	[image: ]

	Primary Writing Units – Spring 1  Year 6 Ossiri
	




	Text and Author: 
	[image: ]
 Richard O’Neill, Katherine Quarmby, Hannah Tolson 
	Year Group: 
	6
	Term: 3
	Spring 1

	
	
	Final Outcome: 
	Narrative – flashback retelling, continue the story (sequel)




	 
	Key Learning
	Spring Term 



	
	· Select appropriate register for formal and informal purposes, e.g. a speech for a debate (formal), dialogue within narrative (formal or informal), text message to a friend (informal).
	
· Select and discuss appropriate register for formal and informal purposes, e.g. a speech for a debate (formal), dialogue within narrative (formal or informal), text message to a friend (informal).

	
	· Consciously control the use of different sentence structures for effect
	
· Revise the different sentence structures, e.g. simple sentences for clarity or impact, compound sentences to link ideas, complex sentences with a range of openers. Discuss effects created. Using own writing, experiment with different effects by changing
sentence types and structures.
· When writing and editing, consciously control the use of different sentence structures for effect.

	
	· Use a wide range of devices to build cohesion within and across paragraphs.
	
· Use devices to build cohesion within and across paragraphs in narrative writing, e.g. adverbials such as meanwhile; several days earlier; years passed, many hundreds of years later; back in 1837.



 
	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson One
L.O.– To explore and engage with a new text. 
	Adjectives or adverbs? Answer on whiteboards. Mini assessment opportunity.

[image: ]  [image: ]

Retrieval from Autumn Term objectives.

No more than 5 minutes, including marking answers.
	Hook lesson 
If possible, show children range of traditional instruments from different cultures. Discuss what they are made of etc.

Show the front cover – what do the children think the story is about? What can they infer from the image? Explore linguistic clues – who is Ossiri? What is the Bala Mengro? Place or person – what clues does ‘the’ give us here?
Tell the children this story is about the Traveller culture, specifically the Romani. Share some information from the website below to give children some background knowledge and ask children what they know already about the Romani culture. 
Address misconceptions or cultural stereotypes.

[image: ]On the website Romany is spelt with a ‘y’ but on the blurb of the book, it is spelt with an ‘i’ – this could be a discussion point with the children. It may well be interchangeable. 

Background information: 
https://travellermovement.org.uk/gypsy-roma-and-traveller-history-and-culture 

Read the whole story to the children.
Video of author reading the story for future read throughs: https://www.youtube.com/watch?v=i1JhiINnQwM
Teacher to watch this first to support pronunciation.

Show children the I know, I think, I wonder structure to discuss what they know about the book. 

I do – Model examples which could include lifting evidence directly from the text. Model using conjunctions to extend: 
I know that Ossiri is a Traveller girl because her family are Romanis and move around from place to place. 
I think that Ossiri is creative because she loves music and makes her own musical instrument. 
I wonder who the stranger is who arrives at the end of the book. Is he a friend of the family as he claims?

	[image: ] Scaffold children to come up with their own ideas for this, using information from the book. Orally rehearse using the sentences stems and encourage children to use because or other conjunctions to extend their thinking and justify their answers.
[image: ]
Written outcome
Children to have an image of the book’s front cover and independently write their own sentences. 

Scaffold: 

Give children images from the book along with the sentence stems. Further oral rehearsal. 
	[image: ]


Are children able to formulate appropriate questions using the I know, I think, I wonder approach?

	Lesson 2
L.O.  – To compare formal and informal dialogue.
	Adjective or adverb? 

Children to complete questions on whiteboards. Mini assessment opportunity.

[image: ]  [image: ]

Retrieval from Autumn Term objectives.


No more than 5 minutes, including marking answers.
	Show children an extract of dialogue from the book on PP slide.

[image: ]Think, pair, share rules of speech. Additional retrieval opportunity. 


Recap the rules of speech on following slides. 

Is this formal or informal? What clues are there to support your answer?
(should have come across formal and informal in Y5)
[image: ][image: ]





Teacher modelling of identifying informal features evident in the text. Choose one from: 
‘till you came along’ – children may or may not pick up on dialect clues here but will likely be able to identify the shortening of until.
Evidence of contractions: won’t
Exclamation mark. 
	
[image: ]
Written outcome: 
Mini assessment opportunity to check children’s understanding of dialogue. 

Show the children the picture of Ossiri and the Bala Mengro from the opposite page. 

Children to reimagine the conversation between Ossiri and the Bala Mengro, writing their own dialogue. First do this in informal style and then re-write in formal. 

Emphasise to the children that they only need to write a few sentences – less is more! No more than the original.

Children to share and celebrate their writing in pairs and class.  
	[image: ]

Have children correctly used formal and informal language?

Have they used the rules of speech accurately?

	Lesson 3
L.O. – To write a conversation using formal and informal dialogue.
	Adjective or adverb?

Children complete the questions from the board on whiteboards. 

[image: ]  [image: ]

Retrieval from Autumn Term objectives.

No more than 5 minutes, including marking answers.
	Show the children page from the text (see PowerPoint).

