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	Primary Writing Units – Autumn 2
	




	Text and Author: 
	Rose Blanche, Roberto Innocenti & Ian McEwan
[image: ]

	Year Group: 
	Year 6
	Term: 2
	Autumn

	
	
	Final Outcome: 
	Diary Entry

	Teacher Information:
Care should be taken when discussing the Holocaust with Year 6 children. This is part of the KS3 curriculum.

From the Historical Association:
Roberto Innocenti is an Italian illustrator who was brought up as a child during the Second World War. He aimed to devise a story for children based on his own childhood experience which would reflect a child's incomplete comprehension of war. In 1985 he published a beautiful and controversial story book with text by Christophe Gollaz. (Rose Blanche, Red Fox ISBN 978009943950 9). Innocenti chose as his protagonist a fictional little German girl (blonde haired and blue eyed - deliberately ‘aryan') he called Rose Blanche, a tribute to a youthful German resistance group to Hitler's regime called the White Rose Movement. The book was swiftly translated into English and a British version was written by the famous novelist, Ian McEwan.

The Holocaust Education Trust have produced a guide for primary schools which would be useful to read in advance of teaching this book.
https://www.het.org.uk/images/downloads/Primary/A_Guide_for_Primary_School_Teachers.pdf 
Be aware that children’s personal experience and background knowledge will vary. 



LSP Writing Progression Learning Objectives: 
· Consciously control the use of different sentence structures for effect: Revise the use of different sentence structures e.g. simple sentences for clarity or impact, compound sentences to link ideas complex sentences with a range of openers. Improve sentences and short texts prepared by the teacher and discuss effects created.
· Explore, collect and use examples of the past perfect form of verbs to mark relationships of time and cause e.g. He had spent his whole childhood by the sea (past perfect).
· Use a wide range of features of devices to build cohesion within and across paragraphs: Use devices to build cohesion within and across paragraphs in narrative writing, e.g. adverbials such as meanwhile; several days earlier; years passed, many hundreds of years later; back in 1837.

	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1
L.O. To explore and respond to a new text

Resources needed:

Likes, dislikes, puzzles, connections sheet 

	Hook

[image: ]

Tell the children that this book is set in Germany in World War 2 and make explicit links to the WW2 History unit.

Explain that it tells the story of a German girl, called Rose, who makes a terrible discovery one day. 

Here is a possible explanation of the Holocaust suitable for Year 6 children. It can be adjusted for your cohort and their levels of prior knowledge and maturity.
The Holocaust was a very sad and serious time in history. It happened during World War II, around 80 years ago. It happened when a group of people called the Nazis, led by a man named Adolf Hitler, treated Jewish people and others very badly. They believed that some people were better than others, which is not true or fair.
Because of these wrong beliefs, millions of innocent people—especially Jewish people—were taken from their homes, separated from their families, and sent to places where they were forced to work or were killed. This happened in many countries across Europe.
The Holocaust is remembered today so that we can learn from the past. It teaches us how important it is to treat everyone with kindness, respect, and fairness, no matter who they are or where they come from.
	Pre-teach text-specific vocabulary to support understanding of the text. 

Share the story with the children pausing to check for understanding and discuss key points as necessary. A PDF of the book is available in the SharePoint folder.

On the next slide, discuss that our final written piece will be a diary entry written from the point of view of Rose. 

Key points to discuss: 
How does she feel at the start of the book? How has life changed for Rose since the start of the war? Discuss how there is very little changes initially except for queues outside shops and waving the soldiers off which is almost celebratory. 
How do Rose’s feelings change as the story unfolds?

[image: ]Model crafting a sentence focusing on the puzzles and connections boxes as children typically find these more difficult. Emphasise that they will need to use devices to extend and explain their thinking and show sentence stems to support this.

Examples: 

Puzzles: 
I wonder what happens to Rose because in the story it suggests that she is killed. 

Connections:
This story reminds me of the story of Anne Frank who was also killed by the Nazis in World War 2.

 
	[image: ][image: ]Scaffold the children to craft some sentences in the dislikes, puzzles or connections box. Sentence stems to scaffold. Complete a ‘you do’ sentence on whiteboards to check for understanding. 

Examples: 

I don’t like that this story is so tragic and sad. On the other hand, it is important to tell stories like this so that people know what happened.

I wonder what happened to the small boy who tried to escape from the back of the lorry.


[image: ]Children to complete the sheet with their own responses in each box. Alternatively, children could create their own table in books.
 
	Share examples of puzzles and connections in particular. Are children demonstrating deeper thinking and using language to extend their ideas?

