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	Primary Writing Units – Spring 2 Year 6 Silence Seeker 
	




	Text and Author: 
	[image: ]

The Silence Seeker, Ben Morley
	Year Group: 
	6
	Term: 3
	Spring 2

	
	
	Final Outcome: 
	Diary Entry (x2- one about Joe’s day with the Silence Seeker and another about Joe finding out the Silence Seeker has gone)



	Range of writing: 
	· Fiction: science fiction, myths, legends, stories from other cultures, stories with historical settings, film and play script.
· Non-fiction: persuasive texts, explanations, discussion texts, recounts, newspapers, blogs, biographies, information text hybrids.
· Poetry: classic poetry, poems with imagery, free verse.

	 
	Key Learning
	Spring Term 

	Spelling 
	Follow the progression of your Spelling Programme to ensure pupils have sufficient practice to master the Y5/6Spelling objectives. 

	Handwriting
	Follow the progression of your Handwriting Programme to ensure pupils have sufficient practice to master the Y6 handwriting objectives. 

	
	· Explore and investigate active and passive e.g. I broke the window in the greenhouse versus the window in the greenhouse was broken.
	 
· Identify the subject and object of a sentence, e.g. David Beckham (subject) had always excelled at sports (object).
· Explore and investigate active and passive e.g. in narrative writing, The thief had broken the window in the greenhouse versus The window in the
greenhouse had been broken.
· Explore and investigate active and passive e.g. Comparing and using phrases such as Some people argue that… (active) and It has been argued
that… (passive) for use in debate.
 

	
	· Explore, collect and use examples of the perfect form of verbs to mark relationships of time and cause e.g. I had eaten lunch when you came (past perfect); She has eaten lunch already or I have eaten lunch already (present perfect); I will have eaten lunch by then
(future perfect).
	· Explore, collect and use examples of the present perfect form of verbs to mark relationships of time and cause e.g. The culprit has left footprints across the lawn or I have searched the crime scene thoroughly (present perfect).
 

	
	· Explore, collect and use subjunctive forms for formal speech and writing e.g. If I were able to come to your party, I would…; The school requires that all pupils be honest.
	
· Explore, collect and use subjunctive forms within formal speech and writing, focusing on requests e.g. The school requires that all pupils be honest. His Majesty decrees that all his subjects be counted. His Majesty insists that the wedding planner remain in the palace.



	Composition: Planning
	· Identify audience and purpose. Choose appropriate text-form and type for all writing.
Select the appropriate structure, vocabulary and grammar.
	· Identify the audience and purpose for a piece of writing and consider this carefully when selecting the text-form, type and language for writing, e.g. To write a persuasive speech to present within a class debate which includes formal language, the passive voice, statistical information and persuasive devices.

	
	Draw on similar writing models, reading and research.
	
Compare two similar texts and draw on these to create own plan for writing. Develop and clarify ideas through talk, noting key ideas and vocabulary on the plan.



 
	Writing, Evaluating, Editing and Performing
	· Reflect upon the effectiveness of writing in relation to audience and purpose, suggesting and making changes to enhance effects and clarify meaning.
· Proofread for grammatical, spelling and punctuation errors.
	
· Reflect upon the effectiveness of writing in relation to audience and purpose. Proofread, suggest and makes changes to grammar, vocabulary and punctuation in order to enhance effects and clarify meaning.
 

	
	· Use appropriate and effective intonation and volume.
· Add gesture and movement to enhance
· Encourage and take account of audience engagement.
	
· Use appropriate and effective intonation, tone and volume to present their writing to a group or class, ensuring meaning is clear e.g. using intonation in response to
punctuation to mark clauses.



Pre-teaching
Children will get more from the text if they have some understanding of asylum seekers prior to reading. This also avoids insensitivities. Here are some suggested texts and resources:
https://www.unhcr.org/uk/about-unhcr/who-we-protect/asylum-seekers
https://www.redcross.org.uk/stories/migration-and-displacement/refugees-and-asylum-seekers/teaching-children-about-refugees
https://www.redcross.org.uk/get-involved/teaching-resources/refugees-and-migration 
https://www.booktrust.org.uk/booklists/b/books-about-refugees-and-asylum-seekers/ 
https://www.booktrust.org.uk/booklists/b/books-about-refugees-and-asylum-seekers-younger-children/ 

 
	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1
L.O. To explore and engage with a new text. 

