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Yatton Church of England Junior School and Yatton Voluntary Controlled Infant School
This teaching and learning policy outlines how we work and organise ourselves to ensure that the teaching and curriculum in our school is effective in providing excellence for our children.
Our whole school approach: consistency and high expectations
We believe that children learn best when there is consistency and continuity in our approach. We hold common expectations of our practice and through mutual challenge and support we ensure that it is of a consistently high quality. 
We expect each teacher to take a full and determined responsibility for the progress of all of the pupils in their class. We expect teachers to have consistently high expectations of all pupils in all areas of their learning and school-life – learning without limits for all.
The purpose of our teaching and learning: pupil progress
We teach for progress. This means that we work to ensure that all pupils are improving skills, knowledge and understanding across all lessons and activities. 
We have a curriculum that is carefully planned with clearly defined end points that are so that sticky knowledge is practised, resulting in children being able to ‘ know more, remember more and do more.’
We recognise the need for consolidation and practice. ‘The best way to become an expert is through practice- thousands of hours of practice. The more the practice, the better the performance’.(Barak Rosenshine)
Seven core elements of our provision
1.Pedagogy
We believe that as a staff we must continue to learn how to provide the best classroom practice and will engage in research and CPD to achieve this. We believe that strong classroom practice will have the following elements:
· Begin a lesson with a short review of previous learning: daily review can strengthen previous learning and lead to fluent recall.
· Present new material in small steps with practice after each step, (too much new information swamps our working memory).
· Ask a large number of questions and check the response of all children. Questions help children practice new learning and connect new information to their prior learning.
· Providing children with models and worked examples (e.g.WAGOLLs) can help them learn to solve problems faster.
· Guide children’s practice (rehearsal) on new learning so they can store this in their long term memory.
· Frequently check children’s understanding so they can learn new knowledge with fewer errors.
2. Subject knowledge
We believe that children learn best when teachers are well-informed, knowledgeable and confident about what they are teaching. Our curriculum planning; our subject leaders; our CPD programme including subject networks with our Trust and our staffing patterns ensure that all learning is led by staff with excellent subject knowledge.
3. Planning
Our planning is based on systematic and accurate assessment of our pupils’ prior learning. We plan teaching sequences carefully, creatively and imaginatively to increase children’s knowledge and have the skills to apply this knowledge effectively for example the systematic build-up of phonemes in our phonic planning that children can then apply in their reading and writing.
The curriculum is planned to ensure all children access it as is appropriate to their needs. SEND children follow the same learning sequences as their peers when appropriate; if not, they have a carefully planned learning menu that meets their small step targets with an emphasis on increasing independence and fluency in learning.
4. Interventions	
We plan interventions that will support pupils and will move them on in their learning. These are determined by our accurate knowledge of pupils’ previous learning and by our high expectations of their progress. We know the impact that we expect these interventions to have and we evaluate them with regard to the difference they have made to pupils’ learning.
5. Homework	
We recognise the importance of pupils learning at home. We believe it helps them to consolidate and extend school learning as well as helping to involve families.
6. Assessment for Learning
We use a range of techniques to systematically check our pupils’ understanding throughout each stage of the lesson. We anticipate the most likely areas of misunderstanding and we prepare planned interventions and support that will address these. However, we are also ready to adapt our approach spontaneously when we meet unexpected misconceptions or difficulties. 
7. Marking and feedback	
We have agreements about our approach to marking: its frequency; content and depth. We plan regular routines for pupils to respond to marking, so that it improves their learning.
We the most powerful feedback is verbal, to individuals and to groups of pupils throughout lessons. Our feedback is sharply focused on the learning and aptitudes that we want to improve.
The purpose of all our feedback, in marking, in target-setting and verbally, is to give pupils precise and motivating information about how well they are doing and what they should do next to improve. The details are found in our Feedback and Marking Policy.
Outcomes: basic skills, classroom climate, pupil attitudes
Basic skills
We recognise the centrality to learning of the core basic skills. We have organised our teaching programmes for reading, writing, communication and maths so that there are clear lines of progression (Intent); consistent teaching approaches; high expectations of pupils at every stage (Implementation) and a rigorous assessment of pupils’ learning and progress (Impact).
We design our whole curriculum to afford every opportunity for pupils to learn, practise, apply and consolidate these core basic skills. Our expectations of their cross-curricular work are as high as those we hold in subject-specific lessons.
We use time very carefully, minimising waste and taking every opportunity to practise and reinforce core basic skills.
Classroom climate
Through careful and imaginative planning; our high-quality teaching; good relationships and our high levels of teacher responsibility, we generate high levels of enthusiasm from our pupils. We expect pupils to be active participants in their learning and we structure routines and rewards to support them. We want our pupils to show commitment to their learning. We give positive feedback when we see examples of this and we take measured and thoughtful action when it is absent. 
Pupil attitudes – The Yatton Learner
We are developing the aptitudes of resilience, confidence ,curiosity, collaboration, responsibility and resourcefulness through all the learning. We ensure that the tasks we choose give regular opportunities for pupils to develop these aptitudes. We explain their importance to learning. We notice and comment positively when pupils demonstrate these aptitudes and we model them in our own actions. We work with individual pupils to build these aptitudes where they are lacking.