Recap formal/informal by identifying formal or informal features or language in the text. e.g. There is a contraction used therefore this is informal.  

Imagine writing the scene with dialogue where two of the characters have a conversation about the terrible music. One speaks formally and one informally. 

[image: ]
Short teacher model to ensure task intention is explicit. 
Modelling is intentionally short given the time of year and potential to use as assessment evidence.

[image: ]
[image: ]Which is formal? Which is informal and why? Children to discuss and give feedback.  

Expand and label formal/informal on paper flipchart as needed.

	[image: ]Children continue the dialogue between the two characters retaining the formal/informal speech patterns. 

Scaffold: word bank of formal/informal phrases. Encourage more confident writers to adapt these phrases with their own ideas.
	[image: ]

Has there been conscious control to maintain formal/ informal pattern throughout the conversation?

Potential GD TAF evidence for conscious control of formality. 



	Lesson 4
L.O. – To use different sentences structures to write a setting description.


(NB recap of knowledge on sentence structures and how to vary sentence types, building cohesion to support when pupils come to write their narrative)
	Changing tenses

Children to complete questions from PP on whiteboards. 

[image: ]  [image: ]


Retrieval from Autumn Term objectives.

No more than 5 minutes, including marking answers.
	Recap different sentence structures. 
[image: ]Do the children know what these are? What are the differences between simple, compound, complex? 

Look at definitions and examples. 

[image: ]
Show children an extract from the text. Print off copies – one each to stick in books. 

Children to identify the different sentence types. They then evidence their understanding e.g. use three different colours, underline and create a key.

Teaching point: Can children spot the marvelous mistakes in the text? e.g. missing comma at the end of the subordinate clause beginning ‘As she paused for breath…’


[image: ][image: ] 

Write on whiteboards and check for understanding.


	Show children a picture from the book – re-read the text.
[image: ]
Children to write a setting description about the scene in the book, using a range of sentences types. 


	

[image: ]

Children to define the three sentence structures on whiteboards and give examples.



	Lesson 5
LO – To explore using cohesive devices.
	Changing tenses

Children to complete questions from PP on whiteboards. 

[image: ]  [image: ]

Retrieval from Autumn Term objectives.

No more than 5 minutes, including marking answers.
	Remind children about the cohesive devices we can use as writers and check understanding of grammatical terms. 

Cohesive devices: 
· conjunctions
· adverbials (transitional, time)
· pronouns
· using this & that to refer back to previous events (referential cohesion) Children will probably naturally use this but not be able to name it

Share diary entry and read identifying the devices used. 


	
[image: ]
Pupils to use extract from basic diary entry without cohesive devices to uplevel and practice application. 
Dear Diary,
Today was different. I sat under the old oak tree and felt excited. I have always wanted to see the Bala Mengro, the mythical creature in the forest. I decided to make my own instrument, a bala, from things I found at the camp. Finding the pieces was fun. I collected wood and metal and thought about how they could make a beautiful instrument.
My family often warned me about the Bala Mengro. They said his music could wake him up. I was scared but still wanted to follow my dream. Music feels like it talks to the heart. I wanted to share my music and feel free.

	[image: ]


Children to underline cohesive devices they have used. 

Have they used a range of cohesive devices?

Can they accurately identify them? 

	Lesson 6
LO – To write a diary entry that uses cohesive devices. 
	Hyphens

Children to complete questions from PP on whiteboards. 

[image: ]   [image: ]

Retrieval from Autumn Term objectives.

No more than 5 minutes, including marking answers.
	[image: ]
Re-read the part of the story from where Bala Mengro awakens and is yawning until the end of the book.

[image: ]
Identify the key events in chronological order. 

Recap the key features of a diary entry: 
· first person
· past tense 
· chronological order
· first person pronouns
· thoughts and feelings
· informal (good opportunity to recap from previous lesson)

	[image: ]

Write a diary entry from the point of view of Bala Mengro. 

Tell the children that they could include how he changes his mind about the music. 

Scaffold: word bank


Share writing. 
	[image: ]



Children to underline cohesive devices they have used. 

Have they used a range of cohesive devices?

Can they accurately identify them?

	Lesson 7
LO – To plan a flashback narrative
	Hyphens

Children to complete questions from PP on whiteboards. 

[image: ]  [image: ]

Retrieval from Autumn Term objectives.

No more than 5 minutes, including marking answers.
	Discuss the final writing outcome which will be a flashback from the perspective of Ossiri as an older person, reflecting on her journey to become a musician.

Purpose of this lesson is to ensure all children have a deep knowledge of the story in order to write the flashback element of the final written outcome. 

Re-read the story again. 
[image: ]
What are the key events of the story?
How did Ossiri feel throughout the story? How does this change? 

Begin to plot on a graph on the board/ flipchart together – positive and negative feelings alongside the key events. Pupils can add the feelings onto their notes when they plan with their structure. Scaffold: feelings wheel to support the naming of feelings – extending vocabulary.

Opening – Context, where she is now.

Flashback – 
· key event 1
· key event 2
· key event 3

Explain that children can choose three main events to write three different paragraphs. Which events do they think had the most significant impact?