Resources: Colour photocopy of each double page spread – one double page spread per group; image of Joe for books – one per child; worked example of the silence seeker – one per child.
	Hook Lesson 

[image: ]Show children an image of the front cover. What do they think the story will be about? Why might someone seek silence? Who are the people on the front cover? What is their relationship? Where do we think the setting might be?

Read the blurb. Does this tell us more? Can we relate any of this to our background knowledge?

Read the whole book pausing to note the features of the setting e.g. how busy the initial street scene is and the noise that they might experience.

Pause to reflect on characters e.g. ‘if anybody can find a Silence, I can.’ What does this tell us about Joe?

Look at the silence seeker’s emotions throughout. He doesn’t show any happiness. 

Discuss how the silence seeker is never given a name. 

Discuss how other characters are referred to in the text. Phrases like ‘down and outs’ are used to refer to people who are homeless. Explain that this is not language that we would use and appears to be a delberate choice by the author to give an insight into the boy’s thoughts on these people- labelling them. However, we can challenge this view and the book itself is written to be thought-provoking and challenge misconceptions about others. Might the boy’s language about others change once he has met the ‘Silence Seeker’?
You can help pupils see that the phrase may:
· reflect society’s lack of care
· show how certain people are overlooked or reduced
· contrast sharply with the main character’s growing sensitivity and search for silence and meaning
This avoids endorsing the term while still engaging with it honestly.

	[image: ]Show the children an image the silence seeker. What do we know about him?

Teacher model ideas about the silence seeker’s character and what we can tell about him. Walk children through the book, thinking aloud. Annotate these on the prepared slide or paper flipchart. Notes to support below.

Teacher guidance:

Joe:
Lives with his mum in the city
He is observant, he notices the boy on the step next door
He misunderstands the term ‘asylum seeker’ – perhaps no background knowledge.
Kind and thoughtful – eager to help
He knows about the quiet places – an explorer? A child who enjoys his own company and peace and quiet.
Encouraging and patient – he waits when the other boy is reluctant to come.
Noise aware – notices the click-clicking of the zips hitting the washer, drip-dripping of water under the bridge etc.
He feels loved – knows that his mum cares and would worry about him.
Likes space – his bedroom reflects this. 
He is reflective – thinks through his day.

Highlight the contrast between Joe’s perception and the way the illustrations portray the spaces they visit e.g. Joe talks about ‘a group of biggies, banging and crashing and jumping about to shouty music’ but the illustration shows a happy group of young people enjoying music and singing and dancing.
Feels rejected when he can’t find the silence seeker.

The Silence Seeker
Appears to be alone when he arrives. 
Seems lost with nothing to do but sit on the doorstep – is he waiting for someone or something?
Is he a young asylum seeker who has come alone?
Thoughtful? Pensive? Reflective? Remember past or home? Replay journey or the home he fled?
He doesn’t speak – is this a language barrier?
Cautious – is this because of past experience? It takes him a long time to follow Joe.
Emotionally flat – no big reaction to the places visited with Joe. What is he thinking?
Grateful for the food – he took it gently.
There are hints that he has enjoyed his day with Joe. Suggestion of gratitude through the gesture of taking Joe’s hand and smiling.
	[image: ]Show children image of Joe. Begin to model thinking about his character using the first double page spread. Note ideas as with the silence seeker.

Put children in groups of two or three and give a double page spread to each group. Children to annotate/make notes about what we can tell about Joe’s character from their part of the book. Come back together and share as a class. Notes on class copy.

[image: ]Show children a completed character profile of the silence seeker incorporating ideas from notes. Use this as a worked example – draw attention to observations, character traits and questions. Stick this in books.
[image: ]
Children to have copy of the image of Joe to stick in book. Annotate around this with character traits, observations, questions etc. 






	Look at examples of children’s work under the visualiser. Children could add ideas they like to their own character profile. 

	Lesson 2
L.O. – To use the past perfect form to mark the relationships of time and cause.


	[image: ]Do now retrieval identify sentences that include the correct use of the past perfect form.

Whiteboard work – check for understanding before moving on. 

Teacher subject knowledge:
https://www.bbc.co.uk/learningenglish/features/tenses_with_georgie/ep-240412 

Definition: The past perfect is used to talk about an event that was completed in the past before something else happened. Uses the auxiliary verb ‘had’ plus the past participle.
e.g. I had just finished cooking the meal when the guests arrives.
I woke up late because I had forgotten to set my alarm clock.  
Discuss positioning within sentence. 
	[image: ]



Explain to pupils that this is a chance to recap our learning on the past perfect in the context of Silence Seeker. Work through slides explaining how we use it and how we form the past perfect.
[image: ]



Explain how the past perfect is used to show the order that events happened in the past. Pupils discuss which event happened first in the example sentences. Check for Understanding and address any misconceptions that come from discussions- 
He had finished cooking the meal when the guests arrived. 
I woke up late because I had forgotten to set my alarm clock. 
They had left by the time I arrived.


