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	Primary Writing Units – Autumn 2 Lost and Found
	1





	Text and Author: 
	Lost and Found by Oliver Jeffers
[image: Lost and Found: A beautiful children’s picture book from international  bestseller Oliver Jeffers: Amazon.co.uk: Jeffers, Oliver, Jeffers, Oliver:  ...]
	Year Group: 
	1
	Term: 
	Autumn 2

	
	
	Final Outcome: 
	Narrative sentences



LSP Writing Progression Learning Objectives: 
	  
	Key Learning 
	Autumn Term 

	[image: C:\Users\jashman\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\512E561A.tmp] 
	 
	5a 

	Spelling  
	All validated SSPs will teach the requirements of the Year 1 National Curriculum for spelling.  

	Handwriting 
	Follow the progression of your Handwriting Programme to ensure pupils have sufficient practice to master the Y1 handwriting objectives.  

	Vocabulary, Grammar and Punctuation 
	· Say, and hold in memory whilst writing, simple sentences which make sense. 
· Write simple sentences that can be nread by themselves and others. 
	· Repeat a simple sentence modelled, e.g. spoken by an adult. Replicate in writing so that it can be read by themselves and others. 

	
	· Separate words with spaces. 
	· With adult prompting, separate words with spaces, e.g. using a finger or  lollipop stick as a spacer. 
· Separate words with spaces. 

	
	· Use punctuation to demarcate simple sentences (capital letters and full stops). 
	· Use full stops to demarcate simple sentences. 

	
	· Use capital letters for names of people, places and days of the week. 

	· Recognise and write from memory capital letters. 
· Use capital letter for the personal pronoun I. 

	
	· Identify and use question marks and exclamation marks.
	· Identify and use question marks.

	
	· Use the joining word ‘and’ to link words and clauses. 
	· Use the joining word ‘and’ to link words in sentences, e.g. Henry had a duck and a dog. Penguins can slip and slide. 

	Composition: Planning 
	· Orally plan and rehearse ideas. 
· Sequence ideas and events in a narrative.
· Use familiar plots for structuring the beginning, middle and end of their stories.

	· Sequence ideas and events in narrative, e.g. creating a story map and using it to orally rehearse ideas. 

	Composition: Drafting and Writing 
	· Orally compose every sentence before writing. 
	· Orally compose every sentence before writing, including compound sentences using the joining words and

	
	· Re-read every sentence to check it makes sense. 
	· With adult support, re-read every sentence to check it makes sense. 

	
	· Compose and sequence their own sentences to write short narratives.
	· Orally compose and sequence their own sentences.

	Composition: Evaluating and Editing 
	· Discuss their writing with adults and peers. 
	· Discuss their writing with adults, saying what they like about it, e.g. my favourite word is… 

	Composition: Performing 
	· Read aloud their writing audibly to adults and peers 
	· Read their writing to an adult. 



	Lesson Objective: 
	Do it now 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1 
L.O. To identify and use question marks  


	Hook

Show children images of the South Pole in Antarctica. 
Explain that this is where the story is set.
[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\F71F1582.tmp]
What can you see?
How might it feel if you were here?
What animals might you expect to see?

Read the emails displayed sharing some facts about the South Pole in Antarctica.

Share that you would like to find out more. Read the questions on the slide.
	Explain to the children that we ask questions to find out more information. When we want to ask a question, usually we use these common question words (displayed on slide).
[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\F71F1582.tmp]
Ask the children to spot the punctuation used at the end of a question. Establish that we call this a question mark and that use it so signify the end of a question instead of using a full stop.

[image: ]
Teacher to model correct formation of question mark. Children to practice forming them on whiteboards.

Display the cover of our new text. 

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\F71F1582.tmp]
Do any questions come to mind when you look at this cover?

Explain that, in this story, the characters travel to Antarctica. What else might we want to find out about Antarctica?

Remind children of posture, paper position and pencil grip before beginning modelling and transcription.


[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Teacher to model orally composing the following question and writing it onto the flipchart. During the model, teacher to draw children’s focus to the use of a question mark.
Also model: 
 Stretching out words 
- putting on fingers
 - counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

Teacher modelled write: 
Why is it dark all day in Antarctica? 

