- model referring back to your plan with key vocabulary and dialogue to highlight application of key skills from this sequence. E.g.

From my plan, I know that I want to set the scene about who I am and who I live with. I think it’s important to explain quickly that Dad is an inventor. 
‘My name is Claire and I live with my parents ‘    I think I want to explain straight away that it’s full  of machines and technology. Could I add a relative clause? I live in a house which is full of machines?     ‘My name is Claire and I live with my parents in a house, which is full of machines. ‘ 

Now I’ll introduce Dad and what he does. I will use some speech from my plan.  ‘Dad often works away in his lab on secret projects.’ On my plan, I used the dialogue “You’ll find out soon enough” so I could use that in the next sentence- maybe he says that to me whenever I ask why he is away so much or whenever I ask what he’s doing.  Whenever I ask him what he’s doing at work, he replies, “You’ll find out soon enough.” 

Children support in re-reading and checking punctuation for speech- What’s my reporting clause? Which words are being spoken? Is my end punctuation correct?
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Pupils orally rehearse their opening three sentences. Encourage children to include speech so that teacher can check for understanding and accuracy before pupils begin in books. 

Pupils practise writing their introductory sentences referring back to the model, sentences from flipchart and their plan. Teacher to check for understanding. 




[image: ]Pupils to orally rehearse and  write opening and build up.

Provide scaffolds e.g. pre-prepared stem sentences to be completed based on WAGOLL for pupils not confident with succcess steps OR example opening and build below  could be adapted to use as a shared write for pupils needing extra support.

My name is Claire, and I live with Mum and Dad in a quiet house filled with the gentle hum of machines. Dad is a brilliant scientist who is often away working on secret projects in his lab. Whenever I ask what he’s doing, he gives me the same secretive smile and says, “You’ll find out soon enough,” Claire.
Lately, Dad has been working away more than ever. Every evening, I hear him come home late, muttering “Just a few more tests, that’s all.” 
When I ask him about it  he only laughs softly and replies, “patience, my clever girl. All in good time.”
I’ve tried not to be nosy, but my curiosity grows stronger each day. The way Dad avoids my questions makes me wonder what he’s hiding. Even Mum, who usually tells me everything, just shakes her head and says, “Your father’s got his reasons, love. You’ll see soon enough”.
	Pupils re-read their writing and check against success criteria.

	Lesson 8

L.O. To write a cohesive narrative  
	
[image: ]

Pupils re-read opening and build up. Check that sentences make sense and speech is correctly punctuated.

	Today we will be writing the problem and resolution (if enough time) section of our narrative.  This may need more scaffolding to ensure children include key info about Maisie- that she looks like Claire, how Claire feels and that Maisie is able to think and feel. 
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Provide children with an example section of the narrative that needs to be uplevelled using key SPaG skills they have been practising this week. This section does not contain variety of sentence structures. Pupils could complete this work on a whiteboard or teacher could take examples and shared write a few improved sentences which could then be used as a scaffold for pupils when writing their problem and resolution.


We arrived.  The laboratory looked cold and bright and full of wires and  glowing screens and the steady whir of machines. The doors slide open. I froze. Standing in the centre of the room was dad’s latest invention. Its eyes bulged and it looked like it was made out of a strange, soft material. It was like nothing I had ever seen before. 
Dad placed a hand on my shoulder. “Claire, meet AI-E. Can’t you see the similarity? I based her on you,” he said softly. 
My mind spun. “You made her look like me? Why would you do that?” I demanded, though my voice was shaking.
Dad sighed. “Can’t you see how exciting this is, Claire? You’re a part of a brand new, ground-breaking technology! We think we may have gone as far as we can with our current inventions so we have experimented with some 4,000 year old DNA. After lots of hard work, we rebuilt it to create her! I have used your brain scans to create her processor and she has learnt so much that her processor has doubled in size already! She has her own thoughts and feelings and she knows more than us about the world!”
I dashed out of the lab in shock and Mum followed me. She tried to reassure me that Dad only wanted to help the world. I couldn’t stop wondering if he cared more about his inventions than he cared about me.


