	[image: ]

	                     Primary Writing Units – Spring 2 Reception Perfectly Norman
	
	4



	Text and Author: 


	[image: Perfectly Norman: A Big Bright Feelings Book]
	Year Group: 
	FS
	Term: 
	Spring 2

	
	
	Final Outcome: 
	Simple Sentences 



	Reception
	Term 4

	[image: ]
	Phase 3 Mastery 

	Transcription 
	 Usually separates words with spaces without prompting 
 Begin to use full stops to demarcate simple sentences without adult prompting 
 Begin to use capital letters at the start of sentences without adult prompting 
Using phonics they have been taught: 
 Orally compose and rehearse an innovated sentence with phonetically known word choices and hold it in memory before writing it, using finger spaces, that can be read by themselves and others 

	Composition
	· Orally sequence ideas and events in narrative
· Orally innovate sentences relating to a known text using independently chosen vocabulary
· Orally create sentences given rich vocabulary or phrases that children are familiar with 
· Orally create sentences using ‘storyteller language’ eg. Once upon a time






	Unit Objectives: 
	Retrieval/ Introduction 
	Direct Instruction 
	Application/ Practice 
	Review/ Assessment

	Week 1 
Lesson 1
LO: To ‘hold’ and write a simple sentence.
	Introduction- Hook – Children discover a large envelope with a letter inside and the story. Teacher to read the letter to the class.
[bookmark: _Hlk185408476]“Dear _____ Class,
My name is Norman. I have a very big secret to tell you. We all have things that can make us feel like we stand out a bit. I had bad feelings about mine but now they have gone away. I have finally found the courage to share something that’s super special about me. Please read my story to uncover my greatest secret and remember to always be perfectly YOU!
Love from Norman.” 
[image: ]
What might the secret be? 
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Look at the illustration on the cover. What can you see? Teacher to record children’s list of nouns on the flipchart. E.g. Norman, kid, wings, black hair, person, shirt.
If children suggest words which they are not yet able to spell correctly, teacher to model correct spelling on flipchart and explain that we have not yet learnt these GPC.
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Teacher to offer some suggestions to extend vocabulary and add their ideas to the flipchart (e.g. feathers, trainers).
Again, teacher to model correct spelling on flipchart and explain that we have not yet learnt these GPCs yet.
	[image: ]
Teach the children the meaning of key words they’ll hear when reading the book tomorrow using synonyms/definitions. Children to repeat the words back to the teacher using ‘my turn, your turn’:
· Generally – usually, most of the time
· Extraordinary – unusual / remarkable
· Unbearable – something you feel unable to deal with
· Hesitant – unsure / in doubt


Tell children that we are going to be focusing on writing sentences about what we can see using the nouns we have recorded.
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Model orally rehearsing the given sentence before writing it. 

1) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
2) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
3) Model writing the sentence onto flipchart paper focusing on one word at a time.
4) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
5) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
6) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
I can see a kid.

[image: ]
Teacher to model checking back through their writing and tick or fix against success criteria.
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1) Have I written the correct number of words? I will be able to tell if I have remembered to put a finger space between each word.
2) Have I used a full stop at the end of the sentence to show that my sentence is finished?
3) Have I used a capital letter at the beginning of my sentence? 
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing a sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Transcription sentence:
I can see Norman. 
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Display the success criteria for children to review their sentence. Children to check their use of:
-Finger spaces
-Capital letter 
-Full stop

	Lesson 2
LO: To ‘hold’ and write a simple sentence.
	Retrieval –
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Revisit key word definitions from yesterday.

Revisit prosody definition (from previous unit).

I am going to read the story to you today using prosody.
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Read the story
(Before reading, teacher to consider the voice of narrator when Norman is sad and the contrast when he is joyful. What voice might his parents have when telling him to take off his coat?)


	Display the sentence from the book ‘Norman had never felt so happy.’. 
What does this sentence have at the beginning? Capital letter. Establish that we must begin every sentence with a capital letter. 
What does this sentence have at the end? Full stops. 
Establish that we must end our sentences with a punctuation mark – often a full stop - to show our idea is finished.
What must we remember between each word? Finger spaces –to show us when one word ends and the next word begins. 
Remind children that every sentence must include a capital letter, full stop and finger spaces.  