	Lesson 2
L.O. To identify and use simple sentences for clarity or impact 

Resources needed:
 2 extracts – one per pair

Editing passage for I do, we do – one per pair.

Editing passage for independent work – one per child. 
	[image: ]Retrieval Practice

Can children spot the verb/s in each sentence?

Addresses common misconceptions around different verb forms for ‘to be’ and for belonging e.g. ‘had’ in particular. 
Check for understanding and address misconceptions. 
	[image: ]Explain that over the next few lessons we will be revising simple, compound and complex sentences. Think, pair, share around why writers might want to use a range of sentence types and discuss how they make deliberate choices around this. 
[image: ]
   [image: ]Revise definition of a simple sentence. Address misconception that simple sentences are always short sentences. 
[image: ]Slide 14 – can children spot that these are both simple sentences? Check for understanding and address misconceptions before moving on. Explain how description can be added to simple sentences.

[image: ]Give the children 2 minutes to write the longest simple sentence they can. Ask partner to check it using the definition of a simple sentence. Share devices used to develop the description but keep it as a simple sentence.
	[image: ]Explain that simple sentences are often used in writing for effect or for clarity. To stand out. They are often deliberately short. 

Give children a copy of the two extracts. One per pair. Identify the simple sentences and discuss why they have been used here. Share as a class.

Explain that simple sentences can also be used to build atmosphere or tension or to highlight a strong emotion, especially after a long descriptive paragraph. 
[image: ]Show children the paragraph on the slides. Explain that they will be editing a different passage to include simple sentences for effect but we will practise using this example first. First, model editing the passage to include a simple sentence and make the thinking around that choice clear to the children. 
[image: ]
Then Scaffold the children to edit other parts of the passage, focusing on including simple sentences for effect. 

Suggestions for this passage are in a teacher version of the passage saved in the folder.

[image: ]Show children the second passage about a different scene in the book. Children to independently edit the passage to include simple sentences for effect. Re-write the paragraph in their books to incorporate these.
Suggestions in teacher version. This could form part of a scaffold for children too.
	[image: ]Share examples as a class. Can children identify why a simple sentence has been used in the example shared? This could work especially well under the visualiser.

	Lesson 3
L.O. To identify and use compound sentences to link ideas.

Resources needed:

Word bank printed for books if required
	[image: ]Retrieval Practice
Children to list the simple sentences on their whiteboard. Star challenge is to write the longest simple sentence they can, making sure it has just one verb.  

Discuss how they are all simple sentences. Check for understanding and address misconceptions carefully here. 
	[image: ]Recap simple sentence definition from previous lesson. 
[image: ][image: ]Look at the definition of a  compound sentence and look at the list of co-ordinating conjunctions. Explain that some are easier to use than others. 

[image: ]Show the example of two simple sentences about the book. Model linking these two sentences with a co-ordinating conjunction, creating a compound sentence. Make thinking around removing ‘Rose’ when linking these sentences explicit. Explain that this is to avoid repetition. 

Rose did her homework after supper and went to school early in the morning with her lunch in her satchel.

Are there any other co-ordinating conjunctions that would work? Model thinking aloud around checking.

[image: ]Scaffold the children to link the next two sentences together to create a compound sentence. Work on whiteboards. Discuss using pronouns to avoid repetition.  

Nobody knew where all the lorries were going but people in the town talked about them.
[image: ]Complete the next example on whiteboards. Children to work independently. Check for understanding and address misconception. 
She stumbled into a clearing and could hardly believe her eyes.
	[image: ]Scaffold the children to make appropriate choices around conjunctions. Is there more than one option that would work? How does it change the meaning?

[image: ]Can children identify the compound sentences? B & C are correct. Discuss the other sentences and why they aren’t correct. Both are complex sentences. 
[image: ]
Children to write their own compound sentences about the scene from the book. Word bank on slide as a scaffold. This could be printed for books too.


	[image: ]Can children identify the most appropriate choice of conjunction and explain why?

	Lesson 4
L.O. To identify and use complex sentences with subordinating conjunctions.

Resources needed:

Word bank as a scaffold for children who need it.
	[image: ]Retrieval Practice
Children to identify compound sentences. Work on whiteboards. 1 and 4 are correct.


	[image: ]Recap simple and compound sentences. Spend some time identifying clauses.

[image: ]Share the definition of a complex sentence with the children. Explain that there are several different ways we can construct complex sentences. Share subordinating conjunctions and explain that there are more. If your class are confident, you could share some more. 

[image: ]Show children the main clause on the slides. Model adding a subordinate clause using paper flipchart or a visualiser so that children have a worked example as a scaffold. Explain that a subordinate clause can be placed at the beginning, end or even within a sentence. Model using at the start of the sentence too. 
Example sentence:
A small boy sprinted down the street away from the lorry until the mayor stopped him.