NON- NEGOTIABLES 
Curriculum
· The curriculum in all subjects is designed so that there is a clear intent for the learning and sequence of knowledge to be learnt which will be followed.
· Every year group to produce a mid-term topic plan including English and Maths to be put on website.
· Every staff member has a subject responsibility that requires them to inspire colleagues and support them in subject knowledge, the resourcing and coverage of that subject.
Assessment
· Both formative and summative assessments are completed in the school as well as the Statutory assessments at the end of the EYFS and KS2. These assessments are used to inform teacher’s planning and provide information to the leadership team. Assessments on their own do not show the quality of education for our learners and this will also be done through other ways of monitoring.

Presentation and Handwriting
· KS1 – all books have a presentation contract that is shared and understood by the children and referred to by teachers/ support staff.
· KS2 – All books to have a signed Presentation contract that is shared and understood by the children and referred to by teachers/ support staff.
· Teachers must remember to stick contracts in new books during the year.
· Handwriting should follow the school’s policy. Joined handwriting is to be expected across all subjects from Year 3.
· Children should edit and improve their learning in a different colour, agreed in each year group.
Planning
· Plans should be dynamic documents with AFL and changes annotated.
· Planning must result in both differentiation and challenge for all, both of which must be evident in children’s books/learning. (Learning Without Limits)
· Your timetable is your own. Planning must cover the requirements of the National Curriculum for the year group. It is suggested 4 literacy and mathematics lessons per week; however effective literacy and numeracy can and should be taught in a cross-curricular way.

Homework
Each year group provides the same homework weekly so that there is consistency across the year.
Reading will feature as homework in every year group.
There must be a consistency between classes in each year group on the marking of homework. This must be shared with parents at the annual ‘Meet the teacher’ meeting.









Yatton Schools - Feedback Policy
At Yatton Schools, we recognise the importance of feedback as an integral part of the teaching and learning cycle, and aim to maximise the effectiveness of its use in practice. We define feedback as any verbal, visual, pictorial or written response to children’s learning.  We are mindful also of the research surrounding effective feedback and the workload implications of written marking.
Our policy is underpinned by the evidence of best practice from the Education Endowment Foundation and other expert organisations. The Education Endowment Foundation research shows that effective feedback should:
• Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal
• Be specific, accurate and clear
• Encourage and support further effort
• Be given sparingly so that it is meaningful
• Put the onus on students to correct their own mistakes, rather than providing correct answers for them
• Alert the teacher to misconceptions, so that the teacher can address these in subsequent lessons
Notably, the Department for Education’s research into teacher workload has highlighted written marking as a key contributing factor to workload. As such we have investigated alternatives to written marking which can provide effective feedback in line with the EEF’s recommendations, and those of the DfE’s expert group.  We have also taken note of the advice provided by the NCETM (National Centre for Excellence in Teaching Mathematics) that the most important activity for teachers is the teaching itself, supported by the design and preparation of lessons.
Key Principles
Our policy on feedback has at its core a number of principles:
• The sole focus of any feedback should be to further children’s learning;
• Evidence of feedback is incidental to the process; we do not provide additional evidence for external verification (Ofsted Handbook 2020);
• Feedback should empower children to take responsibility for improving their own work; it should not take away from this responsibility by adults doing the hard thinking work for the pupil;
• Written comments should only be used as a last resort for the very few children who otherwise are unable to locate their own errors, even after guided modelling by the teacher;
• Children should receive feedback either within the lesson itself or it in the next appropriate lesson;
• The ‘next step’ is usually in the next lesson;
• Feedback is a part of the school’s wider assessment processes which aim to provide an appropriate level of challenge to pupils in lessons, allowing them to make good progress.
Within these principles, our aim is to make use of the good practice approaches outlined by the EEF toolkit to ensure that children are provided with timely and purposeful feedback that furthers their learning, and that teachers are able to gather feedback and assessments that enable to adjust their teaching both within and across a sequence of lessons.
Feedback in practice
It is vital that teachers evaluate the learning that children undertake in lessons, and use information obtained from this to allow them to adjust their teaching. Feedback occurs at one of four common stages in the learning process:
1. Immediate feedback – at the point of teaching
2. Summary feedback - at the end of a lesson/task
3. Next lesson feedforward – further teaching enabling the children to identify and improve for themselves areas for development identified by the teacher upon review of work after a previous lesson had finished
4. Summative feedback – tasks planned to give teachers definitive feedback about whether a child has securely mastered the material under study
These practices can be seen in the following examples:
	Type 
	What it looks like 
	Evidence (for observers)