Close – reflection of the impact on her life. 



	[image: ]Children to have a structure strip to stick in their books across the margin. They will then note down their ideas alongside each section. Show children model layout on PP. Emphasise that they need to bullet point their ideas because this is a plan and not their final piece of writing – teacher may need to model.

Encourage children to refer back to their work from yesterday to decide on their three key events.
	[image: ]

Can children accurately retell the story in chronological order?

Can they plot feelings accurately?

	Lesson 8
LI – To write the opening of a flashback sequel.
	[image: ][image: ]

Semi-colons

Children to complete questions from PP on whiteboards. 

Retrieval from Autumn Term objectives.

No more than 5 minutes, including marking answers.
	[image: ][image: ]




Reminder of skills recapped so far in this unit: 
· formal and informal dialogue
· different sentence structures (simple, compound, complex)
· cohesive devices

[image: ]Share with the children that these will be the success criteria for their final piece of writing for the unit. 

Share three different model openings for short stories with flashbacks. Each extract has a slightly different purpose. Can they spot what makes it [image: ]suitable for its purpose? Discuss the similarities and differences. Which would best suit this piece of writing?
Tell the children we will be focusing on reflection on change. 


Teacher to live model opening. 

	
Share success criteria with the children – stick in books.
[image: ]
Children to write their own opening for their flashback story using their plan to support the structure and content.

Children to proofread and edit their paragraph with the checklist to support. Structure this to focus on each element in turn: 

· punctuation
· vocabulary
· spellings

Read your paragraph back through.
Read it aloud to a partner. 
Read it backwards. 

	[image: ]

Children to look at their success criteria. Can they identify the objectives they have met so far? Formal/informal dialogue may not be appropriate for the opening section, depending on the approach the children have chosen.

	Lesson 9

[bookmark: _GoBack]L.O. – To write the key events section from a flashback sequel.
	Semi-colons

Children to complete questions from PP on whiteboards. 


[image: ]  [image: ]

Retrieval from Autumn Term objectives.
No more than 5 minutes, including marking answers.
	[image: ]
[image: ]




Teacher to live model the key events in the flashback section of the story. 

Draw attention to the success criteria/key objectives. 
	[image: ]
Continue the writing/editing cycle.

Children to write their own key events section for their flashback story using their plan to support the structure and content.

Children to proofread and edit their paragraph with the checklist to support. Structure this to focus on each element in turn: 

· punctuation
· vocabulary
· spellings

Read your paragraph back through.
Read it aloud to a partner. 
Read it backwards. 


	
[image: ]


Children to review their writing so far against the success criteria.

	Lesson 10

L.O. To write the closing section of a flashback sequel.
	Semi-colons

Children to complete questions from PP on whiteboards. 


[image: ]  [image: ]

Retrieval from Autumn Term objectives.

No more than 5 minutes, including marking answers.
	[image: ][image: ]





Teacher to live model the closing section of the story. 

Draw attention to the success criteria/key objectives. Address any misconceptions/gaps from previous lessons.
	[image: ]
Continue the writing/editing cycle.

Children to write their own closing section for their flashback story using their plan to support the structure and content.

Children to proofread and edit their paragraph with the checklist to support. Structure this to focus on each element in turn: 

· punctuation
· vocabulary
· spellings

Read your paragraph back through.
Read it aloud to a partner. 
Read it backwards. 



	[image: ]


Children to review their writing against the success criteria.

	Lesson 11

L.O. – To proof read and make changes to my work (capital letters, punctuation, spelling).
	Formal or informal?
[image: ]  [image: ]

Retrieval from Autumn Term objectives.

Children read back their writing all the way through. Celebrate strong examples – praise of effort and outcomes.

No more than 5 minutes, including marking answers.
	[image: ][image: ]





Teacher to prepare a piece of writing with errors in these specific areas:
capital letters, punctuation, spelling. Create an editor’s checklist for the class. Errors included in example text will ideally reflect those in your children’s writing. 

Work through each element in turn, checking for errors. Focusing on one at a time reduces cognitive load. Model skimming and scanning for errors. 

	[image: ]Children work through their own work using editor’s checklist, focusing on one element at a time.
	[image: ]



Have children identified key errors identified in the editor’s checklist? Have they corrected them accurately?

	Lesson 12

L.O. – To edit and redraft my writing (formal/informal, different sentence structures, cohesive devices)
	Prior to the lesson, teacher to produce a poster with the three things they are looking for with examples, ready to discuss with the children. Teacher to also make own formal/informal poster to reflect needs of class. 


Children to read back their work so far again. Read out to a partner etc.

	[image: ][image: ]





Repeat yesterday’s activity but using a teacher created text with errors in the unit’s main objectives.  

Cohesive devices to focus on:
· fronted adverbials
· prepositional phrases

Examples provided on PowerPoint but will need to be changed to reflect needs of class and skills taught.

Extend task: model modifying sentences using example on the PP.
	[image: ]



Children work through their own work using editor’s checklist, focusing on one element at a time.
	[image: ]



Have children identified key errors identified in the editor’s checklist? Have they corrected them accurately?
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