Until the mayor stopped him, a small boy sprinted down the street away from the lorry.

Discuss and draw attention to the comma.
	[image: ]Repeat this with another simple sentence. Scaffold the children to create a complex sentence with the subordinate clause before and after the main clause. 

Example: 
 
Two soldiers tried to start the engine as a small boy escaped from the back of the lorry. 

As a small boy escaped from the back of the lorry, two soldiers tried to start the engine.

[image: ]Hinge question to check for understanding around punctuation of complex sentences with the subordinating conjunction at the beginning of the sentence. Address misconceptions. C and D are correct.

[image: ]Children to practise writing their own complex sentences about the same scene from the book.

	[image: ]Children to underline the subordinate clause to demonstrate their understanding. 

	Lesson 5
L.O. To write using different sentence types for effect.

(Short Burst)

Resources needed:

	[image: ]Retrieval Practice
Label the sentences as simple, compound or complex. 

Check for understanding and address misconceptions. 
	Recap sentence types if needed.

[image: ]Begin to model a description of the scene that has been used in previous lessons. Draw attention to the different sentence types and make thinking aloud around choices explicit to the children.
 
[image: ]Continue with a shared write, scaffolding the children to construct a range of sentence types. 

Model text: 
A lorry had come to a stop in the street and two soldiers were hunched over it. As they worked on the engine, a small boy leapt out of the back and sprinted down the street. Laughing, the mayor stood in his way so he couldn’t get past. There was no escape.
	[image: ]Children to write their own paragraph/short write using a range of sentence types for effect. 
	[image: ]Children explain to a partner why they have chosen to use the different sentence types where they have. This could be scaffolded further with sentence stems.

Share good examples as a class.

	Lesson 6
L.O. To use adverbials of time to build cohesion.

Resources needed:

	[image: ]Retrieval Practice

Children to identify the adverb in each sentence. Check for understanding particularly with the first sentence. Do children really understand that an adverb describes/modifies a verb or are they simply looking for the ‘-ly word’.
	[image: ]Share the definition of an adverbial.

Explain that we will be focusing today on using adverbials of time to build cohesion. Give a couple of examples from or inspired by the text. Explain that adverbials of time can be used within or at the start of a sentence. Here they have been used at the start of a sentence with a comma. Cohesion means how a piece of writing fits together and flows. 

[image: ]We know lots of different ways to build cohesion – 30 seconds to share these.

[image: ]Look at the sequence of illustrations from the book. Discuss the sequence of events. Re-read the story as needed. Orally rehearse retelling what is happening here with the children.

Model constructing a sentence that would move from the street scene to Rose following the lorry. Use the adverbials bank on the slide and make messy thinking explicit. Make the use of the comma after the adverbial clear. 

Example sentence:
After the boy was bundled into the lorry, it set off down the cobbled street.

	[image: ]Scaffold the children to complete the sentence using the fronted adverbial of time. 
As soon as the lorry drove under the bridge, Rose decided she would follow.
[image: ]Children to select an appropriate fronted adverbial of time and complete the sentence. Check for understanding. Can they use the comma correctly?

Example:
A short time later, Rose found herself running after the lorry, trying not to be seen. 

Challenge – to use their own fronted adverbial of time in a sentence. 

[image: ]Hinge question 
Children to identify the sentences that are correctly punctuated. Check for understanding and address misconceptions before moving on to independent work.
	[image: ]Children to underline the fronted adverbial in each sentence to demonstrate understanding. 

	Lesson 7
L.O. To explore and use the past perfect verb form.

Resources needed:

Copy of the WAGOLL text – one per pair

Word banks for those who need them. 
	[image: ]Retrieval Practice

Children to identify simple past tense verb in the sentences and write on whiteboard. Check for understanding and address misconceptions before moving on.
	[image: ]Explain that the past perfect form describes an event in the past that has finished i.e. it is not continuing. Give examples. Show that we use had in front of the past tense verb to create the past perfect form. 

Explain that we will focus on the start of the book for this learning objective because Rose will look back on a time that has passed when she is writing her diary. 




	[image: ]Children to work in pairs to identify the past perfect form in the paragraph. Feedback as a class. Check for understanding and address misconceptions. 

[image: ]Scaffold the children to write other sentences about the scene at the start of the book. A 2-minute stop and jot to gather vocabulary could be included here and shared as a class. Word bank as a scaffold. Model using this with the children to construct sentences. 

Examples sentences: 

Townspeople had waved flags and cheered the soldiers departing for war. 