	Immediate 
	• Includes teacher gathering feedback from teaching within the course of the lesson, including mini-whiteboards, bookwork, etc. 
• Takes place in lessons with individuals or small groups 
• Often given verbally to pupils for immediate action 
• May involve use of a teaching assistant to provide support of further challenge 
• May re-direct the focus of teaching or the task
	• Lesson observations/learning walks

	Summary 
	• Takes place at the end of a lesson of activity 
• Often involves whole groups or classes 
• Provides an opportunity for evaluation of learning in the lesson 
• May take form of self or peer- assessment against an agreed set of criteria 
• May take the form of a quiz, test or score on a game 
• In some cases, may guide a teacher to focus on areas of need in subsequent maths ‘interleaving’ (mixed practice) sessions
	• Lesson observations/learning walks 
• Some evidence of self – and peer-assessment 
• Quiz and test results may be recorded in books or logged separately by the teacher

	Feedforward: ‘the next step is the next lesson’ 
	• For writing in particular, frequent time will be spent giving feedback to the class about strengths and areas for development and giving time for development areas to be worked on and improved through proof reading and editing their writing
• For writing in KS1, this may be through ‘turn back time’ with individuals and small groups
• Analysis of daily maths learning identifies misconceptions which are addressed in subsequent lessons
• ‘Interleaving’ (mixed practice) sessions revise key areas of learning plus common misconceptions.
E.g. What did I learn yesterday / last week / last term?
	• Lesson observations/learning walks 
• Evidence in books of pupils editing and redrafting their work in red pen
• Letters or symbols in books 
• Evidence in books or in planned activities that addresses misconceptions

	Summative 
	• No input activities e.g. Flash Back 4 (White Rose Maths)
• End of unit or term tests or quizzes 
	• No input activities in planning or books 
• Quiz and test results



Guidance for teachers
Proof reading and editing in writing lessons
Lessons within an English unit will be followed up with an editing lesson where children receive whole class feedback about strengths and areas for development and direct teaching about how to help them identify and address their own weaknesses.
Teachers will have looked at pupils’ learning and identified strengths and weaknesses, looking at both the technical accuracy of the writing; spelling errors, punctuation omissions, and other transcription mishaps as well as things to do with the sophistication of the writing; the actual content.
Where individual children have done particularly well or badly at something, s/he will make a note and use these in the lesson as a teaching point.
The editing lesson will be divided into two sections
· proofreading
Changing punctuation, spelling, handwriting and grammar mistakes.
· editing
Improving the composition of their writing.
Proofreading is expected to be a regular activity so that it becomes a natural part of the writing process, whereas editing will be a planned teaching element of a unit.
Examples of proofreading and editing may look like these below:
The teacher will share extracts from pupils’ writing, using either the visualiser or by typing out a couple of lines and displaying them on the interactive whiteboard, at first showing good examples of learning. For example, within the proof -reading section, the teacher might showcase someone whose letter heights have the ascenders and descenders just right, then asking pupils to look at their writing and rewrite one sentence from it, really making sure they are paying attention to letter heights. Then s/he might share a section of text with poor punctuation (usually anonymously) and reteach the class the various punctuation rules. They might then point out some spelling errors that several children are making, and remind children of the correct spelling and how to remember it. Children will then have a short period of time to proof read their writing, checking for similar errors and putting them right. Children may sit in mixed ability pairs and support each other in the identification and correction of mistakes.
Within the editing section of the lesson, for example, the teacher might show a different couple of pieces of learning where children have described a character very well, pointing out what it is that has made the description so vivid. The teacher might then share a less good example which might be from an anonymous or fictional piece. The children would then suggest together how this might be improved. Then, in their pairs, they read together each other’s writing, and suggest improvements, alterations and refinements which the author of the piece then adds – in red pen – to help the teacher see what changes the child has made.

