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	Primary Writing Units – Spring 1
	




	Text and Author: 
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	Year Group: 
	1
	Term: 
	Spring 1 

	
	
	Final Outcome: 
	
Simple narrative retelling



	  
	Key Learning 
	SpringTerm 

	[image: C:\Users\jashman\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\512E561A.tmp] 
	 
	5 a (Mastery plus Y1 NC requirements)

	Spelling  
	All validated SSPs will teach the requirements of the Year 1 National Curriculum for spelling.  

	Handwriting 
	Follow the progression of your Handwriting Programme to ensure pupils have sufficient practice to master the Y1 handwriting objectives.  



	Vocabulary, Grammar and Punctuation
	· Say, and hold in memory whilst writing, simple sentences which make sense.
· Write simple sentences that can be
read by themselves and others.
	
· Say, and hold in memory whilst writing, sentences that can be read by themselves and others.

	
	· Use punctuation to demarcate simple sentences (capital letters and full stops).
	
· Use capital letters and full stops to demarcate simple sentences.

	Composition: Drafting and Writing
	· Orally compose every sentence before writing.
	
· Orally compose every sentence before writing, e.g. say the sentence three times to fix it in working memory.


	
	· Compose and sequence their own sentences to write short narratives.
	
· Orally compose and write sentences to form short narratives.
 

	
	· Re-read every sentence to check it makes sense
	· Independently re-read every sentence to check it makes sense.

	Composition: Evaluating and Editing
	· Discuss their writing with adults and peers.
	
· Discuss their writing with adults and peers, e.g. using speaking frames such as ‘The best word I have used is…’; ‘My handwriting is good because…’; ‘I am
proud of my writing because…’








	Lesson Objective: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice
	Review/ Assessment

	Lesson 1:

LO: To become familiar with our focus text  


	Hook 
Play forest sound effects as the children come in (e.g., rustling leaves, bird sounds, a wolf howl). Ask, "What do you think this place sounds like?" What stories do we already know that have a setting like this? 

Remind the children of Billy and the Beast. 

Reveal the front cover.

Q: What clues can we see on the front cover?

[image: ]

Teacher to collect list of nouns on flipchart/ whiteboard.
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Model writing two sentences about the front cover, thinking aloud to model the writing process, highlighting key foundational skills of CL, letter formation, finger spaces and full stops.

Ensure clear modelling of writing behaviours including: 
- letters sitting on the line 
- finger spaces 
- neat presentation

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

I need start my sentence with a capital letter and it’s already a capital because I’m using ‘I’. 
I can see a girl.
I want to write a sentence about the clothes she is wearing. I will describe her tights. 
I can see red spots on her tights.

	At tables, ensure pupils are ready to write following checklist on slides for posture, paper position and pencil grip.

Children write sentences to describe what they can see on the front cover. 

[image: ]
Guided transcription sentences 
Model 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats


I can see a red cap. 
I can see a big book.


[image: ]Independent (for example)
I can see a blue bag.
I can see a red dress.

	Model how to read back through work checking for: 
-  use of GPCs
- finger spaces
- letters sitting on the line 
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Children to read back their own work and then share on tables/ with the class.


Read the story. 

Q: What did you notice? What do you wonder? What puzzled you?


	Lesson 2:

LO: To use adjectives to describe
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Do now retrieval - Children to discuss in pairs what they remember about the story. Support discussions in pairs for pupils needing the most help. Re-read the story


	Remind children that they have already learnt about adjectives. Share example from Billy and the Beast and explain that we will be using adjectives in our writing today.

Focus on the first page. 
How does Gina describe her classroom? 