[image: ] 

[image: ]Show children sentences with gaps where the past perfect form should be. Model completing these using the correct verb form. 




e.g. I had been awake for hours when I heard the car door slam below my window.
The traffic was terrible; the roadworks had arrived overnight.

[image: ]
[image: ]Repeat using a different picture prompt. 





 Children to write responses on whiteboards. Check for understanding. 
Example responses- I had been a silence seeker before this morning.
The Silence seeker hadn’t moved from the step.



[image: ]




Pupils to write own sentences without as much scaffolding on whiteboards. CFU and support pupils who need help. 
[image: ]





Example answers 
e.g. The washing machines had started before the children arrived.
Once the biggies had arrived, other customers avoided the laundry room.
The Silence Seeker looked nervous; someone else had arrived at the laundry room before them.
[image: ]



Pupils to think carefully about vocabulary or language Joe would use, in line with the TAF GDS descriptors- drawing independently on what they have read as models for their own writing




[image: ]Hinge Question to check for understanding. Pupils to rewrite the pairs of events into one sentence using past perfect form to show what happened first. Potential answers- Joe had made some sandwiches before he headed out to find the Silence Seeker.
The group of up-to-no-goods had arrived at the bridge before Joe.
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Children construct their own sentences using the past perfect form using the picture stimuli from the text. 
[image: ] 


Star challenge- Pupils to write a short paragraph about a chosen picture making deliberate choices about varying tenses as well as building cohesion and creating a detailed setting and character description.  



	[image: ]






Choose examples from the chidlren’s work to share under a visualiser. Consolidation of identifying which event comes first. 

	Lesson 3 L.O. to practise writing informally using semi colons and the past perfect. 

N.B. Pupils may need more input on semi colons depending on your coverage so far last term.
	[image: ]Do now retrieval identify the two sentences using the past perfect form correctly. (1 and 3- check whether pupils recognise had not as correct use of past perfect also.)

Whiteboard work, check for understanding. 


	Explain that we will continue to apply our learning about the past perfect today and recap our learning about semi colons. Explain that this will help us with our longer write which is a diary entry in role as Joe meeting the Silence Seeker. Ensure pupils are writing in first person today.




[image: ]



Teacher input on semi colons (this may need more input depending on confidence of the class on rules of using semi colons)
[image: ]



Ensure pupils understand the semi colon is not correct in answer 2 as the second clause begins with a subordinating conjunction. 1 and 3 should work with a semi-colon. 
[image: ]



Support pupils to construct a sentence using semi colon correctly (ideally including past perfect tense) and then combine them to make a sentence including a semi colon e.g. I had expected him to speak to me; instead he stared at me. 

[image: ]



CFU before moving onto short writing task today which includes both past perfect and semi colons.

[image: ]Show children a sequence of images from the book. 
Begin to model using the past perfect form interwoven with other verb forms. Explicitly modelling the conscious control and use of other verb tenses. Use the first person, diary entry style.

Suggested model write: 

I had been awake for hours when I heard the car door slam beneath my window this morning. Looking out, I could see him there again and I wondered where he had been. Mum explained that he is a Silence Seeker; I am not really sure what this means but perhaps he likes the quiet as I do. 

[image: ]
Use the picture in the launderette. Ask pupils to rewrite the paragraph using past perfect tense and also to find a good example of two sentences which could be linked with a semi colon. E.g. 
I thought that the launderette would be a safe bet; it’s always quiet there, especially in half term. Not today though, sadly.A group of biggies had arrived before us and were singing at the tops of their voices and jumping about to that shouty noise that they call music. The Silence Seeker’s eyes had widened before we had even stepped through the door. I wished he could have experienced it the way that I usually do with the reassuring click-clicking of the zips tapping the washer windows in a calming rhythm. I had no choice but to move on and try somewhere else.

	[image: ]





Children write their own diary-style paragraph/s that capture the next two events (canal, dump) of the day using the past perfect form and include a semi colon where appropriate.


	[image: ]



Children to share examples of their writing and identify where past perfect has been used. If time, collect examples and write them up to display and refer back to during writing sequence. 