Intervening when children find proof reading and editing hard
A few children will need more support than this in order to be successful at improving their own writing.  Younger children in KS1 in particular may need more support as they learn to become more independent, although many young children are quite able to edit and proof read independently after teacher modelling.
As with all intervention, teachers should always seek to use the minimal level possible, only escalating to the next level if the child still needs further support. Some children may need a gentle prompt to narrow down their focus when looking for mistakes.  For example, by the end of in KS1, a drawn symbol alerts them that there is a proof- reading mistake or word to edit.  This would be in addition to, and not instead of, the teacher modelling editing for these before the independent section of the lesson.  In KS2, for example, the teacher might highlight a section of text to narrow down the search area for the pupil, alongside a symbol or word that indicates there is a proof- reading mistake or element to edit.
Where mistakes are deeply entrenched, or the children are very young and lack confidence, the teacher may need to do some direct work modelling how to overcome these: for example, to clear up the confusion with apostrophe use. The teacher might set a group of children an editing challenge based not on their own work but on a fictional piece of work with only one, recurrent error. An adult might then support the group in identifying where apostrophes do and do not belong. They might do this instead of editing their own work or as a prelude to it, depending upon their learning needs. But what the teacher is not doing is using a marking code that does all the error identification for the pupil as this takes away any responsibility from the pupil at thinking hard about how to improve.
[image: ]
Sometimes it is children who find writing easy who do not challenge themselves to improve their writing through editing, settling too readily for their first attempt. These children may initially need specific clues about what an even better piece of writing might look like. 
· Set group or individual challenges, “before you’ve finished editing, you need to have… 
· Use their writing in modelling and then expect them to do the same. 
Feedback in maths 
Teachers gain valuable feedback about how much maths teaching is being retained in the longer term from regular ‘no input’ activities e.g Flash Back 4 (White Rose Maths).  This information should be used to revisit areas where learning is not secure within maths lessons. ‘No input activities’ after teaching a unit and end of unit tests also provide vital feedback to the teacher about areas that might need more teaching or revision in interleaving (mixed practice) sessions.  Regular Interleaving (mixed practice) sessions may include questions to revise learning from the previous lesson; the previous week; and the previous term’s learning. 
In terms of day- to -day maths learning, in ks2, teachers should have the answers to problems available, and after doing 4 or 5 calculations, children should check their answers themselves. That way, if they have got the wrong end of the stick and misunderstood something, they can alert the teacher immediately. Another benefit is that less confident children might want to start at the easiest level of work provided, but with instant feedback available, after getting their first few calculations correct, they feel confident to move to the next level. Another strategy teachers can use is to get children to compare answers in a group and where answers do not agree, challenge each other and try and find where the other person has gone wrong. 
Where children are more confident, and finish their work slightly earlier than others, they may consolidate their learning through extension activities or by working with others to explain their understanding. 
The onus is always on the learner checking their learning and if they’ve got an answer wrong, trying to identify their own errors. Children need to be taught how to do this purposely; otherwise they think it just means scanning quickly through their work, reading but not really thinking. Checking involves thinking deeply about the learning they have just completed. So for example, children might repeat a calculation in a different coloured pen and check they’ve got the same answer. Teachers may model how children can use the inverse operation to go and check they get back to where they started. 


The Yatton Learner








Responsibility - active learner, embrace challenges, take responsiblity for , and pride in their own learning.


Collaboration - tolerance, empathy,respect, listen, work well with others. Community


Confidence - happy, innovative, celebrates success and overcomes mistakes


Resourcefulness - making links, imagination, creativity


Curiosity - motivated, interested, questioning, risk-taking,have fun.


Resilience - keep trying, don't give up, have a go
Growth Mindset.
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Start out with the assumption that all children can work independently given prior input and
only increase the amount of intervention if the pupil really can't get on without it. Give
children take up time; let them struggle for a bit, but above all, make sure they are the ones
doing the hard work; not you.

Sometimes it is children who find writing easy who do ot challenge themselves to improve their writing
through editing, settling too readily for their first attempt. These children may initially need specific clues
about what an ever better piece of writing might look like.

> Set group or individual challenges, “before you've finished editing, you need to have...

> Use their work in modelling and then expect them to do the same.
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