 

	[image: ][image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]
 	

Chn to follow along with teacher demonstrating all the discussed writing behaviours to write the following questions.

Transcription (words in brackets can be removed to support children who need additional scaffolding):
When is summer (in Antarctica)?
When is winter (in Antarctica)? 
How big is Antarctica?
What will I need to pack (for a trip there)?



 [image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\DA086F1A.tmp]
Extend – Children to attempt writing a phonically plausible question  about Antarctica using the question words:
When, what or how.
	 [image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\9B481638.tmp]
Exit ticket
Children to check their work with a partner. Is there a question mark at the end of each question?

	Lesson 2 
L.O. To identify and use question marks  


	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\D370CF38.tmp]              [image: ]
Retrieval Children tell their talk partner something about the setting of the focus story. 
[image: ][image: ]
Use a visualizer to show a child’s writing from yesterday. Why are these questions a WAGOLL? Establish that the child has remembered to add a question mark to the end of the questions. 


	Read the blurb to the children. 
[image: ]
How might you feel if a penguin turned up at your door?

Read the story up until ‘The penguin looked sad and the boy thought it must be lost’.

We are going to write speech bubbles to show the questions the boy might want to ask the penguin.

[image: ]
What questions might the boy have for the penguin?

Remind children of posture, paper position and pencil grip before beginning modelling and transcription.
[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
During model, ensure clear demonstration of writing behaviours focusing particularly on the correct use of question marks

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

Teacher modelled write: 
What will help you feel better?


	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]


Chn to follow along with teacher demonstrating all the discussed writing behaviours to continue writing the following questions in their books.

Transcription
What are you looking for? 
What can I do to help you?
What do you like to eat?
How did you get lost?
How did you get all this way?
How do you feel now?


 [image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\DA086F1A.tmp]
Extend – Children to attempt writing a phonically plausible question about Antarctica using the question words:
When, what or how.
	 [image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\9B481638.tmp]
Exit ticket
Children to check their work with a partner. Is there a question mark at the end of each question? 

	Lesson 3 
L.O. To join words and clauses using the conjunction ‘and’   


	[image: ][image: ]
Ask the children to recall the story so far from yesterday.

[image: ][image: ]
Use a visualizer to show a child’s writing from yesterday. Why are these questions a WAGOLL? Establish that the child has remembered to add a question mark to the end of the questions. 

[image: ][image: ]
Ask the children whether they have very lost anything. How did they feel? Did they find it?
Ask the children to predict what might happen next in the story.


	Teacher to read the story up until ‘He wanted to help the penguin but he didn’t know how.’

Look back at the man reading the list of missing things in the office. Show children this ‘list’ showing an image of a person and two items they have lost. 
Which word can we use to join two words or clauses together? What do we call this type of word? 

Teacher talk through expectations for oral rehearsal and why it is important we do this to check our sentences make sense by containing a complete idea and to help us to remember them.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Teacher modelling oral rehearsal 
Model using man’s list to orally rehearse a sentence using the first row. E.g. Jayleen has lost a tie and a shirt.

 
[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]
Chn to orally rehearse sentences using table and stem sentence provided for those children who need this layer of support.


Revisit success criteria for writing a sentence. 

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Teacher modelled write:
I’m going to orally rehearse my sentence first- what two items has he lost? Jayleen has lost a shirt and a tie. Then move on to model writing words on the line, correct letter formation, beginning sentence with capital letter etc…
I want to make sure I start Jayleen’s name with a capital letter and it comes at the start of the sentence. ‘Jayleen’ I know that he has lost a shirt and a tie.
                       Jayleen has lost a tie and a shirt.
                          
	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]


Children to follow along with the teacher to write the next sentence. 
Transcription:
Sue has lost a hairbrush and a glue stick.


[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\3B7BBC2C.tmp]


Children write their own sentences to correspond with the images on the final rows using the stem sentence to support.
E.g. Floyd has lost a teapot and a cowboy hat. Rueben has lost a toothbrush and a birdbox. Fay has lost a raincoat and a pie.

Encourage children to refer back to success steps as they write to check for accuracy. 

 [image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\DA086F1A.tmp]
Extend – Children to attempt writing a phonically plausible sentence about two items Dean could have lost. 
	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]

Model checking work against success criteria. 
[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\3B7BBC2C.tmp]



Chn to read back own work. 