	Lesson 4
L.O. to plan a diary entry based on a similar model

Resources needed- printed WAGOLLs to share,
planning sheet, word banks for tables
	[image: ][image: ]



Retrieval Practice – recap features of a diary. How many can children write on whiteboard in 1 minute?

Share with children again that final outcomes will be – two diary entries from the perspective of Joe (one about his day with the Silence Seeker and one about what happened when he was gone).

	[image: ]


Pupils to discuss key events that we will include in their diary entries. Encourage pupils to talk in first person and past tense in role as Joe.
[image: ]




Look at WAGOLL in pairs. Teacher read aloud and then give pupils time to read it again in pairs.

Ask pupils- what do you notice about the way it is written? What grammatical features will be apply in our writing? Pupils to identify where past perfect is used and how it impacts the reader as well as use of semi colons- both skills we have been practising. What other vocabulary/ cohesive devices do they spot that helps the writing to flow? What features of a diary?
[image: ]




Share diary planning format with pupils and model adding to the first few sections. Include key descriptive vocabulary (characters and settings), showing not telling emotions where appropriate, example sentences with past perfect and one or two examples of sentences containing semi colons. 

Model referring to the word bank (saved in resources to print and also on slide)
	[image: ]







Pupils to complete their own plans. Teacher to work on shared planning with pupils needing more support and based on assessment from SPAG learning this week.

	[image: ]



Teacher to check that key SPAG elements have been included. Pupils could share their best sentence including a semi colon/ past perfect on a whiteboard and these could be shared as a class.

	Lesson 5 
L.O. To write a diary entry including past perfect and semi colons

Resources:
Completed pupil planning sheets
Success steps
	[image: ][image: ]




Pupils to rewrite first pair of sentences using past perfect to show which event came first. Some pupils may use a semi colon in the sentence. E.g. I had expected the canal to be quiet but it was full of noise. or I had expected the canal to be quiet; sadly, it was full of noise. 

Pupils to rewrite a pair of sentences with semi colon, choosing which pair is most appropriate for this. Correct pair- B- e.g. I thought the place would be quiet; it was anything but. 




	[image: ]



Model the opening of the diary entry, deliberately focusing on use of past perfect and using semi colons sparingly. Example script-

“I’m going to write the opening of the diary in role. I’ll say my thinking out loud so you can hear why I choose certain words and grammar.”
Write the opening sentences-
Before today, “I’m starting with Before today because I want reflection straight away — this diary is written after the meeting.” I had thought silence was something you had to escape I’ve chosen had thought because that belief belongs to the past, not now; I never imagined it could belong to someone. I’ve using one semi-colon here because these ideas belong together in my head.
“Next I want to write about a real event that we could draw from the pictures in the book to introduce seeing the Silence Seeker. I could use more past perfect here to show that I had been awake and thinking about the Silence Seeker for some time before I saw him.” E.g. 
[image: ][image: ]I’d been awake for hours when I heard the car door slam beneath my window, and when I looked out I saw him sitting there again.


To ensure pupils are using their plans effectively and thinking about including description and reflection as well as our key SPAG skills, they will write a few sentences about the first place they visited with the Silence Seeker. Teacher to use this as a CFU opportunity and pick up on any misconceptions to be addressed and discussed. Use the prompts on the slides to support-
· What was the first place they went?
· What did the narrator expect?
· What was the silence or noise like?
· How did the Silence Seeker react?
Guided sentence building activity could be used with a small guided group or whole class depending on how much support is needed e.g. 
Ask:
“What was the first place we took him?”
Elicit: the laundry room
Teacher scribes a shared sentence, shaping it with pupils:
We went first to the laundry room at the end of the block, a place that is usually quiet with only the click-click of the machines.
Prompt:
“What had the narrator expected?”
Elicit:
that it would feel calm
Add together:
I had expected it to feel calm; today it was full of noise.
 “That semi-colon works because these ideas contrast each other.”


	[image: ]



Pupils to write diary entries using their completed plans. 

Display prompts on the slides to ensure pupils are including feelings and reflections throughout their writing. Break writing down into stages as needed to support pupils to stop, re-read their writing and edit as they are writing.

 Success steps to refer to on the slides also. 
	[image: ]



Pupils to vote on which sentence is correct. 

Pupils to share their sentence including a semi colon- check that these sentences include two independent clauses.