Revisit success criteria.
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Tell children that we are going to be focusing on writing sentences using more of the nouns we recorded yesterday.
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Model orally rehearsing the given sentence before writing it. 

1) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
2) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
3) Model writing the sentence onto flipchart paper focusing on one word at a time.
4) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
5) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
6) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
Norman has (big) wings.
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Teacher to model checking back through their writing and tick or fix against success criteria.
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1) Have I written the correct number of words? I will be able to tell if I have remembered to put a finger space between each word.
2) Have I used a full stop at the end of the sentence to show that my sentence is finished?
3) Have I used a capital letter at the beginning of my sentence? 
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing a sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Transcription sentence:
Norman has (black) hair.
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Display the success criteria for children to review their sentence. Children to check their use of:
-Finger spaces
-Capital letter 
-Full stop

	Lesson 3
LO: To ‘hold’ and write a simple sentence.
	Retrieval – Revisit prosody definition (from previous unit).

Read the story again but this time pause when prompted and give children two options for reading a sentence and children vote for the prosody that best fits.





	Tell children that we are going to write a sentence about Norman’s secret.
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Model orally rehearsing the given sentence before writing it. 

1) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
2) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
3) Model writing the sentence onto flipchart paper focusing on one word at a time.
4) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
5) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
6) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
Norman had a big secret.
Note- The first ‘e’ in secret is an alternative pronunciation children have not yet learnt. Briefly explain that in this word the ‘e’ is making the /ee/ sound in this word. Teacher to model correct spelling.
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Teacher to model checking back through their writing and tick or fix against success criteria.
[image: ]
1) Have I written the correct number of words? I will be able to tell if I have remembered to put a finger space between each word.
2) Have I used a full stop at the end of the sentence to show that my sentence is finished?
3) Have I used a capital letter at the beginning of my sentence? 
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing a sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Transcription sentence:
He had a pair of wings.
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Display the success criteria for children to review their sentence. Children to check their use of:
-Finger spaces
-Capital letter 
-Full stop

	Lesson 4
LO: To ‘hold’ and write a sentence.
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Revisit spelling CEW ‘he’. What is the phonic clue? What is the tricky part? Children to practice writing it on their boards.
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Display success criteria covered up. Can the children recall all of the key elements needed for writing a successful sentence?

Display a sentence with a missing capital letter. Can the children use the success criteria to spot the mistake?

	Tell children that we are going to write sentences about all the places Norman hid his wings.
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Model orally rehearsing the given sentence before writing it. 

1) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
2) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
3) Model writing the sentence onto flipchart paper focusing on one word at a time.
4) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
5) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
6) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
He hid his wings at dinner.
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Teacher to model checking back through their writing and tick or fix against success criteria.
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1) Have I written the correct number of words? I will be able to tell if I have remembered to put a finger space between each word.
2) Have I used a full stop at the end of the sentence to show that my sentence is finished?
3) Have I used a capital letter at the beginning of my sentence? 
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing a sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Transcription sentence:
He hid his wings in bed.
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Display the success criteria for children to review their sentence. Children to check their use of:
-Finger spaces
-Capital letter 
-Full stop 

	Lesson 5
LO: To ‘hold’ and write a sentence.
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Re-read the story. This time, explain to children that they are going to be Norman. We are going to freeze at different parts of the story and use our facial expressions to show how Norman might be feeling. Teacher to comment each time and say, “You look shocked/ astounded/ surprised/ miserable/ delighted etc.”.
	Tell children that we are going to write more sentences about all the places Norman hid his wings.

[image: ][image: ]
Model orally rehearsing the given sentence before writing it. 

1) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
2) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
3) Model writing the sentence onto flipchart paper focusing on one word at a time.
4) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
5) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
6) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
He hid his wings at the park.
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Teacher to model checking back through their writing and tick or fix against success criteria.
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1) Have I written the correct number of words? I will be able to tell if I have remembered to put a finger space between each word.
2) Have I used a full stop at the end of the sentence to show that my sentence is finished?
3) Have I used a capital letter at the beginning of my sentence? 
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing a sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Transcription sentence:
He hid his wings in the car.
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Display the success criteria for children to review their sentence. Children to check their use of:
-Finger spaces
-Capital letter 
-Full stop

	Week 1 Continuous provision application activities 
	Continuous provision – 
· Sequencing the story using images from the book.
· Draw/ design a pair of wings for Norman/ for you. 
· Physical-- build a hiding place for Norman.
· Have different coats for children to put on and practice fastening.
· Children to dress up in anything they like from the dressing up box to express themselves (scarves, hats, capes etc.).
· [bookmark: _GoBack]Mirrors with prompts – What do you see? What makes you special?