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\9B481638.tmp]
Chn to complete own success steps. 

	Lesson 4 
L.O. To use an adjective and a noun to create an expanded noun phrase

	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\DBD20854.tmp][image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\D370CF38.tmp]


Retrieval from last term
What is a noun? 
What is an adjective?
Ask children to define these words with a learning partner and teacher to cold call for a response.



	Teacher to read from the beginning of the story up until ‘and together they pushed the rowboat out to sea’.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\DBD20854.tmp]Display a picture of the boy packing the suitcase.


Ask the question- ‘What nouns can you see?’
Think, pair, share. Use this as an opportunity to check for understanding of nouns.

Next, show children pre-prepared nouns on IWB. Also have these prepared on flipchart for adding adjectives to next. 
umbrella, torch, hat
[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]



Look carefully at the picture and the nouns we have selected. What adjectives could we write in front of these nouns to add more detail? 
Think, pair, share. 
E.g. red umbrella, blue torch, woollen hat. 
Establish that we have created an expanded noun phrase.

Add adjectives in front of the noun on flipchart paper. This can be taken off and stuck up to use as a scaffold when writing. 
Explain to children that we are going to create expanded noun phrases to 
                              
	[image: ]



Children to create a word bank of expanded noun phrases on the table provided using the objects in the suitcase as stimulus.

Children to orally compose a sentence for each expanded noun phrase using the stem sentence  “He packed a ___ ____.”


[image: ]
Children to use a noun of their choice to create an expanded noun phrase.
	[image: ][image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\9B481638.tmp]

Chn to share their expanded noun phrases with a partner / class. Ask children to notice which adjectives their partner used to describe each noun. Did they have the same ideas or different?

	Lesson 5 
L.O. To use an adjective and a noun to create an expanded noun phrase

	[image: ][image: ]



Retrieval- 
Share examples of nouns vs expanded noun phrases. Ask children ‘What’s the same and what’s different?’ and give some thinking time. Then move onto partner talk and share some responses.

	Explain to children that we are going to use the expanded noun phrases from yesterday (adjective + noun) to write some sentences to describe what is packed in the suitcase.


Go through success criteria for writing a sentence.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Modelled Write on flipchart. 
Teacher think aloud e.g. ‘I’m going to choose two items from the suitcase. I am going to choose the expanded noun phrase ‘red umbrella’ and ‘woollen hat’. I am going to join these two phrases with the conjunction ‘and’. 
He packed a red umbrella.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]
Guided transcriptional write-  
He packed a blue torch.

	
[image: ]
Children use the adjective + noun ideas from the word banks created yesterday to compose and write sentences which contain expanded noun phrases.


[image: ]
Children to use the stem sentence ‘He packed a_______ and a ______ _____.’
. 
	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]

Model checking work against success criteria. 


[image: ]
Chn to read back own work. 

Chn to complete own success criteria.

	

	Week 2 
Lesson 1 
L.O. To use the suffix  -ed where no change is needed in the spelling of the root word 




	[image: ][image: ][image: ]



Retrieval- Display the image from the text. What might the boy do in this picture? E.g. talk, walk, shout, look. Record children’s ideas on flipchart.

What’s a verb? Display verb and its definition - A verb is a doing or a being word. 

Share verb definition and children to repeat to ensure they are clear.




	Tell the children they are going to be verb spotters. Re-read the whole story and children to spot some of the verbs as you read.

Now display a list of verbs alongside a list where the suffix ‘ed’ has been added. 
[image: ]


What is the same? What is different?
Establish that we have added the suffix ‘ed’. 

How does this change the meaning of the word? 
It means the action happened in the past

Explain that today we will be thinking about adding the suffix -ed to form past tense verbs.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
I do - On flipchart, teacher to model adding the suffix -ed to the verb to change it from present tense to past tense. Teacher to use the word in an example. E.g. At lunchtime, Miss Smith will check everybody eats their lunch. This morning, Miss Smith checked everybody was in school. 

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp][image: ]
We do- On whiteboards, children change the list of verbs from the text into past tense verbs by adding the suffix -ed.

Children to tick or fix to self-assess.