	Lesson 6 
L.O. To edit and improve my writing 
	[image: ]




Based on assessment of yesterday’s writing, display a key misconception or question to ensure pupils can practise skills needing to be edited today. 
	[image: ]


Examples of how teacher modelling of editing may look but this will need to be adapted according to assessment.
Display a short anonymised diary paragraph (teacher-written or combination/ examples of pupil writing) and model thinking like a writer.
“I’m going to read this like a reader first, not a teacher! I’m listening for meaning and impact.”
Check and edit for sense- build in opportunities to pick up whole class misconceptions. 
Edit for past perfect.
Highlight a sentence, for example- 
Before today, I believed silence was something to escape.
“This belief was in the past, and I’m writing from after the meeting with the Silence Seeker. That tells me I need past perfect.”
Edit live:
Before today, I had believed silence was something to escape.
 “I’m not changing everything- just the sentence where timing matters.” 
Encourage pupils to think about how this changes the impact on the reader and the reader’s understanding of timing.
Edit for semi-colons 
Highlight a sentence- for example
I had expected the laundry room to be quiet. Today it was full of noise.
 “These ideas belong in the same thought. They are connected ideas and they are both an independent clause.”
Edit live:
I had expected the laundry room to be quiet; today it was full of noise.
[image: ]

Pupils to discuss specific edits for these sentences and rewrite examples on their whiteboards. Make it explicit that ometimes editing means removing punctuation. ( as in the third example here)
1. I thought silence was empty before today.
2. The canal was noisy. Children were shouting and throwing stones.
3. I walked to the laundry room; because I wanted quiet.
1. I had thought silence was empty before today.
2. The canal was noisy; children were shouting and throwing stones.
3. Remove semi-colon entirely (not two independent clauses)



	[image: ]




Suggested prompts on slides for editing but these will need to be adapted according to teacher assessment. 
	[image: ]




Pupils to share an improved sentence with a partner and share with the class. 

	Lesson 7 L.O. To explore and investigate active and passive voice.

(Opportunity to revisit previous learning before we apply in our writing)

This lesson and lesson 8 could be combined if pupils are confident using passive and active voice. 
	[image: ]



Do Now retrieval practice 
Share two sentences. Ask pupils to identify which uses a semi colon correctly and which does not. Why not? (N.B. The second example has only a phrase not an independent clause following the semi colon)
The Silence Seeker closed his eyes; he was picturing another place and time.
Joe made sandwiches; ham and pickle.

Ask pupils to write incorrect example correctly e.g. Joe made sandwiches; he used ham and pickle.

	[image: ]

Explain that we are going to write a second diary entry in role as Joe but this one will be reflecting on how he feels now that the Silence Seeker has gone.

Work through content on slides, explaining that passive voice will help us to reflect how our character feels- passive voice shows what happened but not who was doing it- this adds to the feeling of uncertainty for our reader.

Share examples relevant to the content of our writing- demonstrating how active and passive voice change the meaning and impact on the reader.

I searched the street where he usually sat.
Here, I am doing the action. I can point to the doer straight away, so this is active

The space where he usually sat had been cleared. I don’t know who cleared it, and the sentence doesn’t tell me. The focus is on what’s missing, so this is passive.

Someone moved him on.
He was moved on.
These both mean something similar, but the second hides the doer. That makes it feel quieter and more uncertain.”


Model identifying the subject, object and verb for active.
Model how this alters for passive.

[image: ][image: ]



Pupils identify whether sentences are active or passive. Discuss and share ideas as a class- how does this change the impact on the reader? (Children should be able to explain what is uncertain within the sentences and what information is withheld)
[image: ][image: ]



Pupils practise changing active sentences into passive. E.g. 
The space where he had sat had been cleared. The canal had been left silent. The Silence Seeker’s house had been emptied.




	[image: ]




Pupils to complete the table, converting active to passive and vice versa. 

N.B. Some are relevant to earlier events in the story and others are relevant to when the Silence Seeker leaves. All of these ideas can be applied to the next diary entry as pupils may want to use contrasting ideas from how the setting was before and how it is now e.g. It had been so noisy yesterday when the cans were being kicked around by the mischief-makers. 

Pupils begin with ideas displayed on the slides and, as an extension, continue with their own ideas referring to the story.
	[image: ]




Pupils share ideas in pairs of how they have changed active to passive or vice versa. Share ideas as a class and collect good examples to refer back to in tomorrow’s writing. 