	Week 1
Small group transcriptional writing at tables 
	Before children begin the writing process, teacher to model and reinforce good writing position for children to mimic (see ULS Handwriting guidance).
1) Sit to the back of the chair. 
2) Tuck the chair in. 
3) Both feet flat on the floor. 
4) Straighten the back and lean slightly forward. 
5) Position and tilt the paper. The non-dominant hand should be used to keep the paper/book still and to slide the paper/book up as the child writes. 

Teacher to model and reinforce using the correct pencil grip using the ULS ‘Point, Pinch and Flip’ technique.
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· Group Writing Session 1: Transcriptional sentence about the places Norman wore his coat using dictation. 
LO: To ‘hold’ and write a sentence.
1) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
2) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
3) Model writing the sentence onto flipchart paper focusing on one word at a time.
4) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
5) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
6) Model leaving a finger space after each group of letters which make up a word.
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Dictation sentences:
Norman put on his coat. 
He had his coat at dinner. 
He had his coat in the bath.

Check writing against success criteria:
1) Have you written the correct number of words? You will be able to tell if you have remembered to put a finger space between each word.
2) Have you used a full stop at the end of each sentence to show the sentence?
3) Have you used a capital letter at the beginning of every sentence?


· Group Writing Session 2: Transcriptional sentences about other places Norman wore his coat.
LO: To ‘hold’ and write a sentence.
1) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
2) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
3) Model writing the sentence onto flipchart paper focusing on one word at a time.
4) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
5) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
6) Model leaving a finger space after each group of letters which make up a word.
[image: ]
Dictation sentences:
He had his coat in bed. 
He had his coat at the park. 
He had his coat in the car. 
He had his coat at the pool.

Check writing against success criteria:
1) Have you written the correct number of words? You will be able to tell if you have remembered to put a finger space between each word.
2) Have you used a full stop at the end of each sentence to show the sentence?
3) Have you used a capital letter at the beginning of every sentence?

	Week 2 
Lesson 1
LO: To ‘hold’ and write a sentence.
	Retrieval- 
Read the blurb to the class.

[image: ]
Display some pages from the story. Can the children recall what happens in the story?



	Tell children that we are going to write a sentence about Norman taking off his coat.
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Model orally rehearsing the given sentence before writing it. 

1) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
2) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
3) Model writing the sentence onto flipchart paper focusing on one word at a time.
4) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
5) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
6) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
Norman took off his coat.

[image: ]
Teacher to model checking back through their writing and tick or fix against success criteria.
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1) Have I written the correct number of words? I will be able to tell if I have remembered to put a finger space between each word.
2) Have I used a full stop at the end of the sentence to show that my sentence is finished?
3) Have I used a capital letter at the beginning of my sentence? 
	[image: ][image: ][image: ]
Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing a sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Transcription sentence:
Norman set his wings free.
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Display the success criteria for children to review their sentence. Children to check their use of:
-Finger spaces
-Capital letter 
-Full stop

	Lesson 2
LO: To orally compose and rehearse an innovated sentence and hold it in memory before writing it.
	[image: ]
Revisit CEWs ‘my’ What is the phonic clue? What is the tricky part? Children to practice writing it on their boards.


	Introduce – This week we are going to design our own pair of wings.
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How might you design your wings? Look at the picture bank of ideas to support. 
Model orally composing a sentence using the stem sentence “My wings will…” and word bank of adjectives.
Encourage children to use the stem sentence “My wings will…” to orally compose sentences to describe their wings.
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Model orally composing a sentence about how your wings will look before writing it using the idea bank. 