[image: ]
Ask children - What adjectives does she use to describe her classroom? Check for Understanding- listen  to partner discussions, supporting pupils where needed and cold call key pupils. 
[image: ]
Explain that we are going to compare our classroom to Gina’s classroom.  Ask- What adjectives would we use to describe our classroom? 
[image: ] [image: ]
Teacher to gather ideas. Address any common misconceptions in spelling. Create a class word bank to use during the lesson.
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Model writing
Ensure clear modelling of writing behaviours including: 
- letters sitting on the line 
- finger spaces 
- neat presentation


As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

My classroom is clean.
My classroom is safe.


	At tables, ensure pupils are ready to write following checklist on slides for posture, paper position and pencil grip.

Children write sentences describing their classroom . Amend as per your setting. 

[image: ]Guided transcription sentences
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

My classroom is ……
[image: ]
My classroom is ……
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Use this as an opportunity to CFU again to identify any pupils who will need further support. 

Tell your partner what type of word we use to describe nouns. Then vote. 

Be ready to share an example of an adjective you have used today. 


	Lesson 3:

LO: To join my ideas using ‘and’
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Do now retrieval- Ask children what adjectives they used to describe the classroom yesterday.


Re-read the story to the part where Gina packs for her adventure.

	Remind children that they already know about nouns. Share picture clue and then share definition. Repeat in pairs and as a class. 
[image: ]
Share Gina’s ‘must have’ list and ask children to identify which word class all of these items belong to. Support children to explain that they are all nouns. 
[image: ]
Ask ‘Have you ever been on an adventure?’ What would your must-have things be?

Give/ share pictures with the children- a variety of objects such as blankets, torches, wooden spoons. Challenge the children to sort the objects into things they would or would not bring on an adventure.
[image: ]
Following discussion, pupils write a short list of items they would pack. Prompt children to think about why they would pack these items, explaining why using ‘because’. Teacher to work with pupils who need most support.
[image: ]
Ask children to show whiteboards and cold call pupils with some great ideas to guide discussion. Address any common misconceptions in spelling. Create a class word bank on flipchart to use during the lesson. 
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Model writing
Ensure clear modelling of writing behaviours including: 
- letters sitting on the line 
- finger spaces 
- neat presentation

I will pack a pen and a pad.



	At tables, ensure pupils are ready to write following checklist on slides for posture, paper position and pencil grip.

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats


[image: ]Guided transcription sentences
I will pack a drink and a snack.

[image: ] Independent (for example)
I will pack a toy and a spoon.
I will pack a phone and drink.
I will pack a coat and hat.

[image: ]Challenge children to extend sentences further by justifying their ideas with the conjunction ‘so’ ’ e.g.  I will pack a snack and a drink so I can stop to eat.
	
Give children the opportunity to read their list aloud to a partner or to the class.
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Tell me two things you would pack for your adventure using a coordinating conjunction.

 [image: ]And why.

	Lesson 4:

LO: To generate adjectives to describe a character
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Do now retrieval- What nouns can you see?

2 minutes for children to list some nouns.
	Remind children that an adjective describes the noun. Display picture of Gina. The WAGOLL of “neat hair”- adjective highlighted in red.
[image: ]
· What does Gina look like?
· What is Gina’s personality like?
· Can you describe Gina using an adjective and a noun?
[image: ]
Which of these words is an adjective?
1) Nose
2) Hair
3) Little
[image: ]Challenge pupils to think about what kind of words the others are.
[image: ] 
Model writing
On flipchart next to picture of Gina, model writing an expanded noun phrase on the lined paper. 
As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

neat hair
	At tables, ensure pupils are ready to write following checklist on slides for posture, paper position and pencil grip.

Pupils to have picture of Gina to stick in with space either next to or underneath to write expanded noun phrases on lines.

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats


[image: ]Transcription
blue bag
little nose

[image: ] Children to continue to add to list- Independent (for example)
red dress
yellow shirt
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Children to share their best adjective choice on a whiteboard and show.


	Lesson 5:

LO: To write a character description
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Do now retrieval-
What adjectives and nouns did you use to describe Gina?
Eg:
neat hair
red dress
yellow shirt
	Remind children that they wrote a list of phrases to describe Gina yesterday. We are going to use these ideas and put them into sentences today. 