Ask children ‘How have these verbs changed?’ Ensure children are clear that by changing to past tense, the verb tells us the action has already happened.

[image: ]
Display a range of simple present verbs and past tense verbs and read to children. How could we sort these words into two groups based on our learning today?

	[image: ]
Chn given list of present tense verbs (sail, float, drift, camp, wait) and the stem sentence ‘They ___ on the sea.’ Children to re-write the sentence and fill in the gap by adding a suffix to the verbs provided.  
E.g. They sailed on the sea. They floated on the sea. They rowed on the sea.


Scaffolding 
To have sentences in books with space for verb to be written using suffix -ed. 


[image: ]
Extension- Children to choose a different verb from the challenge list and compose a new sentence.
	[image: ][image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\9B481638.tmp]

Chn to share their expanded noun phrases with a partner / class. Ask children to notice which adjectives their partner used to describe each noun. Did they have the same ideas or different?

	Week 2 Lesson 2 
L.O. To order and retell a narrative. 

 
	[image: ][image: ]


Retrieval Display three verbs and one verb- Spot the odd one out. Why? 
Establish that two verbs have the suffix -ed and have happened in the past and one verb is written in the present tense.

Elicit which children have not secured this learning. 


Simple narrative ordering-Children to put the 5 images from the text in order.
	Let’s break the events of the story down further. Children to look at the 4 images from the text and put them in order.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Modelled Retelling- 
1) Teacher to model using the past tense verb written underneath each image to orally compose a sentence relating to the image.
2) Teacher to repeat this process for the second image. This time, using ‘my turn, your turn’ for children to echo recall the sentence.


 
[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp][image: ]
Guided retelling - 
3) Children given a stem sentence and the past tense verb to orally compose a sentence for the next image with their learning partner. Teacher to use cold calling to hear some responses and assess children’s ability to orally compost.
4) Repeat this process with the final image. Carefully choose children to cold call to enable you to know who will require support during the independent task.
	[image: ]
Chn to sequence the images from the story onto the storyboard. The story is split into 12 sections and 4 images have been provided in the correct places for them.

Children to orally retell the story by orally composing a sentence for each image.
[image: ]
Extension- Children to include the past tense verbs under each picture in their orally composed sentences.

	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\9B481638.tmp] Chn to check their sequence against the WAGOLL on the board.

	Week 2 Lesson 3
 LO: To write
sentences to
match the story
 



	 
[image: ][image: ]
Display checkt, startid and saild and ask children to correct the mistake. Use this as opportunity to check for understanding. 


	Remind children of success criteria for composing and writing a sentence.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Modelled Write
Display the first 4 images from the story board. Explain that we are going to write sentences about this part of the story today. Share with children the below steps to help us to rehearse, hold a sentence in our head etc. Encourage children to compose and rehearse a sentence that fits on one hand. 
[image: ]
Model ‘thinking aloud’, the writing process and using the storyboard created yesterday on lined paper on flipchart. Ensure clear modelling of orally composing a sentence E.g. I want to write a sentence about how the penguin walked to the boy’s house. I am going to write ‘The penguin walked to the steps.’ This sentence has the past tense verb ‘walked’ in it so I will need to remember to add the suffix -ed. Note- the main lesson objective is to write a sentence which matches the story but inevitably past tense verbs will be within children’s sentences. Do not focus on the spelling of ‘penguin’ or ‘walk’ when modelling. We will provide children with the spelling of the word ‘penguin’.
The penguin walked to the steps.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]
Guided transcriptional write – using pictures stuck down the side of book with root word underneath picture. 
Now we are all going to compose a sentence for the first image together. Model as above with chn at tables transcribing together. Ensure thinking aloud of adding suffix to given root word. Provide children with the spelling of the word ‘penguin’.
A penguin appeared on the steps.

Check for understanding- Use this sentence to gauge which children may need further support in the independent write.
	[image: ]
Chn to write sentences for the next three pictures using the given root verbs as a stimulus. E.g. 
The penguin followed the boy.
The penguin looked sad.
He checked at the lost desk but people had not lost a penguin.


Scaffolding 
Children to continue writing through transcription with the teacher.