1) Orally compose a sentence using the idea bank to support generation of adjectives.
2) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
3) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
4) Model writing the sentence onto flipchart paper focusing on one word at a time.
5) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
6) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
7) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
My wings will light up.
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Teacher to model reading back through their writing to check it makes sense.
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Children to orally compose a sentence using the given stem sentence and ideas provided.
“My wings will…” Children to rehearse their sentence with a learning partner. 

[image: ]
Teacher to cold call a sample of  pupils to check oral composition.
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing the stem sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Stem sentence
My wings will…

Children to write the ending they composed orally and record using phonetically plausible spelling.
	[image: ]
Children to re-read their sentence. Does their sentence make sense?

	Lesson 3
LO: To orally compose and rehearse an innovated sentence and hold it in memory before writing it.
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Revisit CEWs  ‘are’. What is the phonic clue? What is the tricky part? Children to practice writing it on their boards.

	Tell the children that we are going to write sentences about the wings I (teacher) have designed. 
Teacher to prep a design prior to this input.

Explain to children that when we describe a noun we use adjectives. Show children the word bank on the board and read through each adjective using echo reading.

Model orally composing a sentence using the stem sentence “My wings are…” and word bank of adjectives.
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Model orally composing a sentence about your wings before writing it using the word bank. 

1) Orally compose a sentence using the word bank to support generation of adjectives.
2) Orally rehearse  the sentence multiple times (actions and prosody can be used to prompt recall).
3) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
4) Model writing the sentence onto flipchart paper focusing on one word at a time.
5) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
6) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
7) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
My wings are____. (Teacher to choose a word from the word bank which that fits their wing design. If this word contains GPCs children don’t get know, model spelling the word correctly and briefly explain your spelling choice to the children.)
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Teacher to model reading back through their writing to check it makes sense. 
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Children to orally compose a sentence using the given stem sentence and picture bank of ideas on board.
“My wings are…” Children to rehearse their sentence with a learning partner. 

[image: ]
Teacher to cold call a sample of  pupils to check oral composition.
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing the stem sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Stem sentence
My wings are…

Children to write the ending they composed orally and record using phonetically plausible spelling.
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Children to re-read their sentence. Does their sentence make sense? 

	Lesson 4
LO: To orally compose and rehearse an innovated sentence and hold it in memory before writing it.
	Retrieval – 
Can the children put the images from the story into the correct order?
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Look at the images of Norman’s kite. What does it look like? Have the children ever flown a kite before? Have the children ever watched a kite fly? What did it look like?

	We are going to design a new kite for Norman.
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How might you design your kite? Look at the picture bank of ideas to support. 
Model orally composing a sentence using the stem sentence “His kite will be…” and bank of ideas.
Encourage children to use the stem sentence “His kite will be…” to orally compose sentences to describe their wings.
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Model orally composing a sentence about how his kite will look before writing it using the idea bank. 

1) Orally compose a sentence using the idea bank to support generation of adjectives.
2) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
3) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
4) Model writing the sentence onto flipchart paper focusing on one word at a time.
5) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
6) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
7) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
His kite will be…
Note- provide children with the spelling of the word ‘kite’.
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Teacher to model reading back through their writing to check it makes sense. 
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Children to orally compose a sentence using the given stem sentence and ideas provided.
“His kite will be…” Children to rehearse their sentence with a learning partner. 

[image: ]
Teacher to cold call a sample of  pupils to check oral composition.
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing the stem sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Stem sentence
His kite will…
Note- provide children with the spelling of the word ‘kite’.


Children to write the ending they composed orally and record using phonetically plausible spelling.
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Children to re-read their sentence. Does their sentence make sense?

	Lesson 5
LO: To orally compose and rehearse an innovated sentence and hold it in memory before writing it.
	Retrieval – 
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Teacher to read sentences on the board which include the taught vocabulary from last week. (One is a correct interpretation/ retelling and one is incorrect.) Children to finger vote to show their understanding of the story.


	Tell the children that we are going to write sentences about the kite I (teacher) have designed. 
Teacher to prep a design prior to this input.

Remind children that when we describe a noun we use adjectives. Show children the word bank on the board and read through each adjective using echo reading.

Model orally composing a sentence using the stem sentence “My kite has…” and word bank of adjectives.
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Model orally composing a sentence about your wings before writing it using the word bank. 