	Lesson 8
L.O To use passive voice to impact the reader
	[image: ]




Do now retrieval-
Pupils to identify which sentences are written in passive voice and which are active. Check for understanding to inform teaching in today’s lesson.
1. I went back to the place where he usually sat. (Active)
2. The space where he had been sitting was empty. (Passive)
3. Children were throwing stones and laughing by the canal. (Active)
4. His blanket had been taken away. (Passive)
5. I searched the street and the laundry room. (Active)
6. No explanation was given. (Passive)
7. I noticed the noise felt louder than before. (Active)
8. Every corner was checked, but nothing was found. (Passive)

	[image: ][image: ]

Encourage pupils to think again about the impact that using passive voice has on the reader. Remind pupils that we want to create the impression that Joe is feeling very uncertain about what has happened to the Silence Seeker. Ensure pupils can understand that sentence B creates more uncertainty.
A
Someone moved him on.
B
[image: ]He was moved on




Share the WAGOLL diary entry where Joe is writing about discovering the Silence Seeker has gone. Pupils to spot examples of pupil voice. Discuss key phrases/ sentences ‘Nothing answered me’ ‘the space where he had sat had been cleared/ he was moved on my someone else’ and how these create more uncertainty- who moved him on? Why?
[image: ]

Model identifying a sentence to change from active to passive to make it  more uncertain. 
[image: ]e.g. I searched the street first, then the path by the river, and finally the quieter corners where we had walked together. Nothing and nobody told me anything or gave me any answer. Changes to: No answers were given.




Guide pupils to identify an active voice sentence that sounds a bit out of place and could be made more uncertain. Did he choose to leave, or did somebody come along and make him move? Could change to- Did he choose to leave or was he moved on?


	[image: ][image: ]




Pupils to write sentences to accompany the key events for this diary entry using passive voice  (discovering the Silence Seeker has gone, checking each of the locations they visited, returning  home and speaking with his mum)
	[image: ]




Pupils to share their best example of a sentence including passive voice.

	Lesson 9
L.O. To write a diary entry including passive voice

	[image: ]
Pupils identify passive/ active voice in sentences. (If needed, change this do now to another relevant SPAG skill from the sequence to CFU and reinforce understanding)
1. I searched the street where he usually sat. (Active)
2. The space where he had been sitting was empty. (Passive)
3. His blanket had been taken away. (Passive)
4. I walked down to the canal to look for him. (Active)
5. Every corner was checked, but nothing was found. (Passive)
6. Children were throwing stones and laughing by the water. (Active)
7. The laundry room was left quiet once the machines stopped. (Passive)
8. I expected him to be there when I came back. (Active)

	[image: ]



Explain that we will be writing our diary entry today where Joe discovers the Silence Seeker has gone. Explain that this will be shorter than our previous diary entry but we want to think carefully about building in as much uncertainty as we can to make our reader question what has happened. This means we want to make some careful choices in our writing. 


Spend time addressing a potential misconception where pupils may try and overuse passive voice!
Explain that we don’t want our use of passive voice to be contrived or sound unnatural- we want to use it sparingly and for effect. Share examples of how it could be used well here and why it’s helpful- it doesn’t matter who is doing something or we don’t know who it is/ we are trying to focus on what is missing to impact our reader. We don’t want passive voice to sound forced. Share top tip. 
[image: ]



Ask pupils to spot where passive voice sounds forced in the example paragraph. Discuss how they would change this to active voice and rewrite as a class if time allows. 

Share the WAGOLL again to remind pupils of key events. 

Share a better example of how passive voice could be used and ask pupils to explain how this impacts on the reader. Share example success criteria for writing today to remind pupils of all of the key learning we will be applying in our writing. 

	[image: ]




Using prompts on slides  (including some sentence stems) and pausing to re-read and check/ edit at key points, pupils to write their diary entry.
Remind pupils that they should have plenty of ideas from their last two lessons to draw upon. 

	

	Lesson 10
L.O. To edit and redraft my writing. 

	[image: ]


Pupils to spend time looking at feedback and familiarising themselves with their next steps. 
	Follow school’s guidance and feedback policy to ensure careful editing according to success steps. 

Ensure children are not just completing proof reading but are redrafting sentences/ adding in extra sentences

Model the editing process, selecting examples from children’s work or teacher write a paragraph/ example sentences with deliberate mistakes or elements missing and show children how to successfully edit and improve.


Suggested activity before pupils respond to feedback- 
Display three short extracts (teacher-written or anonymised pupil examples).

(e.g. overused passive voice/ overused past perfect/ 

Model re-reading these and modelling how to improve. 
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