Soldiers had been loaded into lorry after lorry. 

It had been a party every time the trucks left.

We had gathered together every time the soldiers left for war.
[image: ]
 Children to write their own sentences to practice using the past perfect verb form. 

Printed word bank for those who need it. 

	[image: ]Children to underline the past perfect verb form to demonstrate their understanding. 



	Lesson 8
L.O. To plan my writing using a writing model.


Resources: 
WAGOLL – one per pair

Planning sheet – one each

Planning sheet – teacher version

Backwards planning sheet with WAGOLL
	[image: ]Retrieval Practice

Identify the past perfect verb form in each sentence. Can children identify that ‘had’ in the second sentence isn’t in the past perfect form? This will identify children who are simply looking for the word ‘had’. Check for understanding and address misconceptions. 
	Explain to the children that they will be writing a diary entry from the point of view of Rose. It will cover the last few weeks as we will imagine she hasn’t been able to write in her diary every day. It will therefore cover most of the events in the book. 

[image: ]It would be useful to re-read the story at this point and children can jot down key events on whiteboards. 

Show children the WAGOLL and read through. Can children identify different sentence types? Where are short sentences used for effect?

[image: ]What are the features of a diary entry? How many from the list did the children identify? 


	[image: ][image: ]

Model backwards planning the first section, using bullet points and note form. Make thinking around selecting and recording any vocabulary choices or use of features. Scaffold the children to backwards plan the next section directly onto their planning sheets. They can also capture the first section from modelling. This could also be added to the planning sheet and given to the children before handing out planning sheets.
[image: ]
Children to finish planning their writing, using the model text as a scaffold. 
[image: ]
Look at the WAGOLL with just the fronted adverbials of time highlighted. Discuss where they are used. Discuss how they are used as a cohesive device to move time along and there aren’t really that many of them. Children to add fronted adverbials of time into their plan in a different colour. Model how to do this.

Word bank to scaffold.

	[image: ]Children to share plans with a partner or as a class. Magpie ideas and add to their own plans.

	Lesson 9
L.O. To write a diary entry. 


Resources needed:

WAGOLL text.

Success criteria

Word banks

	[image: ]Children to re-read their plans from the previous lesson.

Could also re-read the book at this point too.  
	[image: ]Tell the children that they will be focusing on writing the first two sections of their diary entry today. Recap how the WAGOLL begins. Look at the second section and remind the children that they need to include past perfect verb form in this part. Identify examples in the WAGOLL. 
 
Share the success criteria with the children and give them a copy each to stick in books. Only the teacher ticks the box.

Remind children of the features of a diary entry.

Could also start with some live modelling here with an alternative opening, depending on needs of cohort. 

	[image: ]Children to begin writing their diary entry, focusing on the first two sections of their plan.

WAGOLL and adverbial word bank from previous lesson can be used as a scaffold. This could be adapted depending on the needs of the cohort. Simplified version of the WAGOLL could also be used.
	[image: ]Children to identify examples of the past perfect tense in their writing with a partner. 

	Lesson 10
L.O. To write a diary entry. 

Resources needed:

WAGOLL 
Word banks
	Editing and responding to marking from previous lesson. 
This could be modelled under the visualiser and/or actual examples from children’s writing used to address any common misconceptions.
	[image: ]Explain to the children that they will continue writing their diary entries today. Look at the remaining sections on the slide and the WAGOLL

Further opportunities for live modelling here, depending on needs of the cohort. 
	[image: ]Children continue to write the rest of their diary entry, referring back to their planning.

WAGOLL and word banks as a scaffold. 

An additional writing lesson may be needed after this one to allow children to finish their diary entry.
	[image: ]Select successful examples identified during circulation of the class to read aloud. 

	Lesson 11
L.O. To proofread to correct spelling and punctuation and to ensure consistent tense throughout.


Resources needed:

Copies of the example text to edit.
	This lesson is aimed at providing a scaffolded editing process, taking each element in turn to reduced cognitive load. Explicit teaching of editing skills by teacher.
[image: ]
 [image: ]Example slide focuses on checking for consistent text. Model and scaffold the children to check for errors. This is from the WAGOLL text and provides a good example for discussion because of the switching between tenses. Sometimes Rose is writing in the present tense, sometimes the past perfect and sometimes simple past. Once this extract has been corrected (corrected version on next slide), children 

Alternatively, use examples from children’s own writing to correct. 

[image: ]Children to look and edit their own writing, checking for tense consistency and edit. 



Repeat this with cycle with other elements of spelling and punctation identified as a result of assessment. Use different texts, ideally from children’s own writing, to model and scaffold the process. 
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