1) Orally compose a sentence using the word bank to support generation of adjectives.
2) Orally rehearse  the sentence multiple times (actions and prosody can be used to prompt recall).
3) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
4) Model writing the sentence onto flipchart paper focusing on one word at a time.
5) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
6) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
7) Model leaving a finger space after each group of letters which make up a word.

Teacher modelled write:
My kite has____. (Teacher to choose a word from the word bank which that fits their wing design. If this word contains GPCs children don’t get know, model spelling the word correctly and briefly explain your spelling choice to the children.)
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Teacher to model reading back through their writing to check it makes sense. 
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Children to orally compose a sentence using the given stem sentence and picture bank of ideas on board.
“My kite has…” Children to rehearse their sentence with a learning partner. 

[image: ]
Teacher to cold call a sample of  pupils to check oral composition.
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Chn to follow along with teacher to repeat all of the same processes modelled for holding and writing the stem sentence. 
Teacher must repeat every step of the writing process again. This time, the children must all chorally participate alongside the teacher.

Stem sentence
My kite has…

Children to write the ending they composed orally and record using phonetically plausible spelling.
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Children to re-read their sentence. Does their sentence make sense?

	Continuous provision application activities for Week 1
	Continuous provision – 
· Different materials and fabrics in the dress-up box to create their own wings.
· Children to complete a ‘Perfectly Me’ poster about what makes them special.
· Children to design and make a simple kite like Norman’s.
· Draw and write about your favourite part of the story.
· Draw a new unusual place to wear a coat.

	Small group transcriptional writing at tables for Week 1
	Small group write sessions at tables beginning to use capital letters and full stops – 
Before children begin the writing process, teacher to model and reinforce good writing position for children to mimic (see ULS Handwriting guidance).
1) Sit to the back of the chair. 
2) Tuck the chair in. 
3) Both feet flat on the floor. 
4) Straighten the back and lean slightly forward. 
5) Position and tilt the paper. The non-dominant hand should be used to keep the paper/book still and to slide the paper/book up as the child writes. 

Teacher to model and reinforce using the correct pencil grip using the ULS ‘Point, Pinch and Flip’ technique.
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1) Group Writing Session 1: We are going to design our own wings and compose sentences about them.
LO: To orally compose and rehearse an innovated sentence and hold it in memory before writing it.
1) Support children to orally compose a sentence using the stem sentence word bank to support generation of adjectives.
2) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
3) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
4) Model writing the sentence onto flipchart paper focusing on one word at a time.
5) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
6) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
7) Model leaving a finger space after each group of letters which make up a word.
Stem sentence:
My wings are…

Check writing against success criteria:
1) Have you written the correct number of words? You will be able to tell if you have remembered to put a finger space between each word.
2) Have you used a full stop at the end of each sentence to show the sentence?
3) Have you used a capital letter at the beginning of every sentence?
4) Read back through – does the sentence make sense?




2) Group Writing Session 2: We are going to design a new kite for Norman and compose sentences about it.
LO: To orally compose and rehearse an innovated sentence and hold it in memory before writing it.	
1) Support children to orally compose a sentence using the stem sentence word bank to support generation of adjectives.
2) Orally rehearse the sentence multiple times (actions and prosody can be used to prompt recall).
3) As you rehearse the sentence for the third time, raise a finger each time a word is said to count the number of words in the sentence.
4) Model writing the sentence onto flipchart paper focusing on one word at a time.
5) Stretch out the words and put them onto your phoneme fingers. Identify graphemes needed and model using phonic display and sound mat to support.
6) Identify any CEWs (common exception words) in the sentence and refer to where these are positioned on the display/CEW mat for support.
7) Model leaving a finger space after each group of letters which make up a word.
Stem sentence:
His kite has…

Check writing against success criteria:
1) Have you written the correct number of words? You will be able to tell if you have remembered to put a finger space between each word.
2) Have you used a full stop at the end of each sentence to show the sentence?
3) Have you used a capital letter at the beginning of every sentence?
4) Read back through – does the sentence make sense?




[image: ]We hope you have enjoyed using this unit of writing. We will be producing more during the year and want to make sure they are as useful as possible. Please leave us feedback here: https://forms.office.com/e/r5eXGRmhxT
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