Model oral rehearsal with ideas on the board and sentence stem. Model putting the sentence onto your fingers. Explain that we will use the word ‘and’ to join your ideas in the sentence.

For example:
She has _____ . and _____ . .

[image: ]
Model writing
Explicitly refer back to yesterday’s written list to get ideas for the sentence. 
Model putting the words of the sentence onto fingers and using gaps between as spaces. 
As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

She has neat hair and a little nose.
	At tables, ensure pupils are ready to write following checklist on slides for posture, paper position and pencil grip.

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

[image: ]Transcription
She has a blue bag and a red dress.

[image: ]Independent (for example)
She has a yellow shirt and smart trainers. 

[image: ] Independently use the conjunction ‘and’ to join ideas. 
	[image: ]
Share best sentences in pairs/ on tables/ with the class. Teacher to listen in to conversations and spotlight key pupils- use a sentence to address a misconception if needed. 

	Week 2

Lesson 1:

LO: To write sentences about a character’s feelings
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Do now retrieval-
Children use stem sentence to orally compose sentences about Gina based on their work last week. 
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Share the emotion chart from the story and ask children to discuss in pairs which emotions they think are shown. Support pupil discussion as needed. 
[image: ]





Share story map with pupils and explain that we will be using this over the week to help us with a simple retell of the story. Use the script to model a simple retelling of the events.

Look at suggested emotion names on slide- change vocab as appropriate for your setting. Explain that we will use this but pupils may have other exciting adjectives they could use to describe Gina’s feelings. 

Explain that we are going to think about the different emotions Gina feels at points in the story. What emotion is Gina feeling at each point? Pupils discuss in pairs, take suggestions and teacher scribe ideas on flipchart. Children to add emojis to storymap as we go along. Discuss any spellings beyond the children’s phonetic knowledge i.e. happy. Use the story map as a scaffold to support pupils when writing their own independent sentences. 
[image: ]
Model writing 
As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats
Gina is feeling disgusted.
	At tables, ensure pupils are ready to write following checklist on slides for posture, paper position and pencil grip.

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats


[image: ]Transcription
Gina is feeling equipped.
Gina is feeling thrilled.
[image: ]Independent (for example)
Gina is feeling upset.
Gina is feeling proud.

[image: ]Pupils to rewrite one of their sentences with a more interesting emotion adjective. 
	[image: ]
Re-read every sentence to check it makes sense.
Share your best sentence with your partner.

Teacher select a strong example or highlight a misconception according to assessment.

	Lesson 2:

LO: To write sentences to match the story


	[image: ][image: ]
On the board show four pictures from the story in the incorrect order. Children to discuss which order they should be in. Support pupils who need help during their discussion.  

Teacher model oral retelling of the story using story map from yesterday. 

Explain that we are going to practise writing a few sentences about the story today to help us when we rewrite the story for the rest of the week.


	[image: ]
Model writing
Ensure clear modelling of writing behaviours including: 
- letters sitting on the line 
- finger spaces 
- neat presentation

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats.

Refer back to story map to support thinking aloud.
The classroom was too hot.
	At tables, ensure pupils are ready to write following checklist on slides for posture, paper position and pencil grip.

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats
[image: ]Transcription
Gina went to the reading room.
[image: ]Independent (for example)
She picked a book.
She spotted three mistakes.

	
[image: ]
Children re-read their sentences to check they make sense and use the sentence starters to help them discuss their writing. Teacher to listen in to key pupils and read aloud strong examples/ highlight any common misconceptions.

	Lesson 3:

LO: To retell a familiar narrative
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Share 3 pictures from the start of the story. Children discuss in pairs what is happening in each. 
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Teacher model oral rehearsal of sentences to match the pictures. 
There was a girl called Gina. Gina thinks school is rubbish today. She uses her chart, lots, to say how she feels. In the reading room she reads little red riding hood. She spots three big mistakes so she makes a plan.
[image: ][image: ]
Following the model, pupils rehearse sentences to match the pictures in pairs. Teacher to scaffold discussion for key pupils.