Extension 
Children to create an additional sentence for the final image. It could be about how the characters felt at this point. ‘The boy felt…’
	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Model reading back through work checking for: 
-  use of GPC
- finger spaces
- letters sitting on the line 
Model checking work against success criteria. 

[image: ]
Chn to read back own work. 
Chn to complete own.

	Week 2 Lesson 4 
LO: To write
sentences to
match the story
 
	[image: ]



Children given back their books from yesterday. Children to re-read their writing to remind them of the narrative sentences they’ve written so far and the point in the story they have reached.

 
	 Share with children the below steps to help us to rehearse, hold a sentence in our head etc. Encourage children to compose and rehearse a sentence that fits on one hand. 
[image: ]

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Modelled Write
Display the next 4 images from the story board. Explain that we are going to write sentences about this part of the story today.

Model ‘thinking aloud’, the writing process and using the storyboard created yesterday on lined paper on flipchart. Ensure clear modelling of orally composing a sentence E.g. I want to write a sentence about how the boy shouted to the birds for help. I am going to write ‘The boy shouted for help.’ This sentence has the past tense verb ‘shouted’ in it so I will need to remember to add the suffix -ed. Note- the main lesson objective is to write a sentence which matches the story but inevitably past tense verbs will be within children’s sentences. 
The boy shouted for help.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]
Guided transcriptional write – using pictures stuck down the side of book with root word underneath picture. 
Now we are all going to compose a sentence for the first image together. Model as above with chn at tables transcribing together. Ensure thinking aloud of adding suffix to given root word. Provided children with the spelling of the word ‘penguin’.
The boy asked for help.


Check for understanding- Use this sentence to gauge which children may need further support in the independent write.
	[image: ]
Chn to write sentences for the next three pictures using the given root verbs as a stimulus. E.g. 
The duck floated away.
They tested a boat.
They packed for the trip.


Scaffolding 
Children to continue writing through transcription with the teacher.

Extension 
Children to create an additional sentence for the final image. It could be about how the characters felt at this point. ‘The boy felt…’
	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]

Model reading back through work checking for: 
-  use of GPC
- finger spaces
- letters sitting on the line 

Model checking work against success criteria. 

[image: ]
Chn to read back own work. 
Chn to complete own.

	Week 2
 Lesson 5 LO: To write
sentences to
match the story


	[image: ]
Children given back their books from yesterday. Children to re-read their writing to remind them of the narrative sentences they’ve written so far and the point in the story they have reached.

 
	Remind children of the top tips we have been using to compose a sentence- [image: ]

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]
Modelled Write
Display the next 4 images from the story board. Explain that we are going to write sentences about this part of the story today.

Model ‘thinking aloud’, the writing process and using the storyboard created yesterday on lined paper on flipchart. Ensure clear modelling of orally composing a sentence E.g. I want to write a sentence about how they travelled across the sea. I am going to write ‘They drifted out to sea.’ This sentence has the past tense verb ‘drifted’ in it so I will need to remember to add the suffix -ed. Note- the main lesson objective is to write a sentence which matches the story but inevitably past tense verbs will be within children’s sentences. 
They drifted out to sea.

[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\881049EE.tmp]
Guided transcriptional write – using pictures stuck down the side of book with root word underneath picture. 
Now we are all going to compose a sentence for the first image together. Model as above with chn at tables transcribing together. Ensure thinking aloud of adding suffix to given root word. 
They sailed out to sea.

Check for understanding- Use this sentence to gauge which children may need further support in the independent write.
	[image: ]
Chn to write sentences for the next three pictures using the given root verbs as a stimulus. E.g. 
The boy floated off.
The boy turned to go back.
The boy reached the penguin.

Scaffolding 
Children to continue writing through transcription with the teacher.

Extension 
Children to create an additional sentence for the final image. It could be about how the characters felt at this point. ‘The boy felt…’
	 
	[image: C:\Users\PJones\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B1C950E0.tmp]

Model reading back through work checking for: 
-  use of GPC
- finger spaces
- letters sitting on the line 

Model checking work against success criteria. 

[image: ]
Chn to read back own work. 
Chn to complete own.



We hope you have enjoyed using this unit of writing. We will be producing more during the year and want to make sure they are as useful as possible. Please leave us feedback here: https://forms.office.com/e/r5eXGRmhxT
[image: ]
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