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	Primary Writing Units – Spring 2 Year 4 Little House
	




	Text and Author: 
	[image: ]Little House by Katya Balen

	Year Group: 
	4
	Term: 
	Spring 2

	
	
	Final Outcome: 
	Diary Entry  



	
	Key Learning
	Spring Term 

	Spelling 
	Follow the progression of your Spelling  Programme to ensure pupils have sufficient practice to master the Y4 Spelling objectives. 

	Handwriting
	Follow the progression of your Handwriting Programme to ensure pupils have sufficient practice to master the Y4 handwriting objectives. 

	
	· Create sentences with fronted adverbials for where e.g. In the distance, a lone wolf howled. Use commas after fronted adverbials.
	· Create sentences with fronted adverbials for where e.g. As the clock struck twelve, the soldiers sprang into action. Use a comma after the fronted adverbial.

	
	· Use nouns for precision e.g. burglar rather than man, bungalow rather than house
· Explore, identify, collect and use noun phrases e,g, the crumbly cookie with tasty marshmallow pieces
	· Explore, identify, collect and use a variety of noun phrases e,g, the pale-faced boy with hair like straw

	
	· Use paragraphs to organize writing in fiction and nonfiction texts
	· Pupils to begin to independently identify when to begin a new paragraph when planning and composing a longer piece of writing

	 
	· Link ideas across paragraphs using fronted adverbials for when and where
e.g. Several hours later…, Back at home…
	Use paragraphs to organize writing in fiction, beginning a new paragraph to 



      
	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1 - Hook
L.O. To generate ambitious expanded noun phrases for a setting description


Resources: 

Word bank
	[image: ]Discuss the front cover. What do the children think will happen in the book? What will it be about. Think, pair, share and feedback. 

Show the children the image from the start of Chapter 1. How do they feel now? Have their predictions changed?

[image: ]

Read Chapter 1. 

Discuss what has happened in the first chapter. What do we know now?

	[image: ]Recap learning on fronted adverbials for where from new learning in Spring 1. Share examples relating to the text and draw particular attention to the fronted adverbial for where and use of comma. Identify the main clause so that children understand that the fronted adverbial is giving additional information about the main clause and specifically where something is happening or something is.

At the end of the path, Grandpa’s house rose like a shadow from the trees. 

Around the house, the tangled forest pressed close.

Discuss the use of prepositions in fronted adverbials for where. 
[image: ][image: ]




Further teaching on fronted adverbials for where, building on previous learning and using in context of this text. 

At the end of the path, 
Around the house, 
At the top of the house, 
High in the night sky,

Show the children the adverbials word bank and work through guided practice. Examples of completing the sentence when given the fronted adverbial and using an appropriate fronted adverbial when given the main clause.

[image: ]Hinge Question
Which of the sentences are fronted adverbials for where? Can children identify the difference between fronted adverbials for when and where?

[image: ]Show children the image from the beginning of Chapter 1. 

Recap what an expanded noun phrase is and model building different noun phrases in different formats e.g. not simply adjective, comma, adjective noun. Draw particular attention to precise nouns and ambitious vocabulary. When generating noun phrases be sure not to use a capital letter or full stop to avoid the misconception it is a sentence. Be explicit with the children that it is a phrase because it doesn’t have a verb.

the towering house

the towering, shadowy house

the towering, shadowy house with a  steeply sloping roof
	[image: ]Repeat using guided practice and different examples. Children to stick image in the middle of their page and build expanded noun phrases around it.

the house

the small, peaceful house

the small, peaceful house with a wonky, wooden door

[image: ]Children to use these noun phrases to write a short setting description of the house using prepositions, precise and ambitious expanded noun phrases, senses. 

Scaffold – word bank of noun phrases



	[image: ]Children to underline the expanded noun phrases in their setting description. Can they identify them correctly?

Share strong examples as a class identified during circulation of class.

	Lesson 2
L.O. To use fronted adverbials for where 

Resources:

WAGOLL
Word Bank
	[image: ]Retrieval practice
Identify the expanded noun phrases in these sentences. 

CFU - Can children identify expanded noun phrases that aren’t simply adjective, adjective noun?

Tick and fix. 

Re-read chapter 1 and then read chapter 2 & 3. 

	[image: ]Recap learning from yesterday. Explain to the children that today we are going to build on yesterday’s setting description by focusing more on the fronted adverbials for where.

Explain that using fronted adverbials is a type of subordination because it is adding more information to the main clause.
[image: ]
Show children an example of a sentence using a fronted adverbial for where that doesn’t have a comma in it. This is about Chapter 1 but explain to the children that we will be writing about Juno’s arrival into Grandpa’s house today.

All around us sounds of nocturnal creatures echoed eerily. 

All around us, sounds of nocturnal creatures echoed eerily.

Explicitly model identifying the main clause and the fronted adverbial and placing the comma correctly. 

Suggested script: I can see ‘Sounds of nocturnal creatures echoed eerily.’ is the main clause because it has the verb ‘echoed’ and makes sense on its own. I can see that ‘All around us,’ is the fronted adverbial for where because it tells me where the sounds are, it is at the start of the sentence and it is separated from the main clause with a comma.

[image: ]Show the children another example. 

Deep in the shadows I closed my eyes.

Can they identify the main clause and fronted adverbial for where and place the comma correctly? Cold call for children to explain the placement of the comma – encourage use of the correct grammatical terms.

Deep in the shadows, I closed my eyes. 
[image: ]
Discuss what we can tell about how Juno is feeling from this sentence.
Discuss more generally how Juno is feeling as she arrives at Grandpa’s house. Does she want to go? Begin to capture vocabulary. 

Suggestions: reluctant, hesitant, hopeless, disappointed, nervous, intrigued, curious, worried, scared, abandoned, jealous, powerless

Discuss the varied emotions she has. What can we infer from the text and what are we explicitly told?
	[image: ][image: ]Show the children two fronted adverbials for where. These deliberately don’t include commas. Scaffold the children to complete the sentences on whiteboards. 

Check for understanding (CFU) – can children independently add the comma in to the correct place?

On the next slide, show children the main clauses of sentences about Juno’s arrival into Grandpa’s house itself. Scaffold the children to select an appropriate fronted adverbial for where. Check for understanding.
[image: ][image: ]Using the word bank, can children construct sentences of their own? Check for understanding and share strong examples as a class.

[image: ]Can children use their own fronted adverbials for where about this section of the book. Chapter 2 & 3.

[image: ]Children to practise writing their own sentences about Juno’s arrival into Grandpa’s house in their books. 

Scaffold - bank of fronted adverbials for where.
 
	[image: ]Which sentences are correctly punctuated?

Can children identify where commas are used incorrectly or not at all? This can be adapted according to the cohort’s misconceptions/ common errors.

	Lesson 3
L.O. To write using fronted adverbials for where 

(Short write diary)


Resources:

Paragraphing text
	[image: ]Retrieval practice
Add the comma after the fronted adverbial for when or where.

[image: ]Gold star challenge - Identify whether the fronted adverbial is adding information about when or where. 
	[image: ]Recap from previous learning why we use paragraphs and when.

New paragraphs are often used when there is a shift in time or place. As writers, we can use fronted adverbials for when or where (amongst other cohesive devices) to support the flow of a piece of writing but also our reader’s understanding.
[image: ][image: ]
Show the children the diary entry extract on the slide that doesn’t include any paragraphing. 

Scaffold the children to identify where to start a new paragraph in this passage and add in fronted adverbials for when and where to create cohesion and structure the diary. 

	[image: ]Children to write their own diary entry covering Juno’s arrival at Grandpa’s house. 

Success steps: 
· Use senses and emotions, drawing on ideas from yesterday
· Use fronted adverbials for where (new learning) and embed fronted adverbials for when
· Use subordinate clauses to link ideas- embed learning of commas for fronted subordination (ensuring precision and consistency)



	[image: ]Identify a strong example in the class and share with the children, ideally under a visualiser. Identify what makes this successful. Draw particular attention to the fronted adverbials for when and where, especially at paragraph breaks. 

Children to underline their own fronted adverbials for when and where to demonstrate understanding.

	Lesson 4
L.O. To use rich and varied vocabulary including figurative language 

(vocabulary and figurative language to improve short paragraph)


Resources:

Retrieval

Simile and personification word bank

You do text
	[image: ][image: ]Read Chapter 4-6, focusing particularly on the part of the story where Juno first goes into the attic.
	[image: ]Explain to the children that authors often use something called ‘show not tell’ to describe what is happening in a story and especially how a character is feeling. 
[image: ][image: ]
Show the children some examples of show not tell from the text: 

I climb the stairs and hold tight to the banister. (p. 27) 

My legs burn and my legs ache but I keep going… (p. 27)

But suddenly the stairs bloom and spit me out into the attic. (p.28)

But as I walk towards it I can feel my skin prickling and my heart starting to flap.

Discuss the emotions that are being conveyed through show not tell.

How do our bodies respond in when we feel certain emotions?

Figurative language
[image: ]Explain that authors also use figurative language to add variety to their description and help the reader build a picture in their mind. 

Show the children the definitions of two different types of figurative language that we will focus on today: simile and personification.

Show children examples of both from the text:
It looks like a forest stretching itself and climbing up towards the sky.

It feels like I’m rising up to meet the clouds. 

The stairs squeak like mice…

it’s like being in the belly of a ship

The filthy sheet is draped over me like sagging grey skin.

[image: ]Show children an extract of text which explicitly tells the reader how the character is feeling and has no figurative language. 

Example:

I climbed the stairs and I started to feel scared. The staircase was carved with some twisty designs and it looked nice. I went up another set of stairs and another and I was out of breath.

Explain to the children that directly describing how a character is feeling is less satisfying as a reader than giving them clues to build a picture themselves. It reduced the enjoyment of a book. 
Begin modelling how to edit this to include show not tell and simile/ personification. 

Modelled example:

I climbed carefully up the stairs and gripped on tightly to the banister. Carvings of delicate vines and twisted leaves grew around the wooden staircase and it looked like a forest stretching itself and climbing up towards the sky.

I went up another set of stairs and another. It felt like I was rising up to meet and clouds and my neck ached with the effort of looking up. My lungs burned and my legs ached but I continued higher.

	[image: ]Continue this, scaffolding the children to edit the next part. Discuss potentially overused simlies like ‘my heart beat like a drum’ or ‘I ran faster than a cheetah.’ What could be used instead?
[image: ]
Children to rewrite a short paragraph from the next part of the story to support showing not telling character’s emotions and simile/personification in preparation for writing a diary entry tomorrow.


Basic text: 

The stairs squeaked loudly and they became narrower and narrower. Suddenly, I reached the top and walked into the attic.

It was cool in the attic despite the hot summer day. The ceiling sloped steeply. Out of the window, clouds floated across the sky.



Scaffold: word bank for similes and personification phrases

	[image: ]Identify strong examples to share as a class. 

	Lesson 5
L.O. To begin to use paragraphs to organise writing 

(Embed varied vocabulary from yesterday and fronted adverbials/ subordination for shift in time from this week)


Resources:
Success steps
Word bank
WAGOLL text



	[image: ]Re-read Chapter 5 and 6 where Juno goes into the attic and finds the little house. Show the children a basic plan of the events in order:
1. Juno decides to explore the house and climbs multiple flights of stairs that become narrower and narrower up to the attic at the top of the house. 
2. She enters the attic which is cool, despite the hot summer day, and has a steeply sloping ceiling. She looks around. 
3. Something catches her eye in the corner, draped in shadows and a sheet. She approaches it.
4. She finds two cardboard boxes, peels back the old tape that falls apart in her hands and peers inside the box. Eventually, she finds a little house that is cracked and faded.
	[image: ]Recap when to use a new paragraph. This is usually around shifts in time or place. 

Show children an extract of text covering the first two events in the plan (first three paragraphs in the WAGOLL text). Model messy thinking around identifying why the paragraph breaks are where they are. Explicitly point out the fronted adverbials of when and where or where there is a noticeable shift in place. 

[image: ]Draw attention to the first two paragraphs, both of which describe her climb up the stairs. Why are these split into two paragraphs? Discuss.

Discuss how the model text and the book itself builds suspense as Juno approaches the attic.

	[image: ][image: ]Show the remaining text without paragraph breaks. Refer back to the plan and reminders about where paragraph breaks occur. Scaffold the children to identify suitable places for paragraph breaks. Draw particular attention to fronted adverbials for where and when (shifts in place and time).


[image: ]Share success steps with the children: 
· Paragraphs to show shifts in time or place.
· Use fronted adverbials for when and where with comma used accurately
· Use varied vocabulary to ‘show not tell’ and figurative language including simile and personification. 
Success steps to stick in books.
Children to write their own diary entry covering the discovery of the Little House and including suspense and emotions. 

Scaffold – adverbials bank for place and time; vocabulary bank.


	[image: ]Edit your work. Double check whether you have used fronted adverbial commas correctly. 

CFU – Check children have used paragraph breaks correctly. Use this time to check any misconceptions. 

	Lesson 6
L.O. To use nouns for precision

(embedding fronted adverbials for where)

Resources:

Word bank
Model text


	[image: ]Retrieval Practice
Correct the sentences to include a possessive apostrophe. Ensure the children haven’t incorrectly placed an apostrophe for plurals.


Read Chapter 6 and show children a picture of the little house when Juno first finds it on the slide.
	[image: ]Show children pg 33 and 34 under the visuliser. Remind children what we mean by precise nouns and noun phrases. Explain that we carefully select vocabulary to build a detailed picture in the reader’s mind.

Draw upon the text- precise nouns/noun phrases and description of the Little House e.g.

bathtub
feet
furniture
taps
plughole
cupboard
bottles
CORDIAL
dresser
bed 
blanket
threadbare carpets
wardrobe

Discuss what some of these items are especially things like dresser which the children might not have experience of. 

Look at the nouns, wardrobe and cupboard. What is the difference between these two pieces of furniture? What rooms in a house would you find them? Explain that a wardrobe is usually found in a bedroom and is used for storing clothes but a cupboard might be found in other areas of a house to store other household items. Explain how precisely choosing 

[image: ]Begin to live model writing a description of the little house drawing attention to the use of precise nouns as well as embedding other features used so far. Use the opportunity to revisit and embed possessive apostrophes. Use the model text provided. 
[image: ]
Scaffold the children to continue writing a description of the little house that helps us build a picture of what the little house looks like. Draw attention to the possessive apostrophes. Use the model to support children to focus closely on the features practised already. 

Scaffold: give children the first part of the modelled text if needed.



	[image: ]Children to write a description of what the Little House looks like when Juno finds it with precise nouns. Embedding possessive apostrophes e.g. house’s furniture, bathtub’s feet 

Scaffold – word bank
	[image: ]Children to underline precise nouns in their own writing and share as a class.


	Lesson 7
L.O To write a descriptive diary entry 

(Lesson 1 of 2)


Resources:

WAGOLL
	[image: ]Address misconceptions or common errors from 
previous lesson‘s writing. 

[image: ]


Ensure that you read the rest of the book before this lesson.
	[image: ]Re-read Chapter 15 at the beginning of this lesson. Explain to the children that over the next two lessons they will be writing a diary entry about Juno’s mum’s return home and Juno showing her mum the little house. Today we will focus on the emotions around Mum returning.

Discuss how the Juno might feel about her mum returning? Has her time at Grandpa’s been as bad as she thought it would be?

Explain that diary entries are about communicating feelings about events in someone’s life. 

[image: ]What emotions would Juno experience as her mum returns?
Examples: 
Relief that her mum has returned safely 
joy
gratitude
worry that her mum might leave again
concern for her mum – will she be ok?

Discuss how our bodies might respond when we experience these emotions. Gather ideas for show not tell. 

[image: ][image: ]
Show children a WAGOLL text. Can children identify the purpose of paragraph breaks? How are they connected to shifts in time or place?

	[image: ]Share success steps with the children. Children will stick these into their books.  Remind them that these are all skills we have practised in this unit:  fronted adverbials, paragraphs, precise nouns, figurative language. Teacher end-of-unit assessment will focus on all of these. 

Children should begin to independently identify when to begin a new paragraph.


[image: ]Children to write the first part of the final diary entry covering Mum’s return and Juno’s emotions. 

Scaffold: Give children a play of the key events to use. 



	[image: ]Share strong examples with the class and explicitly identify success steps. Model this first before inviting contributions. 

	Lesson 8
L.O To write a descriptive diary entry 

(Lesson 2 of 2)


Resources:

WAGOLL

	[image: ]Address common errors from previous day’s writing, particularly relating to the success steps.
	[image: ]2nd writing lesson- covering the description of the little house and Juno showing it to her Mum. 

[image: ]Show children the second part of WAGOLL text for the final outcome, following on from yesterday’s writing. 

Can children identify features from success steps? 
Children could have copies of the WAGOLL text to highlight and annotate here.

[image: ]Scaffold the children to identify reasons for paragraph breaks. How has the author created cohesion here? (fronted adverbials for when or where or an alternative clear shift in time or place).

You could also use the WAGOLL text to live model in a cycle of I do, we do, depending on the needs of your cohort. 



	[image: ]Children to write the second part of their final outcome which is a diary entry including a description of Juno’s house and when she shows it to her mum, drawing on WAGOLL and vocabulary from the text. 
	Share strong examples with the class and explicitly identify success steps. Model this first before inviting contributions. [image: ]

	Lesson 9
L.O. To edit and improve my writing 



	[image: ]Children to identify where the capital letters and full stops should be in this paragraph. 
	[image: ]Using the text, show children how to edit their writing while thinking about the success criteria. Explicitly teach add fronted adverbials, commas and other elements.

Explain to the children how to show the start of a new paragraph if they need a paragraph break. 

[image: ][image: ]Children to work together to improve the next couple of lines. Give them a few minutes, then choose a few children to share what they would have edited. Use whiteboards for children to jot down their ideas. 
	[image: ]Children to edit their own work. 

Scaffold: Use visuals to help children identify what to edit. 
	[image: ]Children to share an improved sentence. 

	Lesson 10

L.O To publish my work using consistently neat and joined handwriting.
	[image: ]Use this time to practise your class’s biggest handwriting misconceptions. 
	[image: ]Model writing the WAGOLL out under the visualiser or on the flipchart. Talk out loud about the importance of letter formation, not join capitals and spacing. 

Explicitly teach the children how to present a new paragraph by missing a line in their books. 

Explain to the children that now they have written and edited, all they need to concentrate on is their handwriting. 
	[image: ]Children to publish their work. 


Children potentially to use line guideswith outline of little house/ background of little house to publish for display.
	



	
	
	1



image1.jpeg




image2.png




image3.png




image4.jpg




image5.png
S





image6.png




image7.png




image8.png
DO




image9.png




image10.png




image11.png




image12.png




image13.png




image14.png




image15.png




image16.png




image17.png




image18.png




image19.png




image20.png




image21.png




image22.png




image23.png
2 LIGHTHOUSE

SCHOOLS PARTNERSHIP