[image: ]Model writing
Ensure clear modelling of writing behaviours including: 
- letters sitting on the line 
- finger spaces 
- neat presentation

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats.

There was a girl called Gina. 

	As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

Give any words not decodable at this point i.e. wolf, Gina. 

[image: ]Transcription
She reads the story Little Red.
She did not like the ending.

[image: ]Independent (for example)
She goes into the story.
She plans to fix three mistakes.


[image: ]
Use the joining word ‘and’ in independent writing to join ideas (not an expectation for independent until Summer term) 
	[image: ]
Children to re-read sentences independently for sense. Teacher use this as an opportunity to CFU and support pupils who need it, listening in to key pupils.

Children to use sentence stems to tell their partner/ table what they like about their writing.

Opportunity to read aloud their story so far to partner/ group. 

	Lesson 4:

LO: To retell a familiar narrative
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.



Share 3 pictures from the middleof the story. Children discuss in pairs what is happening in each. 
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Model oral rehearsal of sentences to match the pictures. She is going to save the wolf herself. The first mistake was the cake so she eats it. The second mistake was the shortcut so she sticks to the road. The third mistake was the wolf. She has to save the wolf. She has a plan. She tells the wolf to dig.
[image: ][image: ]
Following the model, pupils rehearse sentences to match the pictures in pairs. Teacher to scaffold discussion for key pupils.

[image: ]
Model writing
Ensure clear modelling of writing behaviours including: 
- letters sitting on the line 
- finger spaces 
- neat presentation

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats.
The first mistake was the cake so she eats it. 
	As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

Give any words not decodable at this point i.e. wolf, Gina. 

[bookmark: _GoBack][image: ]Transcription
The second mistake was the shortcut. She sticks to the road.

[image: ]Independent (for example)
The third mistake was the wolf.
She has to save the wolf. 
She has a plan. 
She tells the wolf to dig.
	
[image: ]
Children to re-read sentences independently for sense. Teacher use this as an opportunity to CFU and support pupils who need it, listening in to key pupils.

Children to use sentence stems to tell their partner/ table what they like about their writing.

Opportunity to read aloud their story so far to partner/ group. 

	Lesson 5:

LO: To retell a familiar narrative
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Share 3 pictures from the end of the story. Children discuss in pairs what is happening in each. 
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Model oral rehearsal of sentences to match the pictures. She tells the wood cutter the wolf is gone; his horn is too loud and his axe is dangerous. She saved the wolf! She fixed the mistakes. She says I am Gina Kaminski and I fix mistakes. She ends her day feeling happy on her chart.
[image: ][image: ]
Following the model, pupils rehearse sentences to match the pictures in pairs. Teacher to scaffold discussion for key pupils.
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Model writing
Ensure clear modelling of writing behaviours including: 
- letters sitting on the line 
- finger spaces 
- neat presentation

As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats.

She tells the wood cutter the wolf is gone.
	As done in phonics lessons, model: 
- Stretching out words 
- putting on fingers 
- counting phonemes 
- discuss graphemes needed 
- using your schools SSP phonics displays and phonics mats

Give any words not decodable at this point i.e. wolf, Gina. 

[image: ]Transcription
His horn is too loud and his axe is dangerous.
She saved the wolf! 

[image: ]Independent (for example)
She fixed the mistakes. 
She says I am Gina Kaminski and I fix mistakes. 
She ends her day feeling happy on her chart. 
	[image: ]
Children to re-read sentences independently for sense. Teacher use this as an opportunity to CFU and support pupils who need it, listening in to key pupils.

Children to use sentence stems to tell their partner/ table what they like about their writing.

Opportunity to read aloud their story so far to partner/ group. 
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