	[image: ]

Pupils to orally rehearse and  write opening and build up.

Provide scaffolds e.g. pre-prepared stem sentences to be completed based on WAGOLL for pupils not confident with success steps OR use paragraph from slides (and typed out below) adapted to use as a shared write for pupils needing extra support.

We arrived.  The laboratory looked cold and bright and full of wires and  glowing screens and the steady whir of machines. The doors slide open. I froze. Standing in the centre of the room was dad’s latest invention. Its eyes bulged and it looked like it was made out of a strange, soft material. It was like nothing I had ever seen before.   
Dad placed a hand on my shoulder. “Claire, meet AI-E. Can’t you see the similarity? I based her on you,” he said softly.   
My mind spun. “You made her look like me? Why would you do that?” I demanded, though my voice was shaking.



	

	Lesson 9
L.O. To write a cohesive narrative  
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Pupils re-read yesterday’s writing and check against success steps.
	Finish resolution if needed


[image: ]
Based on yesterday’s writing, model a particular aspect of the success steps when improving a pre-prepared paragraph on the flipchart.  Use the example ending from the WAGOLL as a basis for this but adapt to class’s need.
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Encourage children to work on a particular aspect if needed with sentences for resolution. Use this as opportunity to check in with key children and support them to make improvements. Do not rub off boards! Children can use this to support during writing.

Write ending - giving children support with either option they choose (or teachers may want to create a different option to give to children)
	[image: ]
Pupils complete narrative and check against success steps. 
	Pupils read their whole narrative aloud if time allows and check for sense, punctuation and spelling errors. Check against success steps. 

	Lesson 10
L.O. To edit and improve my writing


	
	According to school’s feedback and marking policy, children edit their writing in line with the SPaG objectives we have been covering during this unit.

It may be worthwhile grouping children according to which aspect of the editing they need to work on or providing children with a checklist of spellings and grammar prompts to support their editing so that we can break this process down for them.

If there is a particular misconception that is common across the whole class, it will be worthwhile re-teaching or modelling editing a pre-prepared passage on the flipchart to show how the teacher would improve this. 
	
	


Short Write One final outcome example:
Dear Maisie 
I’m sorry I didn’t reply to your last message right away but something came up. My dad – the so called genius- has invented what he calls ‘the future’. He’s built a walking, talking computer that can think for itself. 
But my dad’s a liar. All he did was copy my brain patterns into the thing and use my mind as the basis for it although. Mum and I went to see it today. It was horrible. It had two legs and two arms like we do, but it’s made of this weird springy, squashy material. Its eyes are like nothing I’ve ever seen before. Those eyes would give you nightmares for a month. And Dad had the check to say it was modelled on me. I hate it. 
Dad doesn’t realise he’s created a monster. It’s got to go. Watch this space. 
Your friend
Claire





Short Write Two final outcome example:
Dear Claire,
What are you going to do? Please don’t do anything before you’ve had time to think. Your dad has made something new. It is a robot girl who looks just like a real person. She is the invention that your dad has spent months working on. Even though she isn’t human, she seems to have feelings. That’s why I don’t think she means you any harm.
Before you decide to hate her, why don’t you try to talk to her? She is someone who might surprise you. She might even understand more than you think. I know it must be strange and upsetting to find out that your dad made her without telling you. But maybe he had a reason. Maybe he was trying to help in his own way.
Even though I’m not in your shoes, I still believe your dad loves you. He is someone who has always tried to do what’s best for you. He is a man who wants to protect you, even if he doesn’t always show it in the right way. You are lucky to have a family who cares. I would give anything to have a dad like yours.
Before you do anything, maybe talk to your mum. She is someone who listens and understands. She might help you make sense of everything. If I had someone like that, I would talk to them all the time. If I had one wish, I would wish to live in a home where I felt safe. My dad is someone who makes me feel scared, not loved. I’ve never told anyone that before, but I trust you, Claire.
Your dad is a scientist. He is someone who is trying to change the world. He is doing something that could help people in the future. That’s something to be proud of, even if it doesn’t feel like it right now.
Please be careful. You are a true friend. You are someone who has always been kind to me, and I don’t want to lose you.
Take care,
Your friend,
Maisie

Short Write 2 email to improve for pupils to use as scaffold:
Dear Claire
What are you going to do? Please don’t do anything before you have time to think. I’m sure your father’s new invention means you no harm. Why don’t you try to get to know it first before you make us your mind to hate it?
I know that’s easy for me to say because I’m not in your shoes, but I’m sure your dad loves you and would so anything to make you happy. I really think you don’t know how lucky you are. I would give anything to be in your shoes. I think you should talk to your mum about how you feel. If I had one wish in the world, it would be that I could get away from my father. I’ve never told anyone that but you. But I know I can trust you. Your dad is an important scientist. He is doing work that could change the world.
Please be careful. You’re a true friend and I don’t want to lose you. Take care
Your friend
Maisie







Robot Girl – WAGOLL Narrative
Opening
My name is Claire and I live with Mum and Dad in a quiet house filled with the gentle hum of machines. Dad is a brilliant scientist who is often away working on secret projects in his lab. Whenever I ask what he’s doing, he gives me the same secretive smile and says, “You’ll find out soon enough, Claire.”
Recently, Dad has been working away more than ever. Although I have tried not to be nosy, my curiosity has grown stronger each day. The way Dad avoided my questions made me wonder what he was hiding. Even Mum, who usually tells me everything, said I’d have to be patient.
Build Up
One evening, after another strange day of silence, I sat at my computer and wrote an email to my pen pal, Maisie.
“Maisie, Dad’s working on something secret again. It’s driving me mad not knowing what it is!” I typed speedily.
A few minutes later, Maisie replied, which was such a relief.
“Try not to worry, Claire. I’m sure he’ll tell you when the time is right,” she reassured me.
Her calm words helped a little, but not much. The next morning, Mum announced, “Get ready, Claire! We’re going to the lab because Dad is finally ready to reveal his top secret project!”
My heart leapt. At last, I would finally discover the truth.

Problem
When we arrived, the laboratory looked cold and bright. It was full of wires, glowing screens and the steady whir of machines. As soon as the doors slid open, I froze. Standing in the centre of the room was dad’s latest invention. Its eyes bulged and it looked like it was made out of a strange, soft material, which was like nothing I had ever seen before. 
Dad placed a hand on my shoulder. “Claire, meet AI-E. Can’t you see the similarity? I based her on you,” he said softly. 
My mind spun. “You made her look like me? Why would you do that?” I demanded, though my voice was shaking.
Dad sighed. “Can’t you see how exciting this is, Claire? You’re a part of a brand new, ground-breaking technology! We think we may have gone as far as we can with our current inventions so we have experimented with some 4,000 year old DNA. After lots of hard work, we rebuilt it to create her! I have used your brain scans to create her processor and she has learnt so much that her processor has doubled in size already! She has her own thoughts and feelings and she knows more than us about the world!”
I dashed out of the lab in shock and Mum followed me. She tried to reassure me that Dad only wanted to help the world. I couldn’t stop wondering if he cared more about his inventions than he cared about me. 
Resolution
Later that evening, I knew what I had to do. I emailed Maisie who I knew would understand my horror at Dad’s invention. I explained how Dad had been lying and that I had a plan for what to do next. 
Although my heart was pounding, I made a decision. I knew that we couldn’t keep AI-E in the lab any longer.  I would save Maisie because she deserved more than wires and codes.
When I arrived at the lab, I tapped Dad’s key card to open the heavy, metal front door. Stood in front of me was the AI E. Straight away, she told me, “Claire, it’s me. I’m Maisie!’ 
Ending
Now, every day, Maisie shows me just what it takes to be human. She teaches me how to laugh at silly jokes, how to tell stories that come from the heart, and how to feel things no machine can truly understand.
And sometimes, when I think about Dad and his inventions, I hope that one day, he’ll learn